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ABSTRACT _ 

In 1970, the Boar'd of Directors a't. Planned Parenthood 
at Alameda-San - Francisco in Califorria recognized the need for 
broader sex education programs for young people by giving top 
priority to community education as veil as to clinic services. One of 
the stated educational objectives became encouraging and assisting 
school districts ito develop family life education ^nd sex education 
programs. This implementation manual is designed.to be used as a 
stepTj3y-step guide for personnel interested in one or all of the 
.cpar^onents of the model. Chapter 1 gives the history and descript ion 
of the project plus a summary of evaluations. Chapter 2 is on 
Developing Community Support, Chapter 3 is entitled Teacher 
In-service Training. Chapter'U describes the parenlt-community 
program, and Chapt^sr 5 describes the bilingual progrJkm. Each chapter 
includes a descri'ption of the component vith-a "script" that gives a 
s,tep-by-step detail of the process for developing/ i)t. (Author/SPT) 
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Nathalie Hawley spent many years working in Marin-County near San Franc'rsco, 
California as a psychiatric social worker in a family counseling agency; Her 
experience there convinced h^r' that many families with adolesdents co;jld benefit 
from prograiTi^ aimed at increasi ng comfort and communication ski I ( in the area 
[.of sexuality,. !n^^97l she became the education director at Planned Parenthood/ 
Alameda-San Franci'sco where she designed education and training programs, many 
having to do with the needs'of teenagers and their parents. One such program 
was ProjeC't Teen Concern, the subject of this implementation manual, Ms, Hawley. 
now lives in Napa Valley and serves as a consultant in Region IX, Department* of 
Health, Educat i or^ and Wel-fare, 
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.JOAN HASKIN, •M.A., Uglvensity of San Francieco: Director of Project Teen 
^ Concern, Consultant to the Manual ' - ' 

Ms. Haskin has been a Health Educator since 1962, with teaching experience 
in grades 7-12 in the San Francisco Unified School District, and as a lecturer , 
in Health Education at 'San Francisco State University, She served as Director 
of Project Teen Concern for three years, and is at present' implementing a pro- 
gram in Health Education at the San Francisco Community College's Skills Center, 
She has carried out program and curriculum development that emphasize student, 
teacher, and community partiplpatlon in all areas of Health Education, is active 
as a participant in community health organizations, and has served as a consultant 
In California, Nevada, Arizona, *ancj- Hawai i . ' ' * , 

HARRIS CLEMES, PhD, Clin^l Psychology, Stanford University: Consultant 

to Pro^J^t Teen Concern and the Manual • 

Dr. Clemes combines d private practice in clinical psychology with an 
active role as- a consultant to school districts in a variety of areas such as ^ , 
evaluation techniques, teacher train^ing, and programs designed to raise self 
esteem of children. He has worked as a consultant to StanfoP'd Unlvers^ity, 
the Cupertino School District, Santa Clara County Office of Educatfon, the 
Santa Cruz County Office of Education, and the Ma'dera and Merced School Districts, 
^.among others. He is a partner in Association for Personal, and Organizational, 
'Development, and I'ives in the Santa Cruz area with his wife and children. ' ^ 
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{jiiJMi any compone,nt6 tkz maymat'.'' Ton, in{^onmaJM)n contact: 

. ^ , Of^ilce. Ton. Jj^amUy Planning, S.CM.S.^ 

5600 Va^heA^h Lane, Rm, 7-49 

iockvuzc, M/ msi 

^ - — ^ (301) 445-2430 ^ ^ 



USE OF THE MANUAL 



This implementation^manual is designed to be used as a step by step 
guide for personnel interested in onl or all of the components of the model 

^^^^Following are some comments to clarffy for you how we see this being 

- Chapter I gives th^ history^and description of the project'plus a 
summary of evaluations for all three yearst Everyone -shou^d read 
th IS chapter i »rst . ' • ; 

- Chapter II on Developing Community Support was requested in 1975-76 
by all three school districts selected as field sitgs ior testing the 
manual as the logical first step 'ih a program. The workshop format 
included^ here has now. been tested „successf u I I y in 12 separate work- ' 
shops. _ • • 

- The. three other chapters have been reviewed -by experts, but not 
tested this year at a si.te." 

- Each-chapl^r i ncT.udes "a. descri ption of the component with a "scri.pt" 
. that gives g step-by-step detaikof tr^e process for developing it. 

- Each chapter is followed by an appendix of materials, useful to tha^ 
, chapter. - , . 

- The manual is. ring bound for easy access and zeroxing. 

- Pages are numbered consecutively. 

• - Examples from Project Teen Concer;i are put injtalics throughout. > 

- For those i nterested, .the complete evaluation by the outside 
evaluator fpr Year I -^nd -Year J I is avai-lable under separate 

' cover by writi ng: ' 

, Edutratiop Department- . * ^ 

Planned f^arenthood/AI ameda-San Francisco 
. . -1660 Bush Street ' ' ^ 

, ; , .Saa'Francisco, CA^ 94109 
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BACKGROUND 



f^or many years, Mt was hoped and'belleved that improved birth control 
technology would eliminate unwanted pregnancies. This has not happened. 
Family planning agencies which started afe health service delivery agencies 
for women,* but whose' staffs gained competency in the area of sex educatipn, 
have increasingly taken community leadership in urging broader/and more 
relevant education for young people in decision-making about sexuality • 
from parents., c^)urches,'^ and particularly schools, , School districts across 
the nation also 'have, sometimes slowly and cautiously, but steadily, been 
moving into family life education programs In response to the a^larming 
increase in. teenage pregnancy and ^parenthood, 'and venereal- disease, 

' ** *^ 

In 1970, the Board of Directors at Planned Parenthood/A I ameda-San 
Francisco in California recognized the. need for broader programs for' young^ 
people'by* giving top priority to communi ty'education as well as to clinic 
services. One of the stated educational objectives became encouraging and 
assisting school districts to develop family life educat iory'sex education 
progracfis, rather than'Planfl^d Parenthood itself continuing to provide 
"band-aids" In the form of Planned Parenthood speakers in i-he classroom, , 

1n July, 1972, a proposal entitled "An Educational Program to Prevent 
Infection and Conception ~ EP"I6," was drafted by the Education Director of 
Pjaaned Parenthood/Alameda-San Francisco,^ lt.wa$ written f or M-he Oak land 
Schoof District, where no famijy life education program existed (and which 
had high rates of .VD and teenag'e* pr"egnancy ) and was fi/nded by the DeD^rt^ 
ment of Healfh, Education and WelfSre,^ This was the • f i rst sch'-ol rex . - • 
education program funded by the Office of Family Planning, The ' - 
as designed funded the development of an educational progra^n ^o r' ^^^f"- ^ 
VD and unwanted pregnancy by training teachers to run wprkshops, fc- \ o 
•and senior high school sttidents, and, ^^t the same time,' by of^^^rin: Iz-^- 
shops to parents which would enhance- f'ami ly comnrrunication in these aV^-^,. 
Al'though co-sponsored by the Alameda Cjounty Health Department, the Oibrrh.i 
PTA Council, the Bay Area Venereal Disease Association and supported by ' 
tA.e school administration and teacheri, it was tabled by conservat i v^e ' 
members of the^school board. In re^ispect, what was lacking at thai 
point was- a strong indication of support from parents. Recognition cr 
this nee'd has strongly influenced the direction oTthe proj^t sinee. 

At that point the staff of the Department of ' Hea I th^ and Family L\f^ 
of the San Francisco Unified School District, recognizing an oppo^funiry 
to develop and implement a program r^odei In a critical and sen^iM/c z 
of health behavior, offered to beco'^e involved i n' re-wri t inn tho or'n'n-J 
proposal , The rewrite was complet.eo m -Ajgust, 1972, 'rin^. re-Lu''*'^i. r-:"'^ ' 
wlt^ a revised budgQt to 'Health Ser^icoc ^^-j Mental hfealtr, A-m:'-. i sfr^j t i 
Department of Health, Education and Welfare. ^ The revised c'onor'^l [nc^ 
a name change from »'EPie" to/*Project Teen Concern: An Educational Program 
to Prevent Venereal Disease and Premature Parenthood/' It was also j 



re-designed for junior high school students, teachers and ^parents, *a more 
appropri,ate place for a preventative program and not, conf I icti ng witife the^ 
lOth grade family^ life education program in operation. The contract, 
approved by the Department of Health, Education and Welfare, was originally 
.funded for $136,000 from September, J972, to June, 1974 (Contract #HSM**t 10- 
72-402) with Planned Parenthood/A I ameda-San FraS^cisco as the fiscal ag^nt. 
Additional funding was received, for a two year e>^ension of the project 
to develop a bilingual component (1974-75) and for the development of a 
manual (1975-76). 'The original charg^e^to the/Project by the Department of 
Health, Education and^Welfare was to develop a program which would n'ot 
on-ly meet the needs ofv^adolescents fn San Frajicisco, but could also serve 
9S ^ mde I for .other school dfstricts. 



COMMUNITY AND .BOARD OF EDUCATION SUPPORT 



Co-Sponsorsh i p ' ^ 

Early in the'planning phase pf Project Teen Concern, the staff of the 
Department of^Health and Famfly Life in the ^an Francisco Unified School 
District recognized the importance of a broad base of community supportXto 
ensure suctcess for the Project. CoTif i rmat ion of .support from the followving 
cooperating agenc i es was i^ediately solicited and received^ Bay Area 
Venereal t)isease Association; Califor^nia State University, Hayward; hjuman^ 
Ri ghts ^Qommi ss ion of San Francisco; Sam Francisco Department of Public ^ 
Health; and the San Fr'ancisco Medical Society. Planned Parenthoa(J/A I amed'a-\ 
San Franc i sco' joi ned this* group as^ one of the' cooperati ng agencies, with 
\\s Education staff offering consultation and participation as^ trainers. 

Community Advisory Committee ' , . ^ 

To meet the need foi? on-going community Invol\7ement and support, 
a Community Advisory Committee to the' ProjecJ was formed consisting of 
representatives from publi.c and private agencies, as well as diverse 
cultural .groups in San Francisco, all concerned wi-th the* problems of 
teer\^gers. The Commi tt^e , convened for the first -Time even before approval 
of the Project by the San Fl^anclsco Board of Education, and met morrthly for 
three years to guide the staff in planning* and eval,utlng the program. Its 
aclvisory and helping functions wer^: ^ * . . 

^ " ' * \ ' . \ 

- Representing a broad . spectrum of individuals and agencies 
-•Mobilizing support of concerned .ci t i ze'ns in the comn)unity 

- Transmitting information about training to the community 

J - Advising on polTcy matters, e.g., increased youth participation 
/ ' ' on the committee 

' - Reviewing tra i n i ng 'mater ia I s for all components* of theProject; 

j test instruments used; overall progress o.f the Project 

/ - Respondi nq ito questions, problems, and needs as pr^esentfed by the 

Pr ^ 'ort Di roc ^cr 
* ^ \j ^ ' 



iFfis cornmittee was invaluable to the Project as the forum where .the 
questibns' and concerns - from the conomunity could be heard and answered. 
One example c6mes to mind.- Early in the Project an attorney from United < 
< for Life vis»ited the Project Director, threatening an ^njunction to stop-«^ 
the Project.. The Advisory Committee interpreted the educational objectives 
and ^requested a^ representative from United for Life join the Committee. 
Tb\s woman became e hard-working, interested member of the Committee, re-.* 
viewjng all the materials and attending all the parent training sessions, 
after wh-ich she offered constructive criticism and support. 

Active participation t^y.mqpibers was enCour^g^d in several ways. The' 
Committed made the pbl icy*-^isions, reviewed the training materials^ a.nd, " 
were asked to attendr the^ trfi n I ng sessions and evaluate them. The chairman 
thanged severaP times but always provided, i ndependent" leadership.^ A core 
group of about -ha,n members stayed with the Advisory Board for t^e entire 
three years, many of those from 'the co-sponsoring agencPes. The Project 
Director a Iso 'conti nuous ly revised the Committee, replacing those m^mbe^s 
no^ attending with persons . suggested by the Committee. Interested /former 
members were' reta i ned on tl>e mailing^ list in order to spread commun'i ty aware- 
ness. As the fqcus changed," i .e. , ,i-*he bilingua'l program the th i rd /year , .i n- 
creas^d representation from the Spanish-speaking and Chinese communities was 
solicited. Students and other co'mmuni ty. peop le. were often invited/ to attend 
. the monthly luncheon meetings, activel/ participated in special pro'jects, and 
continuously enlarged the bridge to/fhe community and School Board'. A list 
of agencies represented is i i;i Apfiefidix A at t>ie end of Ghapter"l.|' 

Board Approval' * * 

- ' ^ ' . . / 

A'proposal fo^ San Francisco Unified Scfjool District participation 
was presented with impressive community support to the Planning ^Qommittae 
of the Board of Education on October 16, 1972, and was approved Unanimously 
.by the Board the following week. ' Because this school district hbd developed 
a hea^th educfation curriculum four ye^rs pre\^ously, the framework existed 
into which this program for junior hi^gh school students., their feachers 
and parents could be fitted, ^ In order 'to increase acceptance' w i th i n the 
school sys*tem,'the proposal called for the>roject Direptor to be a school- 
district employee whosa salar/^ would be reimbursed to the District* 'The 
Project Director selected was\an experienced Health and F^ily Life Edus^ioh 
^•eacher in ♦the San Francisco u)ii f i ed .Schop T D i str i ct, who had most recentTy 
served as Project Director for/ a fede.rS I ly~f unded Elementary Drug Abuse 
Program in the 'the School D^rlct 

Staffing 

The or^iginal Project cajledVor a Pr9ject Director and 'secr^t^ry , with 
some provision for consultants as needed. In. a school district the sTze of 
SBn Fra/icisco, nineteen junior high schools with a popu I at ion of seventeen. 
.thousa;)d students, this was Inadequate. Health education, students from San 
Fraficlsco St^te University contributed greatly by working as field workers 
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>he first two years, lln the second and third'year of , the Project, a sbcial 
worker was added* as administrative assistant and^as responsible for 'much 
of the excel lent vcommunrty outreach. -Also added in the third year were ^ 
two feialf-time community aides, one Chi nese-speaki ng^an ^and one Spanish- 
speaking woman, who were invaluable, in worktoig with the parents and community 
agencies of the bilingual pjogram. ^ " , 



IMPLEMENTAPI0N 

f Object] ves • . . * " ^ *" 

The objectives of Project Teen Concern were fp prepare: . • 

- ttachoM to give cjassroom and, small group instruction to boys - • 
' - and girls during the transition from childhood to physical ancT V 

' • . emotiona I matur ity; 

- 6jc,koot couMqZoU to commun icate ^effect i v„e ly with sexually ♦active 
youth and with others who want information and help in decision-*^ 
mak-i ng; - , ^ 

- pcuitnt6 to relate comfortably to their'own* c>ii Idren about human 
• sexua I i ty ; V , ^ . * 

- 6tjci{^{^ mcwbe/L6 cut ypijJk~onA.mt^ commuyUXy agencx,eA to respo^nd 

to young people. who had conc^rn^ related to boy-girl re'latlons^ipSr 

To achieve the above objectives. Project staff organized two/ types of.' 
^training programs: . - ^ ' - * ^ ' ^ , 

' (I) 7\» 16-hour training progr>am for certXfJcated personnel 
(four consecutive Saturday moraings) 
(2) A r2-hour training program for adults in the community ' 
^ (four consecutive Wednesday 'e^eni ngs ^' ' 

There were five certificated cycles and f ive Xommuni ty cycles, wh1ch«30cctjrred 
at regtilar intervals from February, 1973, through May, 1974, Participants who 
successfully comp leted' the tra'ining cycles w^r^ eligible for a small stipend; 
* in. addition, certificated personnel had the option of receiving either^in- 
service or university credit (they paicJ a small fee for the latter). 

The training programl* were conducted, by 'prof ess icuia I s ■ i n education, 
med Ici ne,x) psychology , ^ nursi ng^ and social work. While the program included 
& thorough presentation of factual information about VD, contraception, an^ 
adolescent deve lt)pment,/emphas i s was placed on values clarification, decision 

^^maklng, and communication skills. The program reflected the phiylosophy that 
to make responsible decisions about human sexuality, youth must be given the 

, opportunity to discover and examjne^their va I ues/ thoughtf u I ly, a process which 
requires effective communication among all age groups. ' * ^ 

' '* 11 ' ' " 



' TRAINING PI^OGRAM: CERT IFICATE D PERSONNEL ■ 

1 \ 1 5 f 

Recruitment . \- * 

Participation in the training program was voluntary, as was the 
commitment I'O implement a student program at the end of the training. • " 
Initially, only junior high school teachers were invited to attend the* 
program, with the rationa lef^hat thei'r students would benef i t* the ' mo5t 
from a pf^^ventatl ve program because i ncreas i ngXn'umbers of pregnant students, 
at ever ganger ages, had been . enrol I i ng in the school district's prog'rarri 
for pregnant, gi r I s.' To rebuff participants, Projfect staff announced the, _^ 
program in the -District ^iewsletter and sent a brochure about^he Project 
to every, junior high schbol "Jeacner in the District. In addition, ^he 
Project '5 i r-ector vlsited'^each ofNthe nineteen junior high schools between 
Novemb'er, 1972, and February, 197^ when the first training cycle began. 
The personal contact* was essent'i-a 1' i\n mob i I i i ng interest in the Proj^ect ^* « 
and providing an adequate exp I anat i orNqf the progr^riV to key certificated 
personnel.. Response*was positive; thje n>i;^t train[ing cycle included parti- 
ci'pants from aM 6ut*two junior high schobhs.^ In view of the interest of 
.elementary and .high school teachers in the pVogram, Project staff eventu^ljy 
invited certificated personnel at grade levej)s'K-l2 to attend the final ^ 
Cycle. 'By^May^ 1974, a total of 1.63 certiWcated personnel had completed 
the trai»ning program: 109 junior high, sVx senior high,'^ thi rty-three 
elementary, and fi^fteen ^rom various special programs 1,n the District. 

Mod^l Development ' » . , < 

An important aspect of the Ffroject was the formative evaluation of 
sessions through participant and 'staff evaluation, Although th.'^ basic . 
content of the five trainingtcycles remained the' same ,va I ues *c I ar.f'f i ca- 
tion, information about VD, contraception and adolescence r- the format . 
underwent 5i.gnificant changes. Modifications were made on the basis of, * 
, feedback from participant's, impi(;:essiqns af staff, and information from a 
team of independent professional evajuators.* A total of 'three different 
training models were Implemented^^^or models see Appendix A, B, C,v,<Chapter III). 

While the finaf modeLwas considered the one most appropriate for the 
San Francisco Unified School District, .all of the* models were •effective J'fv 
meeting Project goals. The fir^t model was 'trad i t i ona I in design; though * 
some sessions focused on' small group, interaction, lecture format predominated. 
This format would be most effective in school district where the ,sensi ti ve 
area of human sexuajity is -new in -the curriculum and there-tore unfamiliar 
to the'sta.ff , students, and commun'ity.' 'The second model encouraged intro- 
spection on the part of participants through small group interaction^ Though 
its affective focu^ |)roved uncomfortable for. the District personnel, the design 
would be well-sfjited for teachej^s who h^ve alrjeady had substantial experience 
wl% group, process. The third and 'final model, which* was most successful in, # 
Tneeting the , Deeds of the .District, achieved an effective bafance between , 
* • • * 
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affective and cognitive learning. Important features'of tKis model ^re: ^ 

- "Information Processing" an innovativl approach to cognitive 
learning.. A, continuous cyble of-input and feedback 'e I i mi nates * • 
the passivity which sq often typifies the learning process. Teachers 
found the technique useful inVheir own learning, and immediately 
recognized its potential for use in their classrooms. 

- Skill building ij^Jeading group discussion and'^and I ing problem * 
si'^tuat ions . , , ' 

' - Increasing support to teachers for conducting sex education - 
programs in the schools by helping them plan how they would 
use the Project training in their work. 

\ • 

Chapter III will detail the process for developing the teacher 
i n-service mode I . 



TRAINING PROGRAM: PARENT AND COMMUNITY 



Recruitment' 



■ A total of 130 peopf'e attended communi'ty cycles of Project Teen Concern; 
participan~fs included parents of teenagers and pre-teinagers, staff member's' 
at youth-oriented agencies, and school para-professionals.. - The task of get- 
ting information about the Project to t}*ie community was difficult in a large" 
•urban area end. time-con sum i ng . Project staff were aided in their recruit- 
ment efforts by San Fraficisco State University Health Education students 
who had chosen Project Jeen Concern as their field-work assignment. Vari.ous 
publicity methods were used: posters were distributed to neighborhood 
locations, radio and television spots Wfere taped, and information was mailed 
to community groups in an effort to make -the community aware of the existence 
of the Project, as well as to encourage adult participation. The most effec- 
tive method of motivating individuals to enroll in a training program was 
through personal contact; by'visiting norser^ school parent meetings, PTA 
groups, youth agencies and volunteer organizations. Taking the- time to ex- 
plain the Project anc^nswer questions. Project staff and field-work students- 
had the chance to giv^ adults a much better understanding of tt»e program. 

The professionals who conducted the communl ty ^tra i n i ng were chosen not 
only for their experience and reputation, but also thplr ability to 
communicate we I l-with participants who began the limning sessions with • 
diverse backgrounds and varying levels of sophistication and experience in 
:the areas of VD and pregnancy prevention. Both the content and format of , 
the community training program remained essentially unchanged throughout 
the five cycles,- and is detailed |n Chapter IV. Small group Interaction 

' . 13 



ERIC 



predominated in the sessions on values clarif^jl?ion and communication 
skills. T-hough th^e presentation of cognitive information on VD', contra- 
^ ception, and adolescence necessitated some lecturing, training session 
feaders a Iways .encouraged discussion and questions,- and made use of 
informati-on processing (see Appendi^t N, Chapter III). 



THIRD YEAR OF THE PROJECT 

Bi I i nqua I Component 

'Svfter implementation and evaluation of the"first two years of Project 
Teen^Concern* it became cleat* that, there wa^-a chahl'enge to continue a new 

« and innovative component involving further community participation, and to 
develop arjd extend the program to a special group of young people who have been 
inadequately served in the area of health education. This group ccmsists'of 
those students who do not have EnglTsh as their primary language, a large 
group in the San Francisco schools.. The major focus in ttie third year 
was the development of a health education program for non-english speaking 

'■students and their parents. ' • => >^ n 

■ _ The bi I ingual 4iealth course w^s conducted at three junior 'high schools 
in San Francfsco. Course content incli^ded i nformation^ about dental health-, 
nutrition, _ drug use and abuse, "and mental health, in addition to prevention 
of VD and too early pregnancy. The five Spanish bili'ngual teachers and 
one Chinese bilingual teacher pa'rticipating in the program selected bilingual 
materials, both'written and audio-visual, appropriate for crassroont use-. , 
Before the course began, an orientation .and social meeting for parents of 
the participating students was held at each af the schools.' A health 
education training program was arranged by Project staff and conducted 
for parents on topi'cs they had requested at the orientation meeting. See 
Chapter V for ihe details on develop i ng 'the bilingual program. • 

*» 

'Advanded Community Workshop Component ' 

A |-2-hour workshop focusing on comftiunication skills, copflict resolution,' 
and building self esteem espec ia I ly ^wi th children was offered in Spring, 1975 
to community members who hah 'parti-cipated in the basic Project teen Concern 
community training program. — 

- . • ■ ^ : 

Advanced Teacher Workshop Component " " ' 

^Teachers .requesting advanced training identified the area of v^ues 
clarification as top priority, A one-day Saturday workshop was held which 
emphasized ways of integrating values clarification Into ongoi curr icu I um. 

14 
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' Sqx Echie^tJ^on^ j^m i ^ Component ' , 

•In order to expose the Project Teen Concern* modf I ^to more school 
districts, a three-day experiential seminar and workshop was offered 
to five California school districts. A School Board member, a curriculum 
specialist, and a teacher 'from each (jjistrict attended as a team. The 
evaluation was extreme ly p9s i tive and follow up evalua+ion has shown 
that the workshop provided an impetus to develop family I i fe^'education 
in those districts. 



• CONSULTATION • 

The Project has also offered consultative services to other school 
districts and groups such as family planning, age.ncies in Region IX, DHEW 
that expressed interest in imp^lementi ng a sex education program in their 
community; one-day consultative workshops were held in Las Vegas, Neveda;v ^ 
PrescDlt, Arizpna; Renp,' Neveda; Honolulu, Hawaii; and Irvine, California.* 

A process was developed for these consultative workshops that brought 
^ together the diverse elements in a community to look at the health education 
needs for teenagers, and to consider solutions. For example, partly as a 
result of a v/orkshop in La? Vegas, organized andf faci Ij tated by Project 
staff at the request of the'Clark County Nevada Hea I th Department , a^ Task 
Force of the ^State' Board of Education has been, created to coord i nate* efforts 
to implement a comprehensive hea'lth education program in the r^evada^ schools. 
The experience from these workshops and from the field tests of the manual 
in three school districts in California has been utilized in Chapter II that 
follows. The Project staff experienced some exciting learning and the 
increased conviction that a community workshop may be an important first 
step in initiating, a program. " . • 



EVALUATION: YEAR I AND I I 

, Methods of Evaluaflon . ^ ' ' 

Independent professional evaluation of the Project was carried 9ut by 
Nomos Institute in Berkeley, California, for the first two years of the 
Project. The purposes of the evaluation of Project Teen Concern were '(I) 
to assess the impact of the Project on the knowledge and attitude^ of those 
participating in the Project, (2) to assess the impact o*f the Project on 
the community In terms of the Incidence of venenea! disease and premature 
pregnancy among teenagers, the delivery of counseling services, &nd the use 
of health iacilltles serving minors, and (3) to document the development of 
- curriculum materials, the development of. teaching skills, and the involvement 
^ of agencies and persons In th^ community. 

ERIC . ' 15 . , 
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^Thre assessmerrt of the Project's impact on participants* knowledge and ^ 
•'.attitudes was' accomp I i shed through comparison of pre- and post- i nstruct ion ' ^ 

scores^on measures of knowledge and attitudes for three types of participants: 
certificated personnel, parents and community persons, and students. At the 
beginning and end of each training session, information measures and attt- 
tude measures were administered to the participants (with the exception of 
students, who were not adm/nistered attitude measures because of school 
restrictions). Completed measures were immediately sent to the, eva I uat i ng , - 

'agency, which quickly, summarized the results' and returned them Vo the^Project 
Director. The Project Teen Concern staff used the' results to revise the 
conteat.and structure of trai ning,. and the -eva I uators used the. results 
as .a basis for improving the instruments. Interuiews with teacbers and 
students who had part i c i panted in the Project were, also used in assessing 
the Project* s impact on knowledge and attitudes. 

The asse"5sment of the Project*s impact on the Gommunity was accomplished 
through collection and compilation of statistical data from various agencies / 
serving the iarget population. Interviews with teachers were.§Jso' used in' 
assessing the Project^s impact on the community. ^ 

Curriculum and teaching skills development were documented in a Curriculum 
Development Archive, an annotated collection of all materials selected for 
instructional and eva I uat k'e' use . A Master Log, a chronological record of 
the major decisions, events, and meetings of the Project, ^was kep4 to docu-* 
ment the development of training models and community involvement. These two 
documents contained information pertaining to the format of F^bject Teen 
Concern training for the three kinds of participant^. 

^ ^ T 

The Director of Project Teen Concern also.made an attempt to keep, a r\jn^ 
r>ing account of the Project's impact on schoohand community agencies. Al- 
though it 'is very difficult to document small institutional changes, the 
Project Director kept files of all correspondence relevant to the Projgfct's 
administrative relations with the central office of the San* Francisco Unified 
School District and other public agencies^ Correspondence which provided 
information on the reactions of teachers o'r community groups to the Prciject 
was collected by the Project Director. A file of relevant newspaper clippings 
was also maintained. 

Resul f-s * ' 

/ » 

^Results of questionnaires administered to participants in the certificated 
training cycles, as well as persona I M ntervi ews with both teachers and students, 
indicate that classroom^ presentations based-on Project Teen Concern techniques 
and materials were useful and well-received by students. Both the community 
and certificated training programs were evaluated enthusiastically by partici- 
pants, who, by their own choice, became active in recruiting applicants .for 
subsequent training oycles. Requests for advanced 'or fo^ow^up workshops 
were received from many participants in both trailing programs. 
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Most of the certificated participants have used the training in their . 
classrooms, ^either teaching discrete units on VO and pregnancy prevention 
or integrating information about human sexuality into the curriculum where * 
appropriate. A few'^'t^hers conducted small after school groups for students; * 
particularly successf ur>\vas a' sma I I Spanish lingual group (reported in tP\e 
.San Francisco Examiner , October J4, I974,"page 4) led by a junior high school 
Assistant Principal . " . ' . • ' 

^Some of^the after-school groups were designed to train students act. 
as information -and referral resource people to their^eers. Since young \ 
people receive much of their knowledge about 'sexua I I ty from fxeers, (t was 
felt fhat a core of informed, well-trained students working under adult 
supervision cou I d be useful in conveying information about VD and pregnancy 
prevention to fellow stude^t9^.^ This sfiall group stutjent' involvement com-* 
poneat of the program was less successful, Few teachers were willing to 
lead arfter-school groups to train and supervise the studeirts, despTte the 
inducement of extended-day pay. Few students were willing to attend an 
aiter-school training program; though offered monetary incentives, those 
students who completed the training had difficulty maintaining interest and 
commitment w i thout ^nstant teacher reinforcement, which over-burdened ^ 
teachers were often unable to provide. The conclusion from this attempt 
to J^^itiate this component of the program is not that students do not or' 
canifot learn from their pe'ers,'but only that a formal program wi,th adequate 
adiTIt supervision at^ the junior high school' level is very difficult to ' ' 

implement. , * 

The most difficult part of evaluation .fs' demons trati ng sta+istical 
behavior changes aa a result of an educational program. It is premature 
to evaluate conclusively the effects of Project Teen Concern on VD and 
teenage pregnancy statistics; there is, however, ^^me preliminary evidence 
that the program has helped reduce VD snnong teenagfeVs. A report in tlietCity 
and^County of San Francisco Department of Public Health Weekly^Bul letjn of 
April 14, 1975, indicates a changing pattern in age-specific rates of VD:' 

' if 
"The 55% and 2\% decrease in the 15-19 and 20-24* year age gr.oups 
respectively, from the highest rates subsequent to I96^is of major " 
significance, particularly if we consider the nearly dqub I i ng of the 
rate in persons 25 years and over. We attribute much of this decline ^ 
"s^ a measure of SAJCcess of the venereal disease education progra'm in 
San Francisco's public and' paroch i^ I schools." . - ^ 

It. is important to mention that Project^ Teen Concern is not the only ' . 

program in San Francisco aimed at preventing VD; the Human Rights Commission 
*of San Francisco developed a senior high school peer counseling VD preven- 
tion program whjch has been in operation since 1972; in addition, the District's 
Department of Health and Family Life Education, since its creation in 1968, ' 
'as been concerned about both VD and premature par\^nthood. 
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Project Teen Concern leaves a core of i63 trdined San Francisco Unified 
School District personnel, who will continue their efforts to communicate 
effectively with 'both students and their colleagues about VD ahd too early 
. parenthood. The need for well-trained teachers and on-going in-service in 
, this di f f icult area remains a major problem for most school districts wish- 
ing to initiate health/sex education programs. Staff, in retrospect, would 
have asked a stronger commitment from certificated personnel to utilize the 
training provided, although in this, sensi tj ve area of education there needs 
to be room for teachers to ^'select themselves^out.*' The continuance of the" 
program remains voluntary with inter-school transfers sometimes breaking up 
creative team teaching. The less tangible effects on attitudes'Of teachers 
both in teaching and in counseling students hopefully remain. With enough 
teachers receiving this kind of affective learning it may gradually become 
a nonn in a district contribgting to change in the overall climate. 

In ad^dition to teacher training, in the first two years, 130 people 

attended the community cycle of the program, including parents of ail ages, 

to receive information and deve lop ^comnriunication and decision-making skills 

about sexual ity. Particularly rewarding and" successf u I were these parent/ 

> community workshops which informed parents at the .same time as young people, 

and increased community support apd understanding for the program. As _ 

a result, there is an enlarged number of San Francisco community members" 

who are sensitive to these critical health problems and capable of. helping 

adolescents make responsible decisions about human sexuality. 

* <> 

Finally, the Community Advisory Committee brought together some of those 
members of the San Francisco community concerned about the problems of 
teenagers 'with the school ciistrict so that they c!bu I d assist each other arrt 
cooperate to'the benefit of the entire community. 

V 

EVALUATION: YEAR I I I 



The Bilingual Component 

Six bilingual teachers from the Bilingual Program of the San Francisco 
Unified School District completed the Project Teen Concern training in fall 
and summer. The^ in turn selected health education materials and conducted 
workshops at three junior high schools in San Francisco for both parents and 
students. 96 students participated along with 40 parents. Spanish and 
Chinese were the two languages included. 

The evaluation was completed by the Project Director, utilizing the same 
format as for Years I and II. Methods of evaluation included (1) maintenance 
of an on-going log ^nd col lection of all audio-visual and curr icu I um oiater la I 
(2) a companson^of pre-Lnstruction and post-instruction scores and measures 
of Information for bj I i n^ua I students, and analysis of eva I uat ions com- 
pleted by participants of all workshops and by teachers involved in the bi- 
Hngual program. The 'conslusion that can be derived from this data is that 
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bilingual teachers trained by Project Teen Concern do indeed have a positive 
effect on their students notwithstanding individual students' learning 
ability. 

The teacher and parent evaluations for the Spanish bilingual program 
were enthusiastic. Many Spanish pareats comrt^^ted on feeling more confort- 
able about discussing sex with their children. The Chinese program was less 
successful (refer to Chapter IV). For the teachers, this was the first 
health education for this group^ of non-English speaking students. Plans 
are to continue these units, with funding recently received b,y the bi-lingual 
•program, so this is"a legacy of the Project. It is also hoped this model 
and materials be useful to other school districts with b i I i ngua I programs. 

Advanced Workshops 

^ 'Participants evaluations from the Advanced Teacher and Advanced Parent k 
workshops showed that they were very well received. The Sex Education 
Seminar for school d i str ict personne I in California received exceMervt evasl- 
uations also, with strong Indications that thi^'format was extremely success- 
ful in encouraging districts to move ahead with programs. 

The complete evaluations for all three years are available separately 
on request from the Planned Parenthood/A I ameda-San Francisco Education 
Qepartment . 



SUMMARY 

An interesting model far Involving the community and' schooT in a health/sex 
edbication program was developed. The San Francisco Unified School District 
is left with a core of 170 tra i nec^teachers. Including the bilingual te.achers, 
to continue the program. In addition, the implementation of the model in, 
other areas of Region IX.DHEW commenced in the third year of the project,. 
Training forma'ts suitable for approaching m^ny aspects of health/sex educa- 
tion were developed' that have relevance for other communi^tles. What follows 
in the next chapters will be a detailed explanation of the planning and 
delivery of the training components. 

) / • A . . . 
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COMMUNITY ADVISORY COMMITTEE 
OF 

PROJECT TEEN CONCERN 



Rep^e^eoioUue^ ¥kom Tkt6^ San F/umcUco AgznCLt6 SzAvtd 
JoAuoAii, ;973 - Jam, 1975 



A. 'P. Gianni n I -diin-lor.'High SchooT 
Girls Physical Education Dept. 
Counseling Department 

California Congress of Parents 
and Teachers* 
District # 2 

Chi Idren/s Hospital 

Department of Pediatrics 

City and County of San Francisco 
Department of Public Health 
District Health Center '>SM 
6.istrict Health Center #5" 

City College of San Francisco 

Chi natown-(^orth Beach FamMy 
Planning Services, Inc. . / 

Comprehens i^ve Health Planning Counci 

Family Service Agency 

Florence CritteRton Services 

Department of Health, Educatit)n and 
Welfare, Region IX 
* Family Pl.annlfig Services 

Human Rights Commission '^^^ 

Hunter's Po I nt-Bayv lew Community 
Health Services 



James Lick Junior High School 

John Hale Medical Society Auxi I iary 

Mission Child Care* Consort i um 

Mission Education Center 

Mission Mental Health Center 

Mission Model Cities Chi Id Care 

Mission Neighborhood Health Center 

Mount ZIon Hospi ta I 
Pediatric Project 

Planned Parenthodd/A l^meda- 
San Francisco 

SPEAK (Sgnset-Parkside Education - 
and Action Committee) 

San Francisco 'Clty^(V,D. ) Clinic 

• San VrancTsco Girls Club 

• Saa Francisco Medical Society 

• ^ San Francisco State University 

Health Education Department 

• San Francisco Unified School hlstrtct 

Health and FamMy Life Oopjr Irrn-jnt 
Pupil Personnel Servicer. 
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COMMUNITY ADVISORY COMMITTEE 
OF . , 
PROJECT TEEN CONCERN 



(Cpntinued) 



San Francisco Unified School District 
Social Work Services \ , 

Special Services Center 

St. Luke's Hospital 
Fami ly Planning Clinic 
Public Relations Department 

United for Li fe 

University of California 
Human Sexua I Tty Program 
School of Nursing 
Maternal and Child Health Program 

Urban School 
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Developing Community Support 
"* . . JNTRODUCTION , ' 

< ' * 

There is probably no aspect of schoo'l programs more tinged with ^ 
controversy than th^at labeled "sex education." Those worki.n'g in this 
area are all too ^f^^n j I i a r with past history in their own commun i ty and 
with the many 'school districts whi(:h'have at some time experienced prob^ 
lems with* a small number of highly vocal parents- protest! n^ any education 
jn this ar^a for their children. For these reasons it is very important 
for school superintendents and school boards to knQw that they have the 
^majority pf parents and community behind a program being initiated. It 
is also important for the teacher or nurse working* in this area to tee I 
the support of school district personne^l and of the parents within that 
disfript. • ' ^ i 

' . The ideal program to most educators is one that recognizes he^Tth 
education- as an i"rnportant part of the curricul.um from Kindergart^ to 
high school. Within that hea I th education curriculum, family life edu- 
cation concepts are^presented at the appropriate level for the chUd. 
Thus education about' sexua I i ty is integrated with the whole of health 
education, and not singled out as be i ng^ separate from all else. More and' 
more, school di stri cts. are mov^i ng in this direction. If your, di stri ct ha$ 
adopted a health education framework, you have b place where sex educati^oh 
prpperlj fits. If you db not, ybu may want to give consideration to work- 
ing for School Board adoption of a health educatiOTS^canig^ork as a first 
step.^ In Californ^a, there is a State framework on Health EducaJ-i*on which 
distri.cts can adopt. One of the reasons Project Teen Concern wa^ easily 
adaptable in the San Francisco Schools was that a health education curri- 
culum had been developed and implemented ip many schools. 

It is our belief that a s-choo I -based family I i fe education program 
in no way takes away t|^ role and thle responsi b i I i ties of parents anxi ' 
churches in the education- of their yoyrja people about this important area 
o.f human relations, but instead complements them. (See chart, on pageJ6). 
Many parerfts are comfortable and open with their ch i.l dcen 'as^ questi ons 
arise. There are also many parents who lack knowledge and .ski I 1' sn 
communicating about sexuality with tfieir youngsters but ara'op^n^to 
learning.. Our experience 'has led us to believe that .whe'n parents under- 
stand the problems and are involved .in planning the curriculum, the 
maj^ority will support' the need for such 'an educational program. A^minor-* 
ity may dissent, and, of co^se, theiV right to have their ch i I d 'not par- 
ti ci'pate should be respected\ 

■ . " /, > 

Jhis chapter^ then, is devoted to. consideration of ways school per- 
sonnel and/or ^community agencies can \DS\iire i nvo I vement and^ deve lop .sup- 
port for a school health/sex education program.. It is based on the cori- 
vjction tfiarT parents and community by a large majority wij I -Support a 
program when they are given an dpportun'ity to understand the problems' in 
the i r::^ community and have some jeal input into solutions. .'Withodt seeking 
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this support, a school administration or a school board leaves . i tse-l f 
vulnerable to the attack of the small vocal minority which is always 
there. WhileXthe righl of a small minority to drssent is acknow le^dged, 
they (Jo not have the right to deprive fire majority of young people of 
information \n this important area. ArrMnvoTved and informed parent/ 
community becomes a- sup^^prtJve base for the school, " 



THE /tOME, THE SCHOOL, THE tOmmT^ EACH HAVE RESPOmiBJ LJTV FOR 
ATTITUPES, KmLEVGE AHV mmOV. OF yOUNG PEOPLE MV Si^OUlV W()RK TOGETHER 
TO FACILITATE LEARWING, , ^ r • ^ ^ • 



HOME 



SCHOOL 



ATJUUVtS 



Parents should provide 
moral and rel igious 
guidance and instruc.- 
tion according to 
thei r be'l iefs . 



Schools cannot teach 
a si ngie set of stand- 
ards as the on ly one 
acceptab le, but can 
teach a deci's ion- 
making process. 



COMMUMITy 



Se I f-help ^r^sources 
must be- avai I ab le; 
services, counseling, 
etc. , i f education 
i s to be val i d. 



mMEUGF 



Parents need ade- 
quate i nformati6n 
themselves to be 
able to talk to^ 
thei r chi Idrfen;' 



Schools can pro- 
vide factual in- 
formation about 
sexual develop- 
ment, f uncti oni ng, 
etc. 



Commun i ty must be 
aware of needs of 
young people for 
sex education, 
services, coun- 
se I i ng and refer- 
ral . 



HbHAVlOK 



Parents must pro- 
vi de role and 
behavior mbjdels 
if ch i I dren are 
to learn. 



Schoo I s c^n def i ne 
alt^rnat-ive behav- 
'iol^s and present . 
Tactua I ) nformat i on 
about pos i ti ve and . 
negative conse- 
quences 'of each 
alternative. . * 



Commun i ty envi ron- 
ment must be one of 
acceptance and help- 
ful ness i f services 
are to be useful. 

( 



IN THE.BEGmNiNG 



Whether you are a nurse. 



heal th educator In a family planning pro- 
gram, a teacher^or administrator i'n" a school djstrict, or a school board 
member, if you want to have a heal th/sex education component in your 
schools, a number of steps are necess^ary for^ s,uccessful program. Most 
of. the early process, i nvol ves building community support and Ainderstandlng 
for the program you have in mind.^ Keep inmiiod the uniqueness of your 
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situation as you read, for we are very aware that an'urban school setting 
j^is^Very different from a rural schopi setting and requires different 
consideM^ions in planning. Following i n"" th i s section are st^ps Prdject 
Teen Concern took, many of them concurrently, so that they do not nec- 
essarily s'uggest the order in which you, night want to proceed. Hopefully 
you will be. clarifying your own objectives as you go on ia^this chapter 
^ Those objectives wi II help you define* your plan for building support.. 
- There are many ways to 'get there. 

^ . This chapter ends with a eare.fully evol^^ed format ^for a community 
^ workshop, which can be adapted to ^our needs:' A number of workshops 
using this format have^|g^en conducted successfully in Region IX DHEW"in 
1974-1976, where Project^'Teen Concern sta|^was ^ked to help other com- 
munftie-'s get started. We have se^ it work, and believe In the process* 
We hope many of you will try i + , ' ^ . 

Jo' Start : Know your community and its resources 

You may or may not live in- a community i n' a "crisis" about teenage 
pregnancies and venereal disease rates,. We believe yiung peopl.e have 
the right and need for health information whethej;, there is* a crisis or. 
not. However, toda>6 many, urban areas do face mufti-health crises, and 
many rural areas are considering how better .to prepare their students 
for difficult decisions ahead, Jn any case you wi^ll want to: 

A, Acquaint your^^tfw^th community resources for^young people: 

planning ^ehvlc^ " ^ 
tn.(2xubfntnt 4ieAvicz6 ^ ' * • 

-couyvstjting ^QAvZct6 " T -* - 

,-Stcutt and locaZ hojoUh dopaAJynpit ^qmIcqa 
-youMi aQtnciu ' * ^ ' 

"School • . 



B. 



. Know your schools andjjnderstand how school districts operate. 
Find out -what is being taught at^all grade levels in family 
lite educa't-ion,. You should be able^.to answer all the questions 

-oVthe Schooj Ques'tionna i re (see Appendix A, Chapter II) before 
you plan any program. In addition, yotrwill want to assess the 
leve.l of Commi tment of 'each School .Board member and wh^re the 
real> decision-making power is in the district. 



- If-appI icable, ^gather all the pertinent statistics in your com- 

munity:.* , ' ^ , ' 

-nmbvi ql tzznaQiiu ^QA\)Zd ioK iamUty planning ' 
* 'nmbtn. oi gvd^ ^Izavlng school btdaun^t pAzgmncy and 
Zn 6p^ctaZ school pnx)gnxm {^ok pKzgnant gVdU 
-nmboA ol tzzmgt abonZiont^ - - ■ 

'Stati HtaUh ^tatUticA on tzznagva 2^ 




S^tep 2 y Deyi gni ng a Plan 

Anal yze .careful ly the data gathered and clari'fy long ' range program 
goals in terms of your school district. No relevant planning can take 
pTace untM you and those working with you are clear aboQt overall ob- 
jectives. ' ' 

For instance: is your goal a comprehensive KtI2 health education 
curriculum, or'to design a f^f^gram for Juni.or Ki gh school students, or 
to increase parent supporlXror an existing family 1 t fe' education program, 
or to Increase coord I^Jarfiori between commun i ty' se?vi ces and resources and 
school needs? -WhatdV^r your objectives, your plan should start with con- 
sidering som^ays/to involve other schoo I /commun i ty persons-. Some of 
+hese»^may_r:egj^^ Board approvaj, same may be done with admi,nis- 

tratkjn ap^proval . YoJr^dption ma> be 'dif^rent if you are in a health 
de^rtment which js encouraging the schools to start a* program. But in 

.case you, need to encourage commun i ty/ schoo I understanding of 
he^th needS'Of young people as a oeginntng. 

Option \ \ ' ^ " 

% . The appointment pf a Community Advisory Committee to act in an ad- 
visory capacity to the development and implementation of a program. 
This committee is on-goirvg. 

^Depending on the school situation, thi^s committee may be initiated 
i n di fterent ways . 

. I ./ I ri'a sma I I br rura I 'school di stri ct, i t mi ght be appoi ntj|d by 
^ the SghoSJ Board itself. (This could be true .for ^a larger dis- 
' tri^ct also.) ' , ^ 

2. .It may be developed by th^ curriculum speci a I i st/ or th€^ Dtrec--< 

tor of Health Education in a larger 'district. -^^ . 

3. Impetus could come from concerned citizens or heaJJh agenciies, 
or parent groups. , ' ^ 

, 4. The committee may result from a community workshop such as 

sugges^^ed .later in. Chapter JJ^, a/d may continue to take tKe lead 
? , in working for a program. : ^ - ^ " 

' In al I cases it should: , 

^ -Be broadly representati ve'of your particular community. ^ 
-Review the suggested program and' advise on policy riiatters. 
-Reflect the commun i ty concerns to the school dis+rict and board. 

■ -Mobilize support for the proposed program in the community. 

v. , 

' ' 26 * 
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In PAX)jtct Tzzn ConczAn, a CormuyiUy' Ad\jl60Ay CorrmiXtzt um 



Optipn 2:'-* 

A curriculum committee of teachers could be asked to develop the 
curriculum if your district is ready to go and has support at all level 
In any case, a Community Advisory Committee with good representation of 
parents is recommended also to review curricu'lum for the Board. 



CiwUcuZm dulQYi might IncZadt: ' * 

"Assessment of pVevibus community readiness, through past ex- 
perience with school/agency cooperation 

-Indications of strong school support from teachers and adminis- 
trators I 

-Problems at a crisis stage in aS^cjhool district with teenagers 
-School Board support ^ 
"Adequate staffing and resources 



Option 3: ^ 

A Community workshop .to build support is a s.trongly recommoinded 
option whether you are just beginning^ to think of 'a program br whether 
you have one that is ^ut to be implemented. However, much prelim- . 
inary work needs to be^lqne with a smaller committee before you start 
planning this. See the format that follows on pages 24-25. 



,tjfu^ option might ln(itadzi 

-The need to inform *fhe larger community of teenage probleh. 

"A n^ed to assess the amo6nt of support in parents, communi'l^ 
agencies and schools for a program' ^ 

"A w^ish to involve the community in'^the planning from the begin- 
ning in order to build comrnitment 
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Other options; May include working through ^school health council (if 
you have one) or a -teen council of cpncerned' commun i ty agenci'es (if you 
have one), or offering a small workshop on problems -of adolescence, 'etc. 

Step ^ : Be Sure to Obtain Your Own "Agency Support 

Your own ag^ncy w i I T ijeed to. approve this new directitiVi, If you are 
--a^teacher,^your princip'al and others need to 'be with you. Seek school 
district support frpm bot<i adm'i n i strators .and teachers. In a large 
distri'ct this can take considerable time but it is important to wo'rk 
through^ ap'pnpprieteischoot commit-tees and staff. Plan your presentation 
careful ly at every 'Step. - ;4 



In Paoj^cX TttYi Concm, MojoJUh and Family U^Je 
Education VzpanJymnt In tkz San ?KanCAj>QO U^{^e,d Sdiool 
VA^bt/vict mnktd uit^ appnjopnAjU:t adsrKYiij^tAa^ poMon- 
ml iAXiaUn iht^^chool dU^tAlcZ tpijooAd^ placing a KO^ol- 
Lution coopiAation bc^oAC ihc'Schoal BooAd, The pro- 
ject KCC(uvcd appnoval the Scliool HaaUk Committee 
pKtoA. to pKucntation tp the School BooAd, ^ 



Step 4 : Seek support from Parents' / . " ' 

Even with a com'mun i tyadvi sory commi ttee at every point where your 
hea l-th -program is being developed you wi"l I wa«t to let parents know about 
it. It cannot be stressed enough that b roacT^parenta I awareness and Sup- 
port IS essential t6 success. The PTA can often be helpful •as the 
tJational Con'gre-s:r oti Parents and Teachers has a strong family life educa- 
tion support stand. If you do not havfe a PTA or your PTA is not represen- 
tative, you, need to th'ink of other ways to approach parents. Many schools 
today have active parents* clubs. Forming a council of parent representa- 
tives from each school in a di'strict could be a way of informing parents 
about health/sex education needs, ^ , Special programs can be planned for 
.each sihool, A survey d^s^gned to ascertain parental support for various 
cbmponents of a program can be useful too, ^ 

Step 5 : I nvo I vi ng Other Youth-Serving and Health Agenci^ 

You will want to use all the resource'^ and supports available. 
Broad cooperation with a health/sex education program in the schools-by ' 
.several agencies is an important demonstration of community support. 
However, if you are in a rural or smaller community you pfiay have few 
resources. Assess what you do have and what those resources can contribute 
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to your program. Most ccmmun i t i es at least have a county health 
-.department and a. county schools office. 



FO'i Project Teeu Ccnce^^-ji, a' (loumtuiUjj Kdv-uoKy 
Qormi-ttzz wa6 (^omzd xtpK(lii(i}ttinQ oJil :thz ma- 
joK Soil T\aii(iiiiCo pA^oghcum iiOAving ttzncLQVUi 
and tilt ztluiic and ajdJiiiKaZ div<ZM.6ity 
San F^Mica>co, 



In P/iojzct Tzzn Concern, bKcad co-^ponjiioukip 

6ought {^Kom otiitK cjjnaojmtd agzncie^ . Pduon- ^ 
aZ p/iuzntaticiUi lovit madt ojid l-ettzu ^tcuAtd 
ion, tilt Boa^d pKUtntation ^Kom: ^ , 

f ' ' ' 

'San T.%ojf\fiAJi(iO HtoJLtli Vzpcuitintnt, both' tliz W 

ajid Fam£^^£a>ii^cng VzpoAtmmts 
'Ihz Bay A^^a^ VzmA^at Vu>£ai>z MsocXation 
'Jht Humaji Rights Comtnu^ion,, Loliidi had a ^tdoA- 

allij iundzd W p/ibjzct to tJwuin kigk school 6ta- 

d(int^> 06 pee/L zducatoA^ 
-Cong/iU6 oi PoAznt^ and TzacJiQja> lokich had long 

6uppo/Uzd iamiZy tiit zducatton 
-Thz^ducxuUun CommLttdd tlit San F/iancUcd Med- 

icjo^Sacittij 

-CatlfflnyiA^a StoXz UnA,\jvUiitij', HayiooAd, vohoAz tht cAt" 

dit in-^QAvicd u)a6 o^ivitd . 
'Planntd PoAzntiiood/ Marmda'San F/iancUco; aZthough 

Playinzd PoAznthood had l)vitlat(id tha p^oj^ct and voa6 

tht la>cal agznt, iht agency faecome ju^t one o^^thz 
^ coopQAoting agenc^C6 And thLi6 moAe accaptablt^tjo tkd 

BooAd ^ * 



Step- 6 : Securing Formal School Bo^rd Approva I * 

At some point in this process, your project will need to come be- 
fore the School Board for approval. Before approval is requested, be 
sure that Board Members have an opportunity to be clear about the goal 
of the program, methods and procedures to be. used, and the high level 
of community support ava-ilable. Representatives of sponsoring groups 
should be present at ther-appropriate School Board meeting to answer 
questions as' they may arise. . , ^ 
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kit ikzl(i 6itp6 u>QAz poJtX :thz docmznia- 
tion to tilt School BocUid KuoluitioYi,in VKojtct 
Teen Conce/m 



Step 7 : Imp ler(?enti r^g the Program 
Yo 

fo I lows 



You dtTe ready to start, perhaps withWie community workshop that 
ws, / \^ 



A COMMUNITY WORKSHOP 



. This type of workshop was briefly referred to in Step 2, Option 
Three ,w page 19 with some criteria for selecting this approach to build- 
ing community support. A.t this point, review the objectives below to 
clarify for yourself that they meet your needs, Th!ey were the objec- 
tives that Project staff worked with in a number of consultation work- 
shops. 
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08JECTII/ES FOR A COmmUV fjJORKSHO? - 

To undzJUitand tkt neecfi in youA 6chool6 and 
comuyUty that a htaUji/^tx, zducaXion\p^og/iam 
could help mee^. 

To undzA/itand tht cq,nceAM o^ a tocde Aange o^ * 
peMoM about koxiLth and 4ex education. 

To pKovldz a ^tJWLCtuAZ ^OK ^hoJiinQ Idoju and 
di^^ejiznt viewpoints in tkU oAea. 

To identify thz Kuoun^du and 6uppoKt^QJwup6 
in tkZ'CjommiXifiitLf. 

To.diteAmine. uhat 16 :thz next 4te^ to^ 6e tak-^ 
en KZQQAdinQ health and 4 ex education in youh. 
"community, and to obtain conmJmnt tb pnjocczd. 
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If thosp apply to your situation, you are ready to start planning;,^ 
What follows'^ js a procedural outline for an')^tire wor,kshop. In it the'''./ 
process is very important. In the script there will be suggesti'ons for 
modifying this format in terms of content, whi le' uti I izing the 'procfefss. 



As the "priife mover," you are a vital key to carrying through this 
procedure. Before you start, see if you can identjfy one hard-workj ng, 
colleague or community person wtio cares as deeply as you do about the 
rights of young people to this area of education. This is a hard area 
in which to be "out front" alone, Th.ere is courage and support in work- 
ing as a team, ' * - 

You are about to embark on a community workshop and may be feeling 
as nervous as the Project staff did in anticipating their first work- 
shop in a very conservative community. Each time we did this workshop 
it was different, but we came to rely on the process and letting the 
responsibility for the outcome rest with the community rather than with 
ourselves. We had our weak moments, mine being at the end of a workshop 
whera of ten it would take time for someone to volunteer some next steps. 
But i\ does come, although in some cases the next step may not be as 
strong^Nas -you would like. The process does not al low for the workshop 
to termmate without at least a date for a farther meeting. 

The format that follows is divided into two phases: Planning a 
Workshop anoy Delivery of the Workshop , They are inseparable parts. 
For those of you who are old haifds at workshops, forgive us^ i f we spell 
out too many detai I s , >jfOur experience shows that success often hangs on 
attention to those details. Heaven forbid arrival at a room not pre- 
viewed by someorfe, or without newsprint (often called butcher paper). 
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PHASE I: PLANNING A COMMUNITY WORKSHOP 



PLAmWG mCEVURE 



RESOURCE OR COmENT 



Step I : You (the prime mover) need* to 
form a plannir)g committee for th6 work- 
shop of 6-8 people who will v^ork . You 
chair the committee. They have the 
role. of planning and implementing the 
• fol lowi ng formart. ' ' . > 

Step 2 : The committee reviews Chapter 
II in the manual and the format for the 
workshop. Your first task will be to 
clarify overall objectives for a 
^program and what you want -to see come 
out of a community workshop . Unti I 
this is done you cannot start planning. 

Step 3 : The Planning Committee needs 
to Identify the two wo'rkshop leaders 
( faci I i tators), who will become^ 
familiar with the process that follows. 
They will be responsible for the overall 
coordination the day of the workshop. 

Step 4 : The Planning Committee obtains 
an accurate picture of what is happening 
in your school' district. This is particu- 
larly important for family planning per- 
sonnel. 

jStep 5 : The Planning Commi'tfee gathers 
the^ statistics in your community on 
VD and teenage pregnancy for background 
at the workshop. They can be posted, 
put in kits or incorporated into an 
i nfroduction. 

^ Step 6 : Seeks co-sponsor'^h i p for the 
workshop 'w i th community agencies. This 
is recommended whether the initiative 
comes from the school district or 
a family planning agency. 

Step 7 : Optional. The committee may 
want to consid'er an orientation' on- 
the workshop for school district 
personnel . 



Both school pi^r^onnel and the 
community should be represented, 
including parents. In' larger 
communities include concerned 
sociaTand health agency repre- 
sentatives . 

The format is f'lexible so that 
the final -group assignments will 
come out of your objectives. 

See Appendix H, Chapter II for 
a procedure to help clarify 
objectives. • '* 

For a real commitment to the 
program, these two people need 
to come from the Planning Comm- 
ittee if at all possible. Look 
for persons with some group 
experience who are warm and out- 
going. They* should enjoy working 
together and be willing to use the 
process as outli'ned. See Appendix 
G, Chapter II on facilitators. 



Department of Health (births to 
mothers 18 and under). School 
statistics on pregnancies, , preg- 
nant school program, VD rates, etc. 
Family planning agencies (teenagers 
served) 

Suggestions: 

family planning agencies 
Youth-serving agencies 
Health Departments ' ' 
Medical Societies 
Counseling agencies' 
Parent groups 
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PLAmNG PROCEVURE 



Step 8 : The Planning Comfl}i++ee Wts a 
date that a I f&ws 6 weeks Iea3 time. 
They design an invitation that sets 
clear objectives and asks for a fiVm 
commitment for the whole > time (9:30 am- 
3:30 pm). in order that the process de- 
signed can be completed. Moreover, if 
there is any doubt that the whole 
time can, be committed by an invitee, 
choose someone else. 

Step 9 : The Planning Committee prepares 
a list of invitees, with a limit of 50-75 
participants. Send invitatjons a^month 
in advance and ^y to have completed list 
Qf participants ten days before the work- 
shop date. You need to have a broad rep- 
resentation from your community, includ- 
ing parents and students . Try for |5-20 
students so they feel they will be heard. 



Step 10 : The Planning Commitee selects 
a convenient meeting place where there 
is a large room with jnovable chairs, 
yet a warm atmosphere. You will not 
need tables except for lunch; -they just 
get in the way. 

Arrange for sandwiches or lunch to be 
brough-t in for participants, who should 
know in advance of the charge. 

Step I I : The Planning Committee 



RESOURCE m COmEUT 



The invitation should ItJol- 
cate clearly th-at thisyis an 
opportunity for pareni4 and 
community to influe^^ the 
design of a new program. 



prepares programs and eval'uation f6rms 
for the day, and kits wi.th^ t)ackground 
materials if you decide to give them • 
out,'^' ' 

Final decisions are made on the work- 
shop format- and roles are rehearsed. 
Prepare butcher paper with questions ^ 
^nr the morning groups • 



y 

You need a small tfudget for 
mailing, printing and phone, 
Try to get workshop space 
donated. 

Use suggested list of i,nvitees 
(Appendix B, Chapter f l.) as a 
guide, ' 

personal telephone follow-up 
is' suggested for larger commun- 
ities, where parent response may 
be slow, ^e sure that you have 
Invited representat i ves of all 
viewpoints, including opposition, 
to your workshop, 

You need: 

3 large bjackboards or empty 
wa I I for butcher paper 
Tab.le with large coffee, pot 
Tables, for I unch^ if possible 



Sample progr:am:^Appendix C, 
Chapter, II . - ^ 

Sample evaluation: Append D, 
Chapter II 

Background materials on Project 
Teen Cbncern are also available 
ifdeslVed for kits. Material 
on your own community could be 
enclosed. Be sure you have name* 
tags, felt pens and lots of but- 
cher paper! 
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PHASE 2: DELIVERY OF THE WORKSHOP 
1 



1 



By th'is time the planning committee has i denti f i ed' two persons ^s 
workshop leaders (also ca I leii facil i tators) for the day. You will have 

responsibility for food, and coffee to three or lof^c people so' f 
that these two facilitators can concentratl on the workshop and h.ave lunch 
time for review. Outside speakers or 'consultants who became part of the 
program will need to understand the program in advance. Below are some of 
the principles that went into planning the process. Following that is the" 
deTai led program. • . ' 



* P}Unciplz6 BoJiind iiiz Pkocqa^ 

To get the participants involved andjnteract- 
ing from the start ' ^ 

^ . . * ^ 

To further participation and ease by working 
informally in smaller groups. 

To give the- community a voice on the goals -and 
components of a program, inviting a range 6f 
viewpoints. i 

To secure a definite product (plan, concrete- 
next steps) bejore the parti cipants leave. ^ 
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THE PROGm FOn A COmUNJTV OIOJIKSHOP 



71 WE 



ACT! my 



RESOURCE /COm^MTS 



9:30 - 9:50 



9^:50 - 10:00'^ 



10:00 - 10:30 



10:30 - I I 



00 
11:15 



I 1:00 
11:15 - 12:00 



I2:0a -- I :00 



I :00 - 2:00 

2:00 - 2:30 
2:30 - 2:45 
2:45 - 3:20 
3:20 - 3:30' 



A. Coffee and people meeting 
each other* 



B. Introduction o,f selves^ 
and objectives for the' 
day * 

C. Determi nation .of partici- 
pants' concerns. Smal I 
groups of 7-8 consider 

2 questions*' * 

D. Reporting to lagge 
group* 

Coffee break 

E. Presentation: Subject to 
be selected* (endir^g 
time is appVoxfmat^X 

F. Lunch., During this time 
facilitators will meet to 
determine which afternoon 
components to use* 

G. " Ideas for a Health/Sex 
Education Program * ^ 

FJeporting to large group* 

Coffee break 

I . What Do We Do ^Now?* 

J. Final wordsjand evalua- 
tion* 



At^'endance check list 
Name tags with group 
assi gnmehts 



Large sheets of butcher 
paper 

Broad tip felt 'pens 



See "F" on page 30 
for di rections 



Name tags wFth pre- 
arranged group numbers 
Butcher paper 
Felt pens for recorders 



^*See dQtai'ls that follow for each letter starre^d (A through J)' 
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' ' SPECIFIC DIRECTIONS FOR ST ARRED ACTIVITIES 

: ^ 

\ 

A. Preparation • * . , , r* 

Several days be/ore the workshop , when yoa have fhe confirmed lis/ 
of attendees, make a list of attendees by roles (e.g/ mi n i;sters , teachers, 
.students, parents, health agencies, etc.) Then, tryi'ng foV a mixture of 
roles and agencies in each morning small group, divide participants into 
prearranged groups fabout f or 6) of^6-8 persons. For the afternoon 
groups, you could cons i der^pu^t i ag "M,ke roles" together; i.e., teachers 
group, community agency group; pairehts groups, students grouf)-, etc. You 
should for sure group the student^ together in the afternoon groups. 
Prepare a name tag for each participant which will have a letter designa- . ' 
tion for the morning groufjsfa^nd a number designation for the afternoon group 

The questions for the^^rni'ng groups will have been designed by the 
planning group in ^dvaribe aod be available on butcher paper, ^ See Section 
C, p^e 29, * ^ ^ . _ 

The day of the workshop , arrive 30-60 minutes in advance of the work- 
shop and plan the areas for your'small groups. Have a volunteer from the 
planning committee check arrivals on the I i'st and give each a name tag with 
the small group designation^. Be prepared for some unexpected persons 
and /or some who replied affirmatively but don^t arrive. Jhe group num- 
bers can be i'^terchanged , You can also add to, your existing/groups, but . 
try to keep the size to eight persons or less, 

B, ^ Workshop Objectives v 

Include in the introductions someth i ng persona I aboutyoursei ves 
(eaph of the two facilitators) and how your concern about young^ people has - 
led to this workshrop, . ' ^ , 

This Is the place to introduce your planning committee members^ and • ^ 
any others you particularly want to recogn i ze ^such as Board members-, the 
Superintendent, or visitors, . - ' • 

Ag^in ask for a commi tment to stay through the day, and ^promise to 
end promptly at 3;30 prri, * . « 

By this time you will have written your own objectives for the day, 
which you wilL.want to revi^ with the group. They should:be pn'the pro- 
gram, but also could be posted on newspri*ht. 
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* Excmplz Only 
¥A.om VKOjtcit Ttzn ConcQAh 

S 

K to undtn^tand youA conceAn^ about 6tx education 
and phDvldz a 6t^uctuAt urfieAe ik^^t i6 a 6haA- 
^9 Ido^aJi In oAta, • - ' 

2. To ducAlbz "P/iOjZcX Tzin Concmi^^' and koio It 
ka^ mzt 6omt iht pAobZom in San ¥njxnci6co 
6chool6, 

3, To htZp you doXMrnim lokaJ: l6 nzxt 6tq) to 
be taktn KZgaAd^ng 6tK zxiucaZion In youJi cjomun-^ 
ity. 



C, Determination' of Participants '^Concerns : 

L' One facilitator will introduce this task by voicing the need 
to kn9w the concerns of the group, and that these concerns wfll guide the 
format for the day. . ' 

2, Tell participants they wir^)*be now worki-ng in small groups to 
discuss the foNbwing two questions , which will have been prepared in 
advance on butcher paper. 

Note: A key to the success of this workshop is allowing concerns 
that you 'know exist to be heard and validated early. Until concerns are 
heard they can act as blockages to people really listening and developing 
ideas. The .questions will relate to the overaj'j objectives J)ut must bq 
phrased in such a^ way as to a I low concerns of participants to be voiced", ^ 

Examples: 

- -,What problems of young people in the school's and 'commun I'ty . do you 
feel a health/sex education program could help meet (including the 
possib/ility of "none")? ^' - 

-What do ^ou want to see happen for yourself and' for others here as 

a result of:this workshop? - . " ' ' - 

»» 

-What are the concerns you have about the hea]th/sex education prbr 
gram that*is proposed? 

"3, Facilitator gives directions (repeat if necessary or po§t on 
butcher paper), as follows! 
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a. Ask partjcipants fojr^r to rafhe tags *for letter groupings, 
then. to take chairs and form circles in small groups in designated areas 
of the*room. ' ^ 

b. Ask each grersirto select a small grojjp.chai rperson and' a recorder. 
These may be the same person. -In addition to recording, one or them will 
act as spokesperson 'to the larger grpup. The facilitator clarifies the 
role of the chai rperson\jn all th^ groups. 

Nofe ^See Appendix i. Chapter II far a di scuss ion-on the^role of 
the small group chairperson, and pros/t cons on pre'-select^ng this person, 

c. Ask each member of a group to introduce self, including role 
(be brief). " I 

d. Recorder writes answers to qcjestions posed, (combining similar 
answers) on large butcher paper using felt tip pen. 

4. During the discussic^rTtime workshop leaders circulate among the 
'groups to: ^ 

-clarify misunderstandings of i nstructions^i f group not working 
'at designated task , ' ^ T ' * 

-Intervene quietly where di f f icultiefS such sub-grouping may 
arise. ' >^ 

* * ^ 

* P» Reporting back to large group . , • ' . 

Let each groi/p discuss for th i rty mi nittes and then- stop discussion. 
(Gi ve a'f i ve-minute warning before y\e^lO minutes.) Ask spokesman from 
each grroup in turn i-o bring large sheets to front of the room and. go over 
answers to questions,' with the^ J^pyger group elaborating when necessary. 
Allow 5 minutes for each reporft afid ask spokespersons to'be concise. . . 
, Secure sheets to wal I . You wi I l/want to save this material , for you will 
find-you have .tapped a reservoi^ of ideas for later use. 

E. Presentation : I ^ 

^ • The^planning group st)0ul4 decide what topic ycu want "here. This 
was w,here the Project Teen Concern model was discussed. Substitutions 
could include: a speaker from a successful program elsewhere, or someone 
from your district with a pVoposed new program^ or results of a survey of 
teenage concerns in your commun i ty, . etc. This is one of the places where 
the workshop model can €\asily be modif ied depending on your objectives for 
the day . I T ^ 

F. Lunch 



During lunch the two workshop leaders and the planning committee will 
meet to frame the questions that should be considered by the small groups 
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in the 'afternoon session under G. Use as reference the materials de- 
veloped on butcher paper from the morning small groups. Invprder to 
frame these questions, ask yourselves: " ^^C^ 

U Wha-t were the mairf conclusions or concerns in the morning? 

2. Whafare the overall objectives as originally formeci by the 
, planning committee? 

These should help yol formulate two or three questions for the af- 
ternoon smajl groups which will allow community input into solutions. 
The questions should directly generate ideas about the next steps. 

To assist you in formulating questions, these are areas you might 
want to consid^r.^^ ^ . • . ^ ^ ' ^ 

9; A Question about Program Administration 

Ask one or two groups tq come up with ideas for thej-oles of 
' ^ various agencies^^nd groups in any health/se^ education program, 
^gestions both for the kinds of resources avaiiabjb in a com- 
.munity to a school district and for how the resourcl^mi gh t re- 
late to the schools could be an outcome of this group. These groups 
,^ are not to be concerned with curriculum content. 

For example: "How do you see the roles of, various agencies 
(school district., churches, health agencies, parents, etc.) in this 
program?" , - , ♦ 

'^How would you M ke the school and the community to work together 
anrd hrow can they start?" 

t). A Question aboul? .fipogram ^Components - . ' 



There needs to be\one question that i hvi tes' suggestions as. to what 
topics are included in\a program, perhaps, with some idea about pri- 
ority. Assign thi's question to the students, also. 

For example- "What are the c(:^mponents you would most like to see? 
included in a. health/sex education program?" , ^' 

"What are the qualifications you would suggest for a teactier?" 

c. An analysis of the forces for and against sex education in the 
^school s ' . ' 

Use this only if there is still great concern about the inclusion 
of sex education. Then assign one group a question: "What are the 
forces for and Against sex education in the schools, and how would 
you reduce the negative forces?" ^ \ - ^ ^ . » 

introduce to this group the Force Field Analysis (see Appendi-x F, 
Chapter II for ?^plana^ibn of Force Field Analysis) and the impor- 
tance of considering helpful and hin^^ring forces-. Ask them 1*0 



32 ' , , ' 

. t 

- . 

discuss, these forces and to select one or two of the most important 
y ^Vi6er\ ng forces to focus on. Ask them to come up w i th. possib le ways 
to reduce these ^forces* \ ' 



G» Ideas on HeaUth/Sex 'Education Program - _ . * ^ . 

1/ Post onMhe wall the two of/three prob I em-so I vi ng questions for 
the 'afternoon that came from the noon planning session. Allow a ^ 

little-'tirne for comments if any. .Then proceed with instructions for 
afternoon groups. 

* * •» 

^ * 2. tiivide into 5 or 6 small pre-selected groups as indicated by a 

number on each name tag for this second grouping. Approxi fhate ly 6-8 per 
group. If you are grouping by like roles, some groups can be expanded, 
but consider two groups if the size* gets too large. Repeat the instruc- 
tions of the TOrning that each group select a recorder to produce leg- 
ibie notes and a spokesperson to report* back to the larger group. 

3. Introduce exercise by saying ,tliat programs develop best when there 
is a free flow of ideas apd concerns. This exercise wi I I >faci I i tate 
such an fexch^nge so that these ideas can serve as an information pool 
for the develcJpment of a program. Ask groups in beghnning to. brain- 
storm (See Appendix E, Chapter II for explanation of brainstorming* 

It would be helpful to post the rules on the Board.) and only after 
about ten minutes to start being critical. Workshop leaders will cir- - . 
culate and serve as resources and facilitators of discussions.' The 
lacli^of criticism and censoring during brainstorming is essential to 
its productivity and success. - ' , 

^ %* 

4. Each group is given one or, at the mos'f/ two questions to discuss. 
Ask groups to try for congensus^ but allow for minority reports . 

5. Recorder in*^ach ^roup i§;^tp make notes on two pieces of butcher paper 
one containing the brainstorming and one "with suggestions that have been 
looked at critically and ^r ix^r i t i zed for reporting, 

6. Near the end of the one-hour discussion, workshop leaders gi.ve a , 
5-minute and a I -minute wanning for the task completing. Ask^the 
spokesperson from.each group to make a re^rt ( not over five minutes) 

-of the prioritized ideas. / 

. ' r . 

I. What Do We ^ Now? Recommendations. 

This is the most important part of the day, and why it'i-s so essential 
.for participants to remain until' there is a "product.** Have the participants 
♦work together as one- large group for this. ' 

t ' 

* -1. The facilitator has 4iear)d the reports from the small groups and can 
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star and^^marize som of the recommendations which have been pre- 
sented, , * ' 

2, The facilitator needs to summarize in such a way ^that each recom- 
mendation indicates: (have this written large posted batcher paper) 

a. Which person or organ i zat ion j nvo I ved, , . 

b. What action to be ^done.^. ' J " 

c. What date action .is doe,,, 

3, Facilitator shoul d not get nervous ai this point, but should stay 
with the large group .Sjnti I some specific r^^ons i bi I i ty is taken 

for picking up on a recommendation by an agency or individual. Don't ^ 
push .top hard to get pepple talking: remember, they're thinking of 
what a personal commitment means, and need to identify their own 
comfor-t - leve I , Be patient, and gently encouraging. If nothing else, 
a date and a time and place for a next meeting should be planned 
before adjourning, A sign-up sheet for continued personal involve- 
ment has been successfully used. See Appendix G, Chapter II, 

4, Give written recommendations to representatives of ^those organi- 
zations designated to carry them out, if possible, 

5, Try for consensus on a date when representatives will next meet^. 

6, Bufcher paper (pdeas and recommendations should be gathered, for com- 
piling into report*, to participants on the workshop. Designate some- 
one responsible foV typing, the material from the butcher paper work 
sheets, and tell participant's they will receive the proceedings. 

J, ' Eval uationr (See Appendix. D, ChapterMI) 

Allow ten minutes before adjourning for participants to complete the 
evaluation,- Stress its importance before passing out the forms. Be sure, 
one' person is at the door to collect forms as participants leave the wof;|<- 
shop. ^ • , . . > . ' 

One last word : if certain commitments have been made, i^t Is essential 
to give continuing feedback after the workshop to participants a\jout pro- 
•gress oh plans, etc. 
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SCHOOL QUESTIONNAIRE 



Tha follouiing are things you need to know about your dm School Hatriat in 
oxdav to, do further plwming:^ 

« 

1. What Is the law in your state regarding teaching Family Life Education? 

2. Does your state have an approved curriculum and/or guidelines for 
Health Education? If yes, does .that curriculum include reproduction, 
contraception, and VD? 

3. In^your County Schools Office, is there a Supervisor of Health and 
Family Life Education? In your city or district office, !s there a 
Supervisor of Health Education? If yes, what are their names and 
hav< you talked with them^to find ou^t what they are offering? 

^. Is there ^n gn-going heaJ th. educat ion program In your school district 
and at what grade levels? Is there a Family Life Education component? 

5. Does it follow the state guide in Health and Family Life Education? 
Docs it Include human sexuality and reproduction?. If not. why not? 

6. How many high schools and Junior high schools are there In your school 
district? What is the ethnic and socio-economic profile of students 
In your district? . 

7. Have you talked with Health Education teachers arid seen their course 
. outline? (Who teaches Family Life Education - e.L, home economics, 

physical education, social studies?) 

8 4 \ 
If teachers are asking you for speakers, what subJectXareas do they 
teach? ^ 

9. Was there any in-service tjaining of teachers In your district last 
year in health education and did It include sexual I ty , VO and 
contraception? 

A 

10. Hfve you talked to the president of your district PTA or other parent 
organization and found out their position on sex education? 

H. Are your district school administrators personally supportive of 
Health and Family Life Education? 
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LIST OF INVITEES FOR A COMMUNITY WORKSHOP 



The following list suggests those in your community whose support is vital 
to building a broad base for your program. They should be included in the 
earliest phases cf planning: 

* 

A. Educators , 

\ 

1. Soneone from the Coun+y School office, preferably in health 
education or rela+ed area 

2. From ycjr school dis-ric + , SD-eone the sarr^ as above, p I us a 

' seccncarv classroom Teacher wno is doing seme health education 
now . • 

I 3. Soneone^^ror ycjr unsversity or state college campus (if one) 
who is involved i "i teacher'-:n^a i n i no in hearth education 

/ 

4. One city scncci district aarinistrator 

5. school boarc member (ncre, if possible) 
•6. One person fron pregnant girls progrfeti 

^ . >^ realth educa-cr in ,'D ^ 

6. O'le. cerson each frcr t^e State Departrent o' Health and the ' 
i^a-e reoartrr^ent of Education i.-, health education, if aopropriate 

'B.i CornruniTv Rep r^senra T i ves 

. f. oorJeo-e fro-. ^ I an-ed^ ^are^hocG ano c^her -amilv planning programs 
2.^ =^TA cie-^Ders anc other care-^ts ;+cTal !2) 

5. A doctor 

4. Scrnecre frc^ s-ablic welfare - ' ' 

5. Representa-^ : or --orr all e^nnic cor^rr.j- ^ r f es 

5. Mc-e -^an ' rer-esen^a"' ye fro- tKo .re i i c i dls cc-^-unity: CarhDlic, 
-c-mo-^, ^ro"-esTar^-, ■je\N :sh 

^. Soreo-e ^^or- v^^-gi Health. Services c- Family Counsel irg- 
S. Sc<^eone frcr *re Dusiness ccmrunit/ 
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36 APPENDIX C, CHAPTER II 

SAMPLE PROGEIA MW ^ , 

Project Teen Concern 

An Educational Program to Prevent Venereal Disease and Premdture Parenthood^ 

' PROGRAM FOR MARCH 13, 1975 ' 
Presented at the Request of the Yavapai County Health Department 

Prescott, Arizona ^ 
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TIME 



ACTIVITY 



9:30 


9f50 


Coffee & people, meeting each other 


9:50 


- 10; GO 


Introduction of selves and goals of progran 


10:00 


- -11:00 


Determination of participant's concerns 
through small group interaction 


11:05 


- 11:15 


Coffee break * 


11 • 1 s 


- 'i 9 • nn 

J. ^ • uu 


Presentation on Project Teen Concern 


12:00 


- 1:00 • 


Lunch 


1:00 


- 2:0a 


Group Process:^ Problem Focus ^ 


.2:00 


- 2:,30 


Group' Reporting ' ^ . . 


2:30 


- 3:15, 


What Dd We Do Now? 


3:15 


- 3:30 


Final Words & Evaluation 






OBJECTIVES FOR TODAY: 




1. 


To understand your concerns about- health and sex 
education and provide a structure where thefre is 
a sharing of ideas in this area. 

o 




2. 


To describe "Project Teen Concern" ^nd how 'it has 
met some of the problems in San Francisco schools. 



3. To help you determine what is the next step to^6 

taken regarding health and ^ex:. education in yo« community. 

^ ^Consultants : 

(Made Available Through Region 1x7 Department of HEW) 

Nathalie Hawley, M.S.W. ^ Joan Haskin 

Education Director, Planned director, Project 

Parenthood/World Population Teen Concern, San 

Alameda-San Francisco Francisco Unified 

School District 
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SAMPLE EVALUATinn FORM 



AFFENDIX D. CHAPTER "iT 



Projec;tTeen Concern 

An Educalional Proaram to Pf4v«rtt V«n«r«al 0.m«m and Pr«m«tur« P«r«Alhood 



i. 



II. 



' EVALUATION 
^ Irvine Workshop 

Apr^2A ,1975 

cotiin!' "'^ °^ a check In the appropriate 





Poor 


Good Excel Ipnf 


1. Introductionr* Goals 








2. tiorning: SmaH Groups to 
Define Expectations 








3* Presentation: Health Education 
Program in Irvine School District 








Small Groups: Information 
^ Process in9 








5* Post-Lunch: Task Groups 








Wrap-Up 









Please circle one number on each of the lines below. They indicate 
relative time.alloted for each of the six activities. 



I. 


Introduction 


- Goa.ls:^^ , 






* 


1 

Not enough 
t Ime 


Right amount _ 
of 1 1 me 




5 

Too much 
time 


2. 


Smal 1 Groups 


to Define Expectations 








I - 

Not enough 
time 


. 3 

Right amount 
of time 


» 


5 

Too much 
time 


3. 


Presentation: 


Health Education Program in 


IryTne School 


District 




1 

Not enough 
time 


3. 

Right amount 
of t ime 




H 


5 

Too much 
t-lme 


* 


Smal 1 Groups : 

T N 


Information Processing 






\ 


Not enough - - 
tlm6 


) ' . ^ 

Right amount 

of tIriKS 




5 

Too much 
time 
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5> Task Groups 



Not enough 
time 



U.J ^ 

RiQnt amount 
of time 



RJght amount 
of time 



Too much 
time 




Too much 
tfme 



Ml. 



Please respond to the following; 




B. Were your expectations ,di ffe rent from our objective^? 
Yes No . 



As completely 
as possible 



Not at 
all 




As completely 
as possible 



^* omitted which would have, been helpful to you In 

meeting your expectations? - you m 



^* ll any con^nts or suggestions which might be useful to 

us in planning future workshops in other locations? 

I 



***OmONAL: 

ERJC 



4 6' Agency 

Ai. 6***«.o«.l P,o,r^ ,0 Pf,^ v.«,r,., ft„a.e Prw^u.,, Pa^m«Kl 
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BRAINSTORMING* 



'J 



APPENDIX E, CHAPTErU 



Goa I s : 



L To generate an, extensive number of ideas or solutions to a problem by 
suspending criticism and eva.luation. • 

2. To develop ski I I5. in creative probjem solving/ . ^ 

Group Size : ' ' ' , • 

^ Any number of 3mall groups of approximately 6-8. 

Time : ' . . • 

Twenty ^minutes before the groups start to evaluate the ideas presented. 

Material; 

— ■ i 

Newsprint and felt-tipped markers for each group. ] ^ 

Process ; , '> 

A. Jhe facilitator states the following rules: 

. I. There will be.no criticism during the brainstorming phase.' 

2. Far-fetched ideas ,are encouraged because they may trigger more 
practical i deas. 

3. Many ideas are desirable. 

4. Don^t hesitate>o build on ideas presented by others. 

B. Each group is given a topic to brai^nstorm, or all groups may work with 
the same "topic. - 

C. At the end of the generating phase (20 minutes), the groups are directed 
to evaluate their ideas and select the 3- or 4 best ones for the report. 

D. The faciirtator then asks p^ticipants to form large group again. 
Recorders from each group present the 3 or 4 best ideas, which are then 
posted on board or wall, 

^Adapted from Pfeiffer, j! William, and Jones,^John E., "A Handbook of Structured' 
^Aperiences for Human Relations Training," Volume 1 1 I , '^Revised #53, University 
Associates, ■ . ' 
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FORCE FIELD ANALYSIS 



Goa I s : 



1. To understand realistically all the forces for and the forces against 
^ achieving a stated goal. 

2. To develop concrete suggestions for reducing the restraining forces ^nd 
moving toward the goal.* * ^ 

t 

Group Size : , 

0 

This'c^n be done i ndi vi'dua lly, in diads, triads, etc. In this case, a 
group of 7-8. . - ^ 



Time : 



I 



. One hour in all. Twenty mi nutjLs .a I lowed for. braj nstormi ng ideas in the 
beginning. (See Appendix E, Chapter II, for Brainstorming process) 



Material 



A prepared Force Field Ana I ^s i s,. chart on bCiVcher pab^r. (See example. 
Appendix W, Chapter III) \ - - " 

Newsprint and felt-tipped markers fbr the reVorder. 



Process : 
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A facilitator explains the Force Field Analysis chart, pointing out that ' 
experience has shown thaf it is more productive to" reduce the restraining 
forces than to increase the positive forces (which'may polarize the community), 

1. After i recorder is selected, the group is to brainstorm uncr.itical ly 
all the forces for and^ll the forces against achieving the goal (in 

, this case, sex education in the schools). 

2. After tv/enty minutes, the group is to rank order the hindering forces 
.and select the three most important in terms of solvability. - 

3. Brainstorm solutions to reducing those forces and then: 

a. Select the best brainstorm ideas. 

b. Decide who should expedite. , ' 

c. List resources needed. 

d. Put ideas in time frame. 

; ^ ■ ■ ' ^ •. . 

4. On r.eturn to larger group, recorder presents the ideas/and posts the 
newsprint. . 



A PEJRSONAL WOFIK TO FACILITATORS 

'k i!'?""" +hat_the workshop format and instructions are clear 

Proi^^t ^tIJ°Hl '"^^P°"^'5'"+y wo'-kshop leaders will not seem formidable. • 
th?f ^Irmlt h.^ K °^'rrf^ " °^ successful community workshops where' 

th.s format has been followed and the facilitators came from the planning 
group. _ However all groups have mentioned initial concern. If you do the 
fellowing you wil I have no difficulty: - 

- Go over the format for the community workshop in detail several times 
' In particular, read the starred instructions following the day's 
^jjrogram. , ^ ^ ' 

- Make notes of questions. 

- Then meet with .your co-facij itfator to share concerns and work out ^ 
your own^plan for the day. • \ - . ' , 

- Go through the process -together until it is clear, especially your 
respective roles at , each point. . 

-Finally, trust the ^process ! ' ^ 




42 

H0(» A PLmiNG COmiTTEE CAM ClARIFy TH^IR THmm MV OBJECTIVES 

1 ' - 

This needs to be done at the first meetlag.of the Planning Cormlttee 
for the community workshop. You cannot adapt the process unless your own 
goals are clear. The following Is a suggestion of a process .that may help.. 

1. The chairperson (the prime mover) asks for a recorder for the 
meeting. 

2. Jhe chairperson asks each committee /nember to state what concerns 
they have about the planning and starting to work 4 n this area, and 
what they hope will come out of this meeflng. 

3. Critically examine what^they see as the^^outcome foj^ the Coirwunlty . 
Workshop. \ js^^^^^--^^ ; • 

The long-range, goal needs to be clarified, 
--an "intBg^Ved" health odrr tquj^um * 

--*an increase In parent support for existing family llfe> 
education program " ^ # 

, • —an Increase Jn coordination between commlmlty^ servlcls^anid . 
school "needs and resources. ' - ' , 

.5. The recorder ^l^fnmar I zes the concerns and the' l^ng Va(^e goaIsC 
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' ' APPEWIX I. . CHAPTER 11 
PROS & CONS OF fRE-SELECTF p' SMALL GROUP I FAHFRg 

Whether morning groups have pre-selected chairpeople is debatable. Good 
results have occurred without pre-selection. but at the same time, ^ome 
groups have had difficulty "in staying with the task." - ' ^ 
Advantages of pre-se I ecti ng leader: 

1) More efficient in getting task done. 

2) Less likelihood that' a" strong "anti" member can 
gain control over a group. 

Disadvantages of pre-selection: 

- thrd^ck"'^ "'^^^ ^'"''""^ sponsors of the workshop of "stacking 

2) Takes time in pre-planning. 

If group leaders are pre-selected. they should be handed instructions which 
emphasize that their role is to: 

1) Encourage, an to participate and avoid one person dominating 

2) Keep group focused on task. • ^ 

3) Stop sub-grouping within the groups. 

4) Encourage members to Nsten to each other. 




< 
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Teacher Tra i n I nq * . 

. ■ ' 

Once you have community and sphpol district support for a program 
(Chapter II) and haye a curriculum, the next essential key is the train- ^ 
ing of*your teachers. Your program will be only as successfuj as the 
quality of teaching and the commitment of your teachers.. This means de- 
signing an 'ni^seryice ''training that truly assists teachers in starting a 
program. It also'means continuing to offer consultation, materials, and 
jnservice throughout the year and being prepared to train new teachers at 
the start of each, new school year. In my opinion, this means that res- 
^onsibility and resoQrces must be given to some one person in your school 
system, such as a \ealth educat-ion specialist. The project director for 
Project Teen Concern had all these responsibilities in the San Francisco 
Unified School District and worked under the Supervisor for Health and 
Fami ly Li fe Education. 

This Chapter is devoted .tp/c6nsl derations Involved In designing a 
teacher inservice in order to initiate a sex education program for junior 
high school students. We were fortunate in having th^ program funded for 
three years under a DREW contract to' develop a model. This'will not be 
true for most readers of this manual. Nor will your objectives for the 
teacher inservice be identical to ours: they may be to train K-12 teachers 
for a comprehensive health curricul um 'or they may be for a sex education 
segment at another grade level. Whatever the differences, there will be- 
many similarities In the problems to be faced and solved in the development 
of a core of trained teachers. 

This manual is based on one experience of developing §.--KeaTth/sex ed- 
ucatiion program for junior high schooj^students within the school organiza- 
tion. Therein lie a great many constraints which would not exist in an 
educational program outside the school. In the task of developing a modsj ' 
for training of teachers who in turn will be working with the young people, 
the constraints become part of the planning process and nee'd to be acknow- 
ledged. 



Financing the-^TaTTTlnq and Materials Needed 

You will need a small budget; theref9re the person responsible for the 
program needs to be creative in looking for funds. You might first consider 
approaching your own district for possible, funding or having your district 
fund writers prepare a propo3j'l for teacHer >ra i n i ng. The Office oi Education 
and the Office of Family PlarmTng^ are possible places whtf:h encourage « 
the development of school healtVsex education programs. Small foundation 
should also be approached. . ^ h , 
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Jf over all funding is not' possible, the program can be launched with ■ — 
smaj I donations from many sources in your community. Some of these to ' 
consider are: an allie'd health council, your countv medical society, churches, 
family planning agencies, mental health programs, your county schoo I -of f i ce . 
Sma I I donations can be extremely us^'ful in obtaining ma^ria'ls, films, film"' 
strips. Often .you can get printing of trainjng mater i a I s' donated by the 
school district. Books can be donated. Colleges and universities in your 
area will give in "kind services in the tra i n i nq fComponent . Many persons '■ 
from community Agencies will donate time in teacher training. Your advisory 
group can be of real assistance In the search for experts to help with 
traini'ng 'services. " * < ' 

.■' 

As the initiator, one of your first tas-ks will be to identify yourself 
to all possible health organizations in your community and to seek their 
assistance as resources both in training in the diassroom and as members 
of^our advisory committee. This kind of community cooperation cannot be 
estimated in do I lars. 



Time ■ 

Teacher trainjng time is'hard to- arrange. Schc^ d i str icts today have 
^a general policy oT no release time for training. Thi\ poses a very>^al , 
problem in i mp 1 ement i ng • i nsefr^ce training. in one California district, 
^ some voluntary health agenci.es contri buted 'money for release time fn order 
thafthe training could ^ake place. Tha ^ i? an interesting ppsslbility. It 
becomes even more of a problem when the process itself for training, especi- 
ally in sex edutcation, is only successful with large blocks of ti,me. One 
solution was the one* taken in Project Teen Concfern, where the training took 
place on -four consecutive Satupday^rn i ngs in four 4-hour sessions. Thi^s- 
allowed ^for important personal interaction to occur, but we recognized it 
was insufficient time for' training a sex ecfucator. It was a start. . •«! ^ 

, A^n alternative to training duiQjIg 'the school year might be the first 
or lasf week of summer vacation. Another possibility might be two or three . 
r "targe group meetings"Mn a central and convenient location, led by community 
consultants, followed up by weJI p lanned-^sma I I group process" groups which 
meet on the school^site for a shorter time period Immediately af)ter school, 
under staff direction, ' . ^ 

Schedu I i nq Time * ' ' . ^ ' ' 
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;Tinfe Is also a problem In schedu I ing for uti I ization of the training in ^ 
the school day. Adding any^ educat iona I com^or^nt needs extensive pre-planning ^ ^ 
and approval by administration for use I n .th3 classroom. This can be a major ' 
or minor road block, depending on admin istratj,ve a'^nd teacher priority for this * 
area of Instruction, * - - ' • ^ 
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I nducements 



Teachers alsoyneed inducements to take on responsibilities in contro- 
versial subjects. At the very least offer inservice credit or college credit 
as ah option. S^me district reimbursement at least for travel expenses is 
even better. Project Teen Concern offered a small stipend to teachers, 
conditional on 100^ -attendance at the training sessions. 



Teacher Recruitment 



Teachers often feel overworked Bnd undervalued, so that developing an 
interest in taking inservice training voluntarily, even in the fascinatiTig 
area of "sex," means overcomi ng 'these obstacles. That means an enthusiastic 
project director who can both sell the project and deliver an interesting 
and relevant program. 



RECRUITMEA/T ACTIVITIES FOR PROJECT TEEN COHfERN 

ThtVKojzU VviQXito/i vuUzd-qjCLzk thz 19 janZoK high 
^6akool^ and tht VduXh Guldanct Cznt2A bc^ccn NovmbM. 2S, 
1972, and Ftb^uioAy 13, J973. Tha pzMonat contact 2^6<LntLal 
to mtlvatt inteAQ^t and to provide, an adequate, explanation ' 
0^ tht p/iogMm to kzy aiAtiilcattd ptuonnel.,^ Otkoji mUhods, 
0|{ ^tcAxjuUmtnt included: ' J; ^ 

"Vi6tAict nm^lnXteA inviting cdAtiiicattd-^eAMonnal, ohjadoji 
7-5-9. 

—l^aiZing to all texLchtU, gKadoJi 7-8-9, 



Teacher SeTection - ' ^ ^. ' ^ ' 

A <3reat deaf has been^written about^the qualities desired in a sex edu- 
c^r. For this project it was not pbssTble to select participants except- 
on the basis that they seleetkf themselves voluntarily to attend. . The fdrmat- 
for training itself seemed'to take care of' a wide range of persons and needs. 
Some^teachers did not go on to conduct, workshops for students. IT- is our 
feeling that- teachers sffould be respected for desel ect i nq. themse I ves if they 
are not comfortable in the program , or if their current +p;^rh»nj ;.cc?jnmon+ 
does not provj.de' sui tab I e Of^porjunities fon^fhis instruction. Teachers^ 
schedules change and perhaps next y^ar^s classes will provide at least 
"teaghable moments." • ^ . ' " 



48 



Mac/i hcu been tmXten about id^xii ckamcUQAUti(U> 
. jJoA. a 4ex tdacatoK, btut cu> yot no objtcXivt mea- 

4tt^e txl6t6. Some thaka(UQXutic^ to ton^ld^A 
•OAe: ' ' ' 

--An accurate knowledge of and comfort with 

human sexua 11 ty. 
--Understand Tng of the wi.de^'norma I " range of 

physical and emotional maturity among yaung 

adolescents. 
— Ability^to accept a broad specj?^;um of be-^ 

haviorr"\ ^ ' 

—Sensitivity to feelings of others. 
— Warmth, openness, sense of humor, and 

common sense. 
--Ability^to perceive what is ^behind the 

question of a young person. ^ 
--Compassion for young peoDle.' 
— Understanding of small group process and 

teaching techniques .for this area. ^ 

J \ ^ 

'I ' 



Place 



Both the teacher inscrvice and the student classes should be accomplished 
warm, informal atmosphere.* This is^not ajways possible, but regrouping 



i n a warm, i hfocma I 
of chairs, pillows, plants, 
climate for discussion. 



and posters can create a pleasant and relaxed 



The Need to Dea I wi th 



\e 



Most educators realize that t^e crucial 'problem in designing an educa- 
tional program about sexual ity^ lies not in *lwhat" should be taught but in "how. 
The^ facts are there, easily recovered, but the problem is how the facts are 
presented and whether they become i ntegrated j nto the value system of young 
persons. All studies of teenage pregnancies confirm that the problem does 
not lie mainly in the area of no information about contraception, but ratter 
in the area ^of conf I i ct about sexuality reflected from the many mixed messages 
in our society. \ 



The training design for Project Teen Concern was heavily weighted by the 
experience and conviction of the Project Director that the Values Clarification 
approach developed -by Paths, Har-min, and Simon* offered the best framework for 



^Raths, Louis"; Harmin, Merrill, and Simon, Sidney B. 
'Columbus, .Ohio: Charles E. Merrill, 1966. 
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helping young people develop decision-making ski I Is. . It had ^)reviously 
been widely used very successfully in drug abuse education. 



Since parents, churches and school personnel themselves ^re heavily 
troubled by the moral Issjrfes Involved for young people/the Values Clarif- _ 
'i'catlon approach (see Appehd 1 E Chapter III ^or more on Values Clarification) 
pH^N^des a framework foie dealing with ethical concerns and is acceptable to 
these important 'groups , It does not impose any singMe set of standards, 
which is very important in any multi-ethnic community. * ' ' / 

/' ' ' ^ ^ ' 

i In addition, tKe Values Clarification training for teachers both 

increases the comfort* with sexua I ity, topics and gives teacher^ valuable 
techniques fbr teaching many other subjects in the classroom or counseling 
situation. ^ 

During the planning of the teacher trainlng,^ throughout the three 
models, the effort- contl nued to balance cognitive learning and affective 
experience as being just, as. Important for teachers as for students. Values 
Clari f i,cati/Cn remained the cornerstone of the prOgVam, both as a process 
and as techniques which could help young people ifitggrate their learning 
aboCTt sexliality.' This together with communication skill development accounted 
for 30% of the hours s.pent in training, . 

If the Planner is Not Schoo L P ersonne I 
\ TT ' ' . 

One of the strengths of Project Teen Concern was that the Project 
Director was an experienced fami'ly life education teacher within the San 
Francisco Unified School District, It is, Very possible. that the reader 
may be from an .outside agency such as a health department or a Planned 
Parenthood affiliate who wants to plan a voluntary i nsepvi ce ^for teachers 
in effort -to get a program started or to. provide some additional skills 
that are requested. Many family planning educators are recognizing that 
a "contraceptive rap" is nOt education but Information, and that the young 
person needs *a different framework for this be useful , which can best be 
provided in a longer program in or out of the classroom, ^ 

If you are "outside the school" you will need some additional help that 
goes back to Chapter I I : \ • 

— Before you start, be sure you can answer the School Questionnaire- 
(Appendix A, Chapter II), School personnel 'are rightly sensitive 
when well meaning "outsiders" have not informed themselves of some 
very good programs currently in operation qui'etly in their schools, 

— Admf ni^strati ve ajyj^^ova I is essential \so that the training can be 
, ^ utilized in the c I assroomt ^ I t is a waste of time and frustrating to 

the. teacher ii- there Is no possible permission in the schooTd i stjf ict. 

In that case y^O might better ex4^lore whether yoU as. an-oi^tslde agency 
. Jperspfi can come into the classroom as a consultant or work with groups 

of'young people who choose* to' participate In a- discussioa group outside. 

of school hours. , * ' * 
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—Be particularly sensitive to attitudes and needs, of the teachers. 
Remember schools are traditionally more conservat i ve *p I aces than 
family planning agencies. Techniques for teaching that are accept- 
able in an outside location may be too radical for the school situation 
Teachers, too, by tralnjng and attitude, may be coming from a different 
world of values than the family pLanner. Allow for acceptance and 
validation of differences in your training process. 

— Parents and PTA groups should.be informed and if possible, actively 
involved, in what you are planning and why. StrongI/ consider a 
parent component too, as outlined in Chapter IV. 



Community C Mmate 

If y^our community climate is* "anti" sex education or lukewarm, sometimes 
it is wise to start with the focus on VD prevention and control within a 
framework of prevention of other serious and communicable diseases, fnstruc- 
tioh alSout communicable disease prevention and control is part of mosf life 

^cienq^ or heal th. curricula, e.g^. flu, polio, chi'ldhood diseases, T.B.,- lice, 
impetigo. 'From this "entry level" it is possible that the more desirable 
and broader human sexua I.I ty instruction will evolve. The values clarification 
techniques" ^re as compatible with teaching about contagious diseases as in 
developing a parent/schooj/cqmmunl ty climate which will support and encourage . 

^ "total" program. ' ' • , 

, The Need for a Training Format Responsive to: Teacher Needs ' 

Chapter I, pages 5"*- 6, details the formative evali!^t4on process in the 
development of the final trSlning'rriodel (C) for the San Francisco Unified 
School District teachers. All three tra i n i ng models combined skill building 
in the communication area wlth'*l nformat ion-glvj ng.) Model A (sample program. 
Appendix A, Chapter III), on evaluation, did not ^llow /pr sufficient inte- 
gration of^ the cognitive and affective learning experiences. tAodel B (sample 
\ .program. Appendix B, Chapter til) sought to model the use of small grcJtips to 
deal wl th . sensi t I ve questions and concerns. The evaluation indicated that 
some teachers had diffkulty in dealing with the Introspective focus of the 
gttJup process ar>d were Insecure about how to begin teaching In the classroom. 
Model C (sample program, Apperrdlx C, Chap'ter III) provided specific support 
for conducting programs in. the classroom situation and Involved teachers in 
the type qf active learning experiences -Important In the classroom, ft 
represents the results of continuing evaluation as the teacher training cycles 
progressed. This Is the model detailed In this chapter of the manual. 



ERLC 

- ^ 



PHASE I: PLANNING A TEACHER INSERViCE TRAINING 



PLMmm PROCEWRE 



RESOURCE OR COmENT 



step I : 

Analyze what is currently happen- 
ing in health/sex education in your 
'schools. 

Analyze previous trai n i ng of fered 
to teachers in family life educa- 
tion 



Step 2 : 

Secure a commitment for .some exceJ- 
lent clerical help. You will be 
developing a number of communications 
which need to look professional. You 
will need hefp witn aj i tbe details. 



Step 5 : 0 
Form a Community Advisory Committee. 
Even if the community training 
component is not included, it is 
essential to the implementation of 
a program in a school district that c 
broad base of community support be* 
obtained. An advisory committee or 
comparable "group should be formed as 
early as possible during planning, 
not afterwards. 

Step 4 : 

Recruitment of teachers 
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See questions on School 
Questionnaire, Appendix A, 
Chapter I I . 

It is important to be aware 
of tne level of sophistica- 
tion and training of teachers 
before deciding on the train- 
ing model" to be used." 

From youf agency or school 
district adrai n i strators 



See Chapter I for role of 
Community Advi sory* Commi ttee, 
and l ist of agenc i^es ' repre- 
.sented in Project Teen Concern 
(Appenai X A, c>hapter I ) . 



^Ask thi s ^2&W}T-ttVe 
wi th you materi a 
packets, deve-lopmeiit of bibllo 
gcaphy, of your format as it 
evo I ves 



to review * 
for teach^r^ 



See Certificate^ Personnel 
Announcement, App^endix F, 
Chapter III. - 

'See activities utilized by 
Project Teen Concern Director, 
page 55? Chapter f [ I . 

Sefe Sample Flyer, Appendix G, 
Cfiapter III. 
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RESOURCE OR COmEhfT 



^tep 4: (cont.) 

Ri^Fiii tment of teachers 



Step 5 : 

Aami ni strati ve s^port for arranging 
i nseryice credi t^ release time, etc. 

College credit arranged with local 
col lege. • ^ 

Step 6 : 

Make physical arrangements for work- 
shop space. Include small budget 
( i f poss ib le) . 



S>jp 7 : 

Prepare i^esource guide on 'all commun-, 
ity services available to young people 
SuCh as 

-family plarining services 
-pregnancy counseling 
-pregnancy tests ■ 
-VD tests 

-pre- and^DOSt-natal care 
-community ^itchboards ' ' 

-educationa I servi ces 

/ 

otep 8 : 

Planning the format i^tself, 

A, Work out number of hour> -and 
time blocks for training sessions, 
out try for longer amounts of timi^ 
in one b lock, 

B, Review materials available and 
select f i l-ms (if any), prepare baci<- 
grojnij materials for kits and biblio- 
graphy, 

C, Identify ar^d prioritize 
cognitive areas to be Covered, 



School newsletters 

School nurses and principals 
can often help identify interes- 
ted teachers. 

Director of teacher inservice. 



See sample course outline from , 
Project Teen Concern, Appendix 
H, Chapter I I I 

Room to move around in comfort- 
able, in format, space. ^ 

Blackboards, chalk, butcher paper, 
felt pens, cushions. 

See examples. Appendix I, 
Chapter III. 

In some areas, this may be 
available from Planned Parenthood 
or th'e Health Department 



weAC 06 in ?KojzcX Jttn ConcoAn. 



S'e^ Appendix J, Chapter III, for . 
Resource Materials, Certificated 
Personnel, and Appendix D, Chapter 
I M , for Bib I tography. 

Review with advisory committee. 



/ 
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PLmiMG PROCEVURE 



D. Flan process activities around 
C (above) that involve group parti - 
ciDation and the principles outlined 
at the start of the detailed format. 



Lf Select ccn.mun i tv cons:u I tants . 

Conf i rm|grrangements with Consultants 
in A r " r i n g . 

Meet with consultants prior to work- 
shop tc confirm tinne. ' * *■ / 



Sie; 



Plan evaluatio;! orocedureG and devel- 
op fcrms. 

Step TO ; ^ 

Give clear instructions to teachers, 
re: credit, attendance, ground rules 
for participants, directions to 
training site, time, etc. 

Step 



'Arrange packets in advance. 
{Fo/i. P'/Lajtct Tttn Conc2Jin, a packtt 
oi pKLnJ:td moXwiaJU coklch covi2Azd 
bXZ appH,op^cUt topics tooi dUtnA.b- 
iUzd,*'and tJit cjontznU Ktmaintd tkz 
4amc XiiXOixqhout :tkt cycJiu)] 

Step 12 : , ' ' ^ 

Check room arrangements the day be- 
fore; arrange for coffee, etc* 

Step 13 : 

Arrive early the day of the workshop. 



RESOURCE OR COmEUT 



See complete Training Model C, 
that follows, pages ^3 - 58. 

See discussion Chapter I, pages 
5- 6, on the evolution of the 
tra i n i ng mode I . 

See "How to Select Community 
Consultants," Appendix K, 
Chapter III., ^ ^ 



Evaluation Forms, Appendix'L, 
ChaWer Ml, pages 83-86 fc- 
detarijls. 

See 'sample. Appendix M, Chapter 



See list of packet materials. 
Appendix J, Chapter III. 
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PHASE! h: DELIVERY OF THE TEACHER TR/^IN|NG COMPONENT 



Below are some,'of the principles that guided the development of 
the format for the ^teafcher inservice. Following thai is the detailed 
program which evolve'cj obt or the teacher traiiiing experience as most 
sui'ted to the needs of '-S^n^ranci ^co teachers (f^del C, Appendix C, 
Chapter Ml), aod the only model to be discussed i.i detail Jn this manuaF 



2. 
3. 
4, 



7. 

.8. 
9. 

10. 



PRINCIPLES BEHJNV THE PROCESS 

• To obtain a balance between ccjgnitive and af- 
fective learn'pg. 

To focus on developing communication skills 
and self awar,afre5s. 

To use group par-+t cipctio;, exercises to model 

classroom ^roup participjtion. 
^To provide d f ramewor for exami n i ng //a I ues 
^ about sexuality. {Zee "Valuing and Decision 

Making" section of Bib I i 'jgrapfiy, Appen'd.ix D, 

Chapter III) 

To model training teStiniques: worl'Shop lead- 
ers and outside consultants. 
To aemcnstrate techniques. and strategies in 
teaching which are flexible, creative, and 
adaptive to other learning situations. 
To use cofnmunity consultants as resources in 
subject areas, 7 

^o utilize the- abi I i ties |lnd resources within 
each group of teachers going through a cycle. 
To provide ir^the last session a bridge for 
planning concrete next steps for the utiliza- 
tion of the training. 

Tc assess ^nd adapt the format to the needs 
of th>e group. 
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THE PROGRAM FOR A TEACHER WSEmCE mmSHO? 



Session I 



9: 10-9:25 



9:25-9:40 



9:40-12:40 



12:40-. 



Session I I 



9:10-9:15 



9: 15-9:30 



5:30-10: 15 
10: 15-10:30 



Topic: Values Clarification 

Welcome: Introduction of pro- 
gram and of the focus by the 
faci I i tator who ,wi I I be there 
for all 4 sess ions . 

Facilitator leads discussion' 
of t^gal aspects of teaching 
sex/VD education in your 
state and/or communi+y 

Introduce values clarification 
approach, and ^he consultant 
used for this portiof>of the 
prpgram. • 

Facilitator gives reading as- 
signment on venereal disease, 
in preparation for next session 



Rt6 ouAtu /Corment6 



^Coffee 
Name tags 
Participant I i st- 
Kits 

B I ackboard 



Copies of a I I 
pert i nent A aws 



An expert consul- 
tant with whom 
total program has 
been revi ewed * 

From selected 
VU pamph I et^ 



Topic: Venereal Disease - 

I ntroduction of ' VD resouri:e 
person. Administer quiz on VD 



Explanation of Information 
Processing - divide into sup- 
port groups to iden.tify con- 
cerns for speaker: ^ ^ 
"What are my concern^' and ques- 
tions in this area?" 
"What questions do I hope t^^ 
speaker will answer?" 

Speaker on VD 



Support groups discuss: 
"What did I gain?" 



Qui z and Answers, 
Appendix P, Chapter 
III . 

.See Information Pro- 
cessing dhrections/ 
Appendix N, Chapter 



Put questions on 
board or butcher 
paper' 

See "How to Select a 
Consul tant/Resource," 
Append!;^ K, Chapter 
III 

See Information 
Processing directions^, 
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10:30-10:45 
r0:45-l 1:00 

11:00-11:20 



^14:20-12:00 

12:00-12:20 
12:20-12:30 



12: 30-12.: 40 



12:40- 



"What\'f urther information 
do I need?" 

"What do I cal I into ques- 
tion?" 

Speaker wrap-up in response 
to comments 

Coffee Break 

Topic: Developing Group Lead- 
ership Ski I Is 




cture on SASE by facilitalor 



de i nto groups' of 8, 
^ elects 2 process ' 
and leader. Explain 



Discuss: "What is the role of 
a teacher in teaching about 
human sexua I i>y?" 

Feedback of observers 

Wrap-up discussion lea^ by 
.faciJjtator, Faci I i tator 
explains purpose of t-c 
quest ionna i re, ^ - ^ 

Have ^teachers complete Topic- 
ComfoVt 'Questionna i re and 
collect for use next session. 



Facilitator assigns reading 
from Katchadourian,. in pre- 
paration for next session. 



See 1 nformation 
Processing direc- 
tions, App'endix N,. 
Chapter I IJ* 

Again write questions 
on board 



See SASE, Appendix 
0, Chapter 111^ 

See suggestions for 
Giving and Receiving 
Feedback, Appendix Y, 
Chapter I I I 



Topic ~ Comf orf 
Ques-f iona i re 



Csee 



below) 



Give^out questionnaires 
prepared fn advance. 
See Appendix Q, Chapter 
I f I for samp le 

Select appropriate 
^ection on Human ^ 
Sexua I i ty 
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Session 


1 1 i 


Topic: Human Se;^al'ity 




9: 


00-'9: 10 


Administer teacher quiz - 


' Appendix 1, Chapter 


9: 


10-10: 


00 


> 

Use of material from t-c 
^questionnaire. Assign pre- 
arranged groups of 4 by name 
tag and number and topic. 
Put the 3 questions on the 
board that each group is to' 
answer fcjr their topic. 
Have group chc^ose sp,okes- 
man/recorder. 


III • \ 

See di rections and 
.questions for Topic- 
Comfort Questionnaire, 
Append! X Q, Chapter 
Ml. 


10:00-10 


:30 


Spokesman shares with large 
groups Ideas for teaching 
in these areas. Give time 
limit for reports depending 
^ on number of groups reporting. 




IO:-30-IO 

1 
1 

i ^ 


:45 


Ask-*each person to' write on a ' 
card an anticipated problem 
in teaching involving action/ 
•interaction with student . 
Collect to Use in designing 
the troub le-shooti ng^cl-inic 
in Session IV. . r 


Smal 1 cards 

See Appandtx y. Chapter 
III; for examp les of 
^ questions from Project - 
Teen Concern 


^ 10 

1 


:45-l 1 


:00 


Coffee Break 




' II 

1 


:00-l 1 


: 15 


Repeat 1 nformat Ion Process i ng 
in small groups with spokes- 
man writing concerns on cards 
for speaker. 


See Information Pro- 
cess! ng, Append! X N, 
Chapter 111. 


1 1 

* 


:I5-I2:00 


Speaker on 'hjman sexuality. 


CoYidtnn by ^peofeeA wa4 
on Jthe. a{izcXi\)Z inteMpoA- 
honat lz\)iit, ^not ikz bio- 
logicaZ, ^ kdol^cznt 4^x7 
uatUy, 6e.xaal my^, hvz 
6e.xuat Kupon^z cjycJit, in- 
Ximacy, andpoMonat^z- . 

Z£UtioyUihip6 UOVlt COVQAtd. 
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12:00-12: 15 

12: 15-12:45 
12:45-1 :0D 



Session 



9: 10-9:45 



9:45-10: 15 



10:15-1 I : 15 



I : I 5- 1 1 : 30 



I I :30-ll,:45 



Support groups retyrn to 
Information Processing 

Speaker response and wrap- 



up 



Give out student questionnaire 
for a .pre-^est, in order to 
find out what students know. 
Tel I teachers to score tests 
and bring to Session IV as an 
aid to planning the lesson 
'next time. 



Topic:, Trouble Shooting Clinic 

Facilitator has already revi'ewed 
cards with questions and concerns 
from previous meeting. Facili 
tator explains process of trouble 
shooting clinic and divides into 
groups . 

Spokesmen share with larger 
group "th^ soJutionS". 

Topic: Role Play of Counseling 
S i tuati on 

Facilitator introduces the 
idea of a role play and gives- 
detai led instructions. 

Facilitator leads large group 
discussion on the experience 
of the role play, tying to- 
gether i-he counseling princl-* 
pies emerging -from the group. 



See Appendi X R, Chap- 
ter III for pre-1fest 



See Appendix T, Chap- 
ter J I I for de- 
tai led directions 



Coffee Break 

Topic: Use oj Force Field An ah 
ysis to Clarity Hrogram (joafs^ 
ana (JonsTr ainTs ror The rar- 
ticf pants . ' ~ 



See Appendi X S, "Chap- 
ter I I I 



Review.-^princlples fo\ 
Force Field Analysis, 
Appendix F, Chapter 



ERIC 



66^ 



59 



T-une. 




Rz^ouACQ./ Comment • 


1 1 


45- 


\2:\5 


Facilitator explains use of 
Force Field Analysis^ 'Divides 
group into support groups of 
5 or 6 people by grade level 
and school function. Gives 
out Force Field Analysis 
forms and directions 


See detai led di rec- 
tions. Appendix V, 
Chapter 1 1 1 

See samp 1 e form. 
Append! x Chapter 
III . . 








Topic: Developing a*^PIan for 
xne iNexT oiep 


Teachers use results 
from student quiz 
given last y/eek as 
the bas Ls for p 1 an- 
njng. 

It is essenti al th^t , 
al 1 participants 
leave wi th cl ear 
next steps i n theJ^r 
minds. 


12 


15- 


12:45 


Facilitator asks participants 
to proceed to developing a 
lesson plan (if that is the 
goal) while remaining in sup- 
port groups. If a lesson plan 
is not' appropri ate (i.e., 
nur^e, counse lor) v parti ci pant 
to decide on one specific ac- 
tion to take in the next week 
to move toward the go'al. , 


12 


.45- 


1:00 

« 


Final words, future steps in 
the classroom 

Eva 1 uati on 

^ 


Al low time for eval- , 
ciation. See Appendix 
X, '.Chapter 111^ for/ 
Sample form. 

i '-^ ^ 
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; ;$6ssion I . , 

VALUING AND D SIQN MAKING 

* -Influence of moral, ethical and 
. " spi/itual values on behavior and * 

responsible decision making 
^ -Recognition of cultural and ethnic 
'determ.lnants of human beha.vlor " 
-Implications for classroom 
instruct ron 

Robert Nev/el 1 M.A. *. - 

.Coordinator, Office of Drug ^ ' 
Education 

Oal<land*S>hool District 
Inter-faith Pirticipants; 
Or. K^^neth Eberhard 



\ 



Mr. Ralph Jaffe, 
Rev, A.C. Ub^alde 



. Session II 
NORiW ADOLESCENT DEVELOPMENT 
, -Phys iolooj cal and emotional 
changes 
-Masculinity - femininity: 
roles and sterfsotypes 
,-Comfnunity resources 
-Implications for classroom 
instruction • 

•Harvey Coplan, M.D. ^ 

University' of California, 
^an F rape i SCO 

Na'thalie Hawley, M.S.W. 

Education Director, Planned 
P-arenthood/JVorld Population, 
AlameJa - San Francisco 

Session III. 
HUMAN REPRODUCTION 

•-Male and ^Female anatomy"^ 
-Reproduction 

-Preventing parenthood before 

maturity ' ' 

-Implications for- classroom ' 

instru^lon. 
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^ PRO,rECT TEEN CONCERN . " 

San Francisco Unified School District 
' Joan Haskin, Project Director 



Session V 



-y nrraining .Prog ram \ ! 
Two Saturday mornings - Fe^uary 

and March 17, 1973 ^ y ^ 
Four Mo^nday afternoons - February 26, 

March 5, 12,^19," 1973 ' 

Training Program 1 1 
Two Satuft*(iay mornings - April 7 and 

May 12, 1973 
Four V/edn^sday afternoons - Apririlv 
Hay 2 / 9, 16. 1973 . V 



Session III, continued ^ 
^Martin Gershman, M*D. 

. California State Unive/sJ ty ,'^San 

Francisco and Stanford Medical Center 
Elaine Grady M.S. f . 

Coordinator, Special Service ^Centers 

San Francis.co Unified School Dls^trlct 



COMI^UNICATJON SKILLS * 

-Youth-pa rent- teacher 

commurtlcation 
-Pressures on yOuth, family 

and'society 
-Conflict and crisis management 
-Com«Tiunity resources 
'Implications for classroom 
i>nst ruction ^ * ■ 

Gery^ld West, PhDj. 

Associate Professor of Counseling 
j;al ifornia. State University, S.F* 
(Training Program 1) 

Rinna Flohr, M.S.W, 

Deputy Director, Division of 
Special Programs, Community . 
Mental H^lth SerWces . 
*San FcancT^co Department of Public 
. Health . ~ ^ s 

.(Training /^rog ram I ' 



o 



Session IV 



VENEREAL DISEASE 
'•History^ 
-Epidemiology 
-Prevention, treatment 
-Community resources 
-Impl ications* for classroom 
instruction 



« 

and control 



D^ tr ol^ 



ErwIn 'Braff, M,D,, M:?.H, 

Chief of Communicable Diseases 
San Francisco Health^^Department 
(Training Program 1) - . 

Ellis Mitchell, M<0. 

Pres ident, San .Francisco 
Dermatological^ Society ^ 

(training Program II) 



Panel Members: 

Soni'a Barrios Fanji I'y Pjanning 
Coordinator, Mission /ieighbot hood 
> Health Center {/^ 

Helene Gould, Family Planning 
Educator,, North Beach-Chinatown " ^ 
^^^^^ Family Planning Educational Services 
^ Barbara Whf^, Chj^f Public Health 
Nurs-rf', Comprehen^ve Child Care 
/ Project, *Mt. Zion Hospital 

^ V € 

Session Vl 

.^^FEACHING AI OS :v survey AND EVALUATIO^H 
-Aud/fo-visual aids; school law$ 
-Community resources 
-Implications for classroom 
instruction , 



Eugene Huber, M.A« , 

Supervisor, Health and family Life 
Education . , " ]^ 

^"^^•^-Serfi Francisco, Unified School district 



Information Sh^et 
PROJECT TEEN CONCERN 



San rrancJscL^r^Unif ied School District 
Joon Hoskin, Project Director 
E'jcene Huber, Health ^nd Fanily Life Education 



o 
m 
J— 



l.\.\T: Topics^will include: 

Genera I Ove rvi ev/ ' 

-:>oject objectives * 

- Teacher/ parent Vespons i b i 1 i r i es 

-Lav;s/Foni ly Life Education 

Va 1 ues C 1 ar i f i cat i on 

-^^oral, ethical and spiritual 
.values 

-Making choices 



hOW: 
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Adolescent Developnent v 

■Physical and enot i ona l\\ea 1 th 
-Potent ial p rob lens /conce'rns 
-Prevent i ng VD > ^ ^ 

-Preventing too^earl/ oarenthood 
-Psycho/social behavipr 
-Cultural attitudes 
-Conflict and crises 
parent-ch i 1 d 
teacher-s tirden t 
^Repro^iuct i ve physiology 
-M^le-female role stereotyping 



-Values clari f ication: strategies 

for classroom use 
-Large and small group participation 

techniques 
-Us'f^of resource na t e r I a 1 s/f ac i 1 i t i es 
-Case studies 
-Student questions 
-C 1 js s room techniques 
-Language - vvhose and when? 
-Pre'and post tests 



WHERE: Bungalow T-7 

George Washrinqton High School 
30th Ave. at Anza St. 



Approximately 30 ninutes of ouiside preparation 
wiU be expected orior to each of tne last three 
sessior^. v 

Attendance at aM four sessions is reqairjsd for 
all c I'&d i r/s 1 1 oend options. 



SI'AFF; Carolvn Block PH. 0. , Fani ly^Cr i s i s Center, 

Mt, Zion Hospl tal 
Harvey Caplan, M.D^ On i ve rs i ty -of California, 

San r ranc i sco _ t 

Nathalie Mawley, M.S.W. , Education Director, 

Planned ''a ren thood/Wor 1 d Population, Alameda- 
• ,5an Francisco , ^ 

Bob Newell, M.A., Oakland SchooT D I s t r i c t 
Julie Rosernan, M.'f^H., San Francisco Department 

of Publ ic Heal th 
'btan Shalit, Dj-ug Education Specialist, Alameda 

.County School Department ^ 
Janet Weinberger, M.S.W. , Project Teen Concern 
Gerald West, Ph.O.\ California State University, 

San Francisco 
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WHEN:( 


Four Sat 


urday nornings - 


Fal 1 


, 1973 




Ses s i on 


1 " November 


3 


s 


1 


Soss i on 


1 1 - Movenbe r 


10 






3S i 'on 


Ml " November 


17 






Ses s i on 


1 V - December 


1 




7 ^m:: 


9a.m. - 


1 p.m. 







ON 



5: 
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SESSION 



Ml bu i 1 d i ng in areas of : 
-value clari f icat ion 
"leading group discussions 
-handling problem situations 
2. Infornation in areas of: 
^ -Human sexual laty and 
cont racept i on 
-Venereal disease 
Support for conducting sex 
education programs in the 
classroom by : 
-Tif.ie to plan 
-Assistance lj\ planning 
-Providing resource material 
Legal Aspects ' . _ 

1. Rights and Responsibilities 
State education Code 

2. State Department of Educa- 
. t ion Moral Guidel ines 

Values C lar i f i cat io/i 

1 . Strategies ' . 4 

2. Theory 



SESSION 2 



-5^ 



A. Introduction: Resource People 
6. Information Processing^ 

1. Support groups 

2. Speaker (venereal dise^e) 

3. Support groups 

C. Group Leadership SkMls 

1. Process observers 

2. Focus: "What is the role of 
a teacher in teaching 

■ sexual i ty?" ^ 

3. Observers: feedback 

0. Topic-Comfort Questionnaire 
(for next <^ession) 



O 
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^ PROJECT TEEN CONCERN 
Cycles IV 6 V 

San Francisco Unified School' District 
Joan Haskin, Project Director 
Eugene Huber, Health and Family Life Education 

SESSION 3 



A. Introduction: Resource People 

B. Comfort-Topic Discussion Groups: 
recorder. Focus (3 questions) 

C. .Recorders report 

D. Each person writes d©wn a pro- 
•blern involving action/inter- 
action with students focusThg 
on one^area from the Comfort- 
Topic discussion groups (for 
use next session, and for 
today*s speaker) 

E. Infornation Processing 
-"Wha^ are my concerns and 

questions?'* 
-"What questions do I hope 
speaker wi 1 1 . answe r?" 

F. Speaker 

Focus: Human sexuality, sex * 
roles, and adolescent" matura- 
tion ^ 

G . Sma 1 1 Groups 

Focus: "Whdt did I gain?". , 
"What further i nformat ion 
do I need?" ^ 

H. Speakeg response 



A. 



F. 



G. 



H. 



SESSION A 
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Buzz group consultation 
Focus: Chosen from cards 
f i 1 led out i n Session 3 
Groups of 5 to discuss 
issues that d^ise. Recorder. 
Recorder report 

Role play: use triads: teacher^ 
student, observer. Directions 
given with teacher out of 
room. Demonstrates hidden 
agenda, looking for clues, 
and act i ve 1 i steni ng 
Large group discussion of 
role play 

Forced field analysis in 
support groups 
Process: 

1. Fill out form i nd i Vi dua 1 ly g 
wh i 1 e i n g roup 

2. Describe main restraininy 
force to support group. 
Get feedback from group 

With group: How to proceed ■ 
toward goal 

Wrap Up 
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Janet Weinberger, M.S., Administrative 

Assistant, Project Teen Concern 
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APPENDIX 'E, CHAPTER III 



Tf/HO'S SID SIMON AND WHAT'S ALL THIS 
ABOm VALUES CLARIFICATION? 



by Michael Mean 




* 'Which would you least like to be: a 
rifleman firing point' blank at the 
tharqing enemy, a bomber on a plant 
dropping napalm on an enemy village; a 
hejicopter pilots directing a naval 
homhardment ol enemy troops?** 

Education did not prepare us for 
choosing our personal set oH values, ft (fid 
not teach us to decide when an action is 
ri^ht and when it is wrong. It did not 
give us the necessary training aiKfc* 
equipment ■ to make coasrious value 
decisions. As a result there L' con- 
siderable confusion about ,v;h2t is right 
and what iis wrong 'and a gaping dis- 
crepancy between what we say and what 
we do. 

The clearer we are about values, the 
more able 'we are to make choices and 
inmate action. The less clear we are, the 
more confused our lives are. ' 

"You have been active m the Qvil 
Rights movement At a dinner pa fty you 
attend, two guys spend a half hour 
matching each other with race, fokes. 
\V/}ui would you do^** 

Do you know what you vahie? Arc you 
sure? Are your choices and actions 
consistent and in harmony with your 
feelings and beliefs? 

"You*ve raised your wn not to play 
with guns Your nch uncle comes for a 
long-awaited visit and, of course, he 
hnngs your' son a .23 nflc ilith lots of 
ammunition What would you do?'* 

What values do you hold dcar^ Which 
would you die for? Which are youvproud 
to belit\eand willing to publicly afflnn? 

r/fp United States of Arotnca. We were 
taught to love her. WoulJ you die for 
her'* Would vou qi\e up a soft to defend 
vour country troni the Rod menace c: 
trom iyrarin\ ^ Wcuid \oii he willing to 
die for your political fn^edom.^ 
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Religion. We were taught to believe in 
God and the church. Do you prue your 
religious beliefs? Would you give 20% of, 
your salary to the church? Would you 
die before you would give up your 
-rebgKXis freedom? 

Personal Honesty, We learned how 
finportant it was to be honest Have you 
ever cheated on your income* "-axes^ 
Have you ever made {xirsonal phone calls 
OQ the office or school telephone? Did 
you ever lie to your father? 

Equality. It was hammered into us all 
the rime. Would you forfeit half^ your' 
annual salary to insure someone else a 
career equal to your own? Would you 
bus yoarthild to a school inferior to that 
in your rseighborhood? Do you believe in 
imerricial marnage? For yoursell? 

We^arrirulate particular values but often 
aa contrary to what we say we value. 
Why the double standard? Because 
we're hypocrites? Maybe. 

But nuybe it's mo:^ that the valuer 
we claim to hold dear have been imposed 
on us frxxn tradition, and because they 
were imposed — and w e did not freely and 
consciously determine them ourselves — 
we don't really believe them, or cherish 
them — or we are confused about them. 

Recently I have come across the work 
being dene by the creators of a relatively 
new teaching method they call Values 
Clarification. The subsUnce of this 
article and the exercises and strategies 
that appear with it are taken fr^m two 
books: Values and Teaching by Louis 
Raths, Memll Harmin, and Sidney 
Simon, and Values Oanfication by 
Sidney Simon, Leland Ho^e, and 
Howard Kirschenbaum Reduced to a 
simple statement, the authors have 
dtrveiopeJ a s>stema^ic proce jure and re 
producible method for equipping 
students with an intellectual "and 
emouonal approach for examining and 
developing values. 
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In Values and Teaching the authors 
outline seven traditional ways used to 
develop values: 

1) Setting an example. Pointing to good 
models in the past or present, such as 

^ Washington's honesty or the patience of 
Ulyssci»' wife. 

2) Persuading and Convincing, 
Presenting arguments and reasons for 
accepting one set of values over another. 

3) Limiting Choices. Giving choices 
only among values wc accept, such as 
asking children to choose between 
washing the dishes o^j* scrubbing the 

floors 

4 1 Insf^i^tng Drjmatic or emotional 
pleas tor cenain values. Models of 
behavior associated with the valued 

5) Rules and Regulations Using 
rewards and punishment to reinforce 
certain behavior. 

6) Cultural or Religious Dogma. 
Presented as unquestioned wisdom or 
principle, such as saying that something 
should be believed because *'our people^ 
have always done it this way.** 

7) Appeals to Conscience Arousing 
feelings of guilt if one's conscience 
doesn't suggest the right way. 

The main point the authors make about 
helping children develop values is that 
althiiugh traditional methods have been 
useful, m many instances these methods 
have not resulted in deep commitments. 

They're right. We iay one thing"^nd 
do another. No formal, procedural, 
systematic method w?s ever used by our 
teachers or famihes to help us arrive at a 
set of values chosen through thoughtful 
examination of alternatives. Traditional 
mc^hfd. ha^e always been used, rhe' 
iL^hrr^ ^ay. Decaus^ no clear alternative 
b.is Q^4K ^cen sMgp,ested. 

Thr may accourt tor some Sf pur per- 



sonal and colleaive confusion. Why we 
struggle to be ^iccessful and wealthy, 
then realize it*s not at all what we 
wanted. Why there are so many cases of 
divorce and unhappy marriage. (Did 
married v^omen freely arrive at that set of 
values vvfiich declared that a woman's 
purpose in life was to marry a good man 
as soon as possible and have a family— 
as soon as pbssible'^ Were women 
assisted bv family and school to think 
carefully, weigh alternatives, and then 
accept or reiea that set of values? I doubt 
It.) 

Out of uncertainty and contusion, Jt h^s 
come to pass that our schools can hardly stand 
for a single sec of values If someone was for r 
something, someone else ^as against it. and 
to avoid controversy, schools began to stand 
for nothing Teachers turned toward 
' 'teaching the tacts ' * h controversv was to be 
troublesome, one should stay away from 
K Moral, ethical, aesthetic values were 
quietly abandoned as mtegral paits of the 
curnculum Thus the gap Widened between 
what wc J! I the schools were to foster and 
what was actuallv taught 'Vuiues and 
Teaching \ 

The iron>, of course, is»that values are 
taught every day anyway — the subjects 
individual teachers choose to teach and 
their emphasis on the subject; the— 
students whom teachers like (and show 
it), those they don't like (and show it); 
the rules and regulations that mamtam 
an organized functioning school. 
Inherent in all that dehnes schools is a 
set of impcsed values. 

But the schools stay very quiet about 
this as if nothing should he said. They 
tacitly assume that students kno^ the 
score. The\ know the rules, and know 
what's right and wha't's wrong according 
to the system Therefore they will arrive 
at an adequate set of values through the 
tradjtional methods 

Indeed. Just as we did when we were 
tn school. Wc knew it was urong to 
smoke in the lavatory, but we did it 
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VALUES CLARIFICATION 
STRATEGIES 
/ 

T/jese examples are from thejwo hooks 

mentioned in the arji^le,^ Values 
I Clarification and Values and 

Teaching. They are offered to wterest 
\you in searching for further information 

and strategies foru ung valuing 
Uec hmqtie s m ) our teaching and your 
Utje7 Try them on yourself your family, 

and your friends 

! Twenty Things You Love To Do 

Students are asked to write the 
numbers 1 • 20 down the middle ©f a 
. sheet of paper. The teacher then 
lastructs students to make a list cf 20 
thmgs in life they love to do. The teacher 
should draw up- his own list as well It\ 
acceptable if students have less or more 
than 20 items. 

When the lists are done, the teacher 
telk the students to use the left-hand side 
of their papers to code the lists in the 
following manner by placing: 

aik)!iar sign ($) beside any item that costs 
more than $3 00 each time it is done. . 
(Amount can vary.) 

thejetter A beside those items ihe^studeni 
prefers to do alone, 
a Pnext to those he prefers to do with 
other people and AP next to aaiviiies he 
enjoys doing equally alone or with other " 
people. 

. a PL beside those items that require 
planning. 

N5 beside those items whi(;h would not » 
have been'bsted 5 years ago. 
numbers 1 - 5 beside ihe'5 most 
important items. The best loved should be 
numbered 1, the second-best 2, and so on, 
the da^ and date last engaged in next to 
-each item. 

The list ran be expanded to include other 
elements. One strategy can be repeated 
several times a year. ; . * 



1 Vo/ots ondTMChin^ Working wffh Vo/u»s m flie 
Cfossroom. louit E Rotht Morrill Ho 

Simon (Colombot. O. Chorlot £. Mtrnll. 1966) 

2 VolU>$ Oori/ico»oo A Handbook of ProcUcof 
Strol9pi9% for T#Geher4 end Sfud^nn. Sidnvy 8 
.Simon. Uldttd W HowO, Howord Kir»chonboum. 

Yefk:'Horl Poblithing, 197^). 



The Values Grid 

This strategy will illustrate that few of 
our beliefs or actions fit the seven 
requirements of the valuing process. The 
activity indicates steps to take to develop ' 
stronger and clearer values, . 

Construct and pass out, or ask 
students to construct, a values grid as 
shown below. 



Values Voting 



Issue 


1 


2 


3 


4 


5 


6j 
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Now, with your students, name some 
genera I issues such as Vietnam , water 
pollution, population control, abortion, 
race relations, bussing, or any others. 

The students list the issues on the 
Imes under issue Next to each general 
issue each student is to write a few key 
word^ that summarize for him his 
position on that issue. 

The seven numbers in the columns on 
the right-hand side of the paper represent 
the following seven, (questions; , 
« • 

1) Are youproud; do you prize or cherish 
yoQr position^ 

2) Have \o\i publicly afjlrmedyoxiz 
position? 

3) Have you chosen your position from 
alterndtives'^ 

4) Ha\e vou^chosen your position after 
ihougJ^ful consuieration of the pros and 
cons ami consequences? 

5) Have you chosen your posi^on freely? 

6) Have you acted on or done anything 
^ about your beliefs? 

7) Have you aaed with repetition , or 
consistency on this issue? 

The teacher can read these, seven 
questions to the students, or write themj. 
on the board, or the students can write 
the key words (those underlined) at the 
, top of each column. The students then 
answer ench of the seven questions in 
relation^ each issue. If they have a 
positive response to the question on top, 
they put a check in the appropriate box. 
If they cannot answer the question af- ' 
firmarively, they leave the box blank. 

It should be pointed out that students 
are not being callecfon to defend the 
context of their beliefs. They are 
e^valuating how firm their convtcuorafare 
and how they arrived at them. 



Votir^ IS a simple procedure that albws 
every studenf -to jnake a public af- 
^rmaiion on a variety of issues. Voting 
helps students sec that'others often see 
issues differently. It's an excellent way to 
iniroduc^ specific valuef. issues into the 
clas,sro<:>m Short voting lists are the best, 
Onte they jrc familiar with the 
procedure, students can make up their 
own voting lists; (Remember, you vote 
too, but to keep from influencing the 
vote, hold yours until a spin secon<J after 
most students have committed them- 
selves to a position.) 

Procedure: 

Read aloud questions th.n bc^n v/ith the 
wordf, '*How many of }ou ..?** 
After eat.i question, the students take a 
position by a show of hands. ^ 

^J^jmc m the affirmative i^isc th^ hands. 
I hose answering negatixcly fwint char 
thumbs down 

those undecided fold their arms, 
those w ho want to pass tak<' no action at 
all. 

The following is a samnle hst designed 
for secondary students. Pr'^face each of 
the following quesr:ons w«'th the 
statement: **How mam of \ou.. 

1) think teenagers should be allowed to^ 
choose their own clothes. 

2) will raise your children more strictly 
than you were raised. 

3) watch TV more than 3 huurs a day 

^) think the most qualitn-dptTSon usually 
wins in school eieciiom 

5) ihtnk there are umes when cheaung a 
justified 

6) could fell someone they have bad 
breath. < 

7) think going steady is important in order 
to achieve social success. 

8; regularly attend religious services and 
enjoy it. 

Check Values Clarification for further 
examples and explanations. 
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myway because in our eyes it wasn*t 
' really wrong and the teachers were in the 
lounge smoking \o their hearts' con* 
tents. We knew it was wrong to neck in 
the back seat of the.old man's Mercury, 
but we did it anyway because wasn't 
wrong to us. There was never any 
quesaon in our mmds that all men were' 
created equal and were to^e treated that 
way, butVe kne^ some of us were 
teacher favoritbs and received preler- 
enual treatment Andofcourse» none of 
u^ted Negroes (even tfiough we might 
\ vote ih&m President or Secretary of the 

So wKat emerged from our education 
was a mass of confused adults, who now 
proceed through life with certain m- 
tcntions and purposes not always 
oonsistent with what we were ''taught" 
by our parents and schools That was the 
way it 'was, and that's the way it still is. 
Only more so. Growing up for me and 
most of my aquaioiances was painful, 
butj'll wager that jh*? unsettled, con* 
flicnng feelings Inside me at fhe time 
weren't even close to the confusion and 
apathy of today's, average high school 
student. 

At least when I was in school the 
world was a little less fractious than n is 
now. It wasn't such a twisted, tangled 
mess. Radio, television, books,, 
magazines, comics, newspapers. Too 
much informanon. Too many alter- 
aiDves to choose from. Too many differ- 
ent L'fe styles, oiltures, points of view 
an4m(xlck. Nor cnly is the student faced 
j,with\^he unmanageabihty of vast 
technical data and information ricochet 
ing everywhere, but he's forced to 
explore world ;\ithoar coherent 
training in how to do it. Freedom? The 
frroJom ro become crippled by un- 
certain'ty because there is too much' to 
choose from and no cle3r way to choose, 
or because the traditional methods insist 
on a value system so obviously at odds 
with reabTy that accepting a means 
aorepunj; ywu^elf as a hypocrite. And 
you are drowning in an -inprecedenteu 
fog of Ritioad 2nd international events 
^tb^ demamd .takmg a stand. 

Maybe our lack of a specific method 
for clarifying rnd c.-finmi^ our values has 
ncsult'"<3 J ^ vre double star.djHrl thnr 
han^-* ov.-^ our count •^z hk'^ a bad c^ior 
Maybe b^ .use we huve never known a 
O „^tor finding out for ourselves what 
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Rank Order 

This, strategy serves 'to help students in 
choosing among alternatives and af-s 
firming, explaining and defending their 
choices. It demonst^tes that many 
issues require more consideration than 
we tend to give them. 

Explain to the class that you are going 
to ask questions that will require ^heir . 
making value judgments. Give three or 
four alt(;mative choices and ask students 
to rank order the choices according to 
their own value preferences. 

Read a question Write the choices on'" 
the board and call on six or eight 
st idents to give their rankingsi first, 
second, and third cho^fe. Any student^ 
may "pass" if he chooses. After the 
students /espond^ giVe your own 
rankings. Follow with a class discussion, 
with students explaining their choices' 
and their reasons for the choices. 

Sample Rank Prder Questions 

The followmg simple questions apply to 
secondary^ students and adults* 

1) Wluch of these would be most difficult 
for^ou to accent? 

the death of a parent 

— Lthe death of a spoufe 
your own death 

2) How would you break off a thwe year 
relationship wiih^mw^fie you have been ^ 
datm)? steadily - ^ 
by telephone : 

by mail 

m person 

3 ) V/hich V wuld you prefer to give up if 
you had to^ 

ecartomic freedom 

f'^ligtous freedom 

^ political freedom 

4) If you needed help in your studies, who 
would you go to? 
-r youl' friend 

>^ . your teacher 

your parent 

5) During a c.impus protest where would 
you most ijltcly 6e fouiTd? - / 
m the mu^t of it ^ 

' oapin^ at 't koro across the street 

in the l^^ran' ndmg your 

owr business 

6) Whfch would yo') least hl-e to be? 

— a nreman hxm)^ point blank at the 

rhar^mp, rnemy 

? b'^nh'T on a olan^ drcpping^ 

nafMhr. r-n ?t\ rn^MTiy village 

— a helicoptHt plfjt dircaing naval 

bon^f^ardnient of enemy troops 



Publiclnterview 

This Strategy gives a student the op- 
portunity to affirm and explain his or her 
stand on various value issues. It is one of 
the most dramatic strategies and one of 
the students' favorites. It's especially 
useful at the Jbegmning of the year for 
helpmg students get acquainted on a 
• personal basis. Fyeep the jfit^views 
brief— five to ton minutes at (the npost 

Procedure: 

Ask for volunteers who would tike tcv'be 
publicly interviewed about some o/their 
beliefs, feelings and action/ The 
volunteers sit in the front of the/room or 
at your desk You move tp tt^e^^ 
the room and ask your questions frbi 
there Review the ground rules with the 
class. You can ask any question about 
any aspea of his life and values If the 
student chooses to answer the question, 
^he must answer honestly. ^ v 

The student has the opti^ of passing 
if he doesn't ;vish to answer one or more 
of the questions The student can end the 
interview at anv time by simply saying, 
'*Thank you for the interview At the 
end,^ the interview, the student can ask 
the teacher any of the same questions put 
to Him. 

' Sample IntervieW^'Qiiestions 



These suggestions are chosen from a 
large list » of questions ift - Values 
Clanficatton They serve as examples for 
general use with secondary students.^ 

1) Do you watch much TV? How much? 

2) What is your opinion on bussing? 

3) Do you bf^iieve in God? 

4) How do vou feel about grades in 
school? 

5) ' What did you do last night? 

6) What do you think you will do about 
your parents when they get old^ 

7) What hikk% have you read that you 
bilked? 

8) Would you bnng up your children 
differently from the way you afe being 
brought up^ What would you change^ 

9) What would >ou consider your mam 
interests in hfe^ 

10) Did y6ire\^r steal something? When^ 
How como^ • . • . ' 

'As you become adept at. conducting the 
inferyirw, you i.ught surest that the 
stud^*nts select ii;e topic they would like 
to be intervicwj ibout. 



we truly cherish, we allow ourselm the 
self-images that send us into^poll booths 
to vote foremen of som(?times* obvious 
dishonesty, among other questionabif 
attributes. In other words, maybe it*s 
not just that we accept political 
• corruption, but that i!he corruption too, 
results from the conflicting, tw-sided 
values we all have leanied 

He [the student) is surrounded by re p c titimo 
statements pledging a dedicsuon to pcaa, 
and all around him are signs of v/jr. He ts told> 
we must be militarily strong; mi^;ht is at ksat 
as important as right. In school znd out d 
school, our country^is held up to him is a 
model of equal rights before the law. He also 
receives repons over and over again th n 
Negroes in our ailture do not rec^ve cqtul 
rights. Bur be is so acctisiomcd to duplicity* 
that he very often does not wonder how this 
can be ^. {Values and Tcacbmg) 

^ The developers of Values Oarification 
have created a ;nethod that helps us look 
deeper' into ourselves and make judg- 
n^nts. Their approach does not suggest 
instilling any parucular set of values'^ 
students. Quite the opix)site. The values 
clarification approach is baied on the 
pi^emise that only if students make thdr 
c;yn chcxes and evaluate the con- 
sequences, can they develop adequate 
and firmly defined values for themselves. 

Theyvdo not suggest that students be 
left alone to make up their own -minds 
either. They do suggest that techniques . 
and strategies for examining and 
determining values can be applied to any 
learning situation and will result in 
students being able to sort out their 
feelings* attitudes and behavior. 

They have not on\y deVelope^ an ^ 
approach to teaching a, proc^ 'of • 
valuing, but they have also crcatM over 
the years nearly a hundred individual 
^tratfgies any exercises that can be used- 
alone, or in conjunaion tvith other 
subjea matter— History,, cross-culturil 
studies, curri^t affairs issues, ac 

. The authors cont^d, emphatically, 
that th^ procj^ss of freely and consciously 
developing a method for defining and re- 
defining theinselves will" contribute 
greatly'to students' sense of security and 
purpose in life. In their words: 

If children )ielped to use the valuing 
pi ^ ass^ they Wgl bt-have in w^ys 

ERIC 



^ ' \ TimeJourna! 
Ask each student to kcep>rhart of one 
week's activities, a column foi- each day, 
and each day broken down into haJf-hour 
blocks Ask students to record where 
time went for the week. Remmd students 
that it is a personal r'^d; you will not 
see It. Ask students to review the sheet at 
the end of the week with these questions 
m mind: 

How much time did you spend doing ^ hat 
you value? 

Ho^v much time^dtd you spend domp what 
you didn't'xalue^ Howdid you waste ' 
lime? 

What fiave^qu the truest ^raiificatjon^ 
Were there inco^ ,isienc between what 
you^ay you iike to do and what you rcallv 
do? ' 

How would you'spend a 2^ih hour in each' 
day? 

Proud Whip 
Proud Whip provides a simple and raf^id 
means ^r students to become aware of 
^ the 'degree to which they are proud of 
their beliefs and aaions. The strategy 
wiU also encourage them to do more 
thuigs in which th^y can' take pride. 



' ' EmpjiasiVe that the type of pnde called 
for* IS *n6l .boasting or bragging but the 
pnde .that means,. *i itlf^eally good 
about ' or '*I^herish'*. this aspea of my 
life. Be Supportive of those who pass. 

Procedure: 

Ask students to consider what they have 
to be proud of in relation to a specific 
area or issue. Whip around the room 
calling upon students in randon^ order. 
Students r'espond with the wordsj **rm 
. proud of Any student may pass 

he chooses. 

Sample Questions 

. ^^^^'hJCMssomcihingyou are proud 6f that ' 
';,you cA^i do on your own? 
2) What is something you are proud of m 
relation to many? ' 

3; What are you pr6ud of that has to do " 
' v,ith schooP 

4) What are you proud of about your gift' 
givmg? 

*>) W4iai IS someth^^g you have wntten**^ 
that you are proud of? 
6) What are you proud of in relation to 
your famil) ? ^\ 
7) ^''hat is something you have done abotJt 
(he ecology issue that you Ve proud of? 



that are lcs;Sf apathetif, .confuaed, tad 
irrational and m ways that are more positive 
purposeful, and enthi^sia^tic ' ' 

Sane men make that claini. Academic 
. types. They researched, ' they applied, 
they-tesied. They demons tratejd. And 
they arrived at "their conclusions from 
actual classroom experience. 
•v<^ Addacity. Claims like theirs better be 
exammcd cIoseIy.^£xactly what do they 
, mean? In Values and Tqiclnng^ thi 
authors say ^ V/a ifebe represents 
something important m^'liuman etxs- 
tcnoe, a set of beliefs and Actions in 
* rej^ion to one's sogal and physicd 
environment/' ^ ^ ' . 

Values change; fhe authors say, 
because our social syscen^^d the . 
events and demands of the worldxhange^ ' 
To be able to re-cxamihe values period- 
icafly and to have a^pecif^c proccSi^for 
confronting conflicts is an 'essential part 
of living,* }ust as knowing the basic.rules 
of a particular: field is a necessary pf^ 
requis^ite for working in and maintaini|ig 
competenc); in that field. 

We all need a ccntei* within ourselves 
to focus on for social and mental balance, 
upon whic{i,^e can grasp tightly for 
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S€cunt>. That center is the home of our 
values But» '*Ea(.h person has to wrest 
his own values from the available 
array values that actually penetrate 
living in intellii;ent and consistent waya 
are not likely to come any other way " 

Students should learn ho^ to examme 
' the world over and over a^ain m qut:>t of 
what 15 n^ht and v\hat is wron^, to be 
able to re examine their values as the 
world cban^eb and their lives change 
It^ impoaant to note that Values 
Clanfication responds to many oi the 
problems and dtcii>ions that face students . 
every d^y^ It doesn't )ust deal with pro- 
found -or abstract issues. 

A typical example of a»* teacher 
exercising this approach is* illustrated m 
the foUowmg cf'bcussion with a student, 
It's reprinted in its entirety from Values 
and Teaching 

jo^m If you let m too many immigrand it^ 
imt makes it tough lor everyone else. ' 
Teacher Tough m vvhat vvav, John^ 
J'^hn WML Lhcv '^o^k io much cheaper that 
a decent Amencan can't get a .)ob 
Tezic^)€f Can \oii ^ive (ne an example of that 



WelUI went to this supermarket which 
had an advertibement, but this kid with an 
accent ^ot there fmt 

Fejc/^er And he was willing to work 
cheaper? 

JiJjn W^'I. I Jon't know for sure. 
fcjc/^er What did you feel when you found 
nut that you didn t get the job^ 
/ ffjn Boy. was i mad 
l(,.ii.her W(juld you have been mad, say, if 
Peter over there had gotten the |ob? 
]<ihn I guess I would ha\e"been just as mad 
at anybodv. because I really needed that )ob. 
lijiht'r Have you tried anv of the other 
markets^Mavbe we could make a list of them 
together and you could check them out one at 
a time 

The teacher m this dialogue worked under the 
jssumpuon that the statement about im- 
r^i^nnts although obviously not enarely 
mrioceat, was triggered more by John's 
frustration over not getting the lob'he needed 
At another time, m another contexr. the 
teacher may well pursue the prejudice ex- 
pressed. ' 

Not me I probably would have pounced 
cn him at the start, thereby ehmmating 
any possibihry^ of working with the 
student and helping him arrive at certain 
conclusions. I might have made Joha 



Wish he had never brought up the 
subject. 

' The Values ^Clarification approach 
coiisists of more than being able to adapt 
specific teaching procedures to fit your 
needs. It's a way of thinking, that ab- 
sorbs your entire 'attitude to teaching — 
how you handle discussion situations, 
how you handle a one-to-one dialogue 
with a student^ how you deal with 
confrontation It's an outlook based on 
. trust, understanding, suspended 
)udgment,^nd tlie belief that if children* 
are tsught a process of valuing,. they will 
choose wisely. 

The authors say getting started won't 
be easy (just what yc5ti wanted to hear). 
One reason it won't be, they say, is 
because much of your behavior as a 
teacher is a subconscions result of past 
experiences rather than of conscious 
/decisions. But. if you read the books and 
try at ftast the few exercises repfint^d 
here, you may well be left with the same 
sensation I have^experienced — a feeling 
'that I have discovered the obvious and 
now have a pocket-full of things I can 
carry around and apply to my teaching, 
and my life. 
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SAMPLE ANNOUNCEMENT FORM * 
. PROJECT TEEN CONCERN 

OF THE . .. • ' 

San Francisco Unified School District 

r 

announces . I 

VENEREAL DISEASE AND PREMATURE PARENTHOOD PREVENTION 

An t nse.rvice. program for individuals concerned about Junior High School 
students; teachers, counselors, pupil services personnel and nurses. 



About 
Project 
Teen 
Concern 



-State and San Francisco health authorities state that VD Ts 
epidemic^, and project that 1 out of 10, and in some communi- 
ties, 1 out of 2 minors, now have or will become infected 
Q\th\n the next year or two, with gonorrhea, if the epidemic 
cannot be controlled. 

^D education no later than the 7th grade is encouraged by new 
state law. Teachers need^pr^parat ion which, for financial 
reasons, the District at present is unable to provide. 

-In 1970, there were ^5,000 Illegitimate births in Cali.fornio. 
^3% of illegitimate births were to teenage mothers. 

-Project Teen Conce^^ is a program funded by the Department 
of HeaJth, Education and Welfare. Its purpose Is to make 
m6re effective the di scuss ion/of VD„and premature parentftood 
preventic^ Opportunities for developing competence \ be 
of fered»^to 'the following: 

- certificated personnel , Elementacy and Secondary, to ^ 
communicate effectively with adolescents and pre- ^ 
,^ adolescents about responsible decisionmaking particu- 

larly i^lated'to hum^n sexuality', and the prevention 
and control of VD and premature parenthbod 

parents and cTpmmunity , to~ commun I cate effectively with 
ttTeir owh children and other adults in the above areas 

- students , on sclfool s i'teS', * th rough Irwolvement in clabS- 
room'and/pr smal*^group learning situations 



Dates 



The edtltational program for certificated personnel consists 
of A^rCOosecut I ve meetings on Saturday mornings from 9 a.m. 
to .1 :-00 p.m. for a to'tal of 16 ht^urs.- The dates for the coarse 
are: April 20,, 27 ,-May , 11,197^^. ' ' 
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For Informatron' regarding programs ''if or parents and community, 
students, and other programs for certificated personnel, con- 
tact the Project Director. 



Location of George Washington High School 
Training Bungalow T-7 * | 

30th Avenue and Anza Street 

San Francisco 



-1 



Options for 
Credit and 
St ij>^nd 



Participants may select one of the following options: 

•one (1) semester unit upper division cre'dit from California 
State Universi'Ly; ' S^TOO payable bV the participant t(? the 
University; upon satisfactory course completion, participants 
will receive a stipend of $30.00 from the Project to help 
defray expenses 

■one (1) SFUSD non-co1lege inservice credit; $30.00 stipend 
upon satisfactory course com'pletion 

■no university or i^nservice credit; $30.00 stipend upon 
satisfactory course completion 



En rol Iment 




Evaluation 



Post- 
tra ini nq 
Plans 



Interested certificated personnel may obtain an .appl icat ion 
• blank from the Project Di/ector {address on* page three). ' 

Applications should be sent to the Project Director as soon 
as possible'.^ ^ * A- . 

' Forty-four applicants wi U be selected for each cla,5s.* 
Applicants accepted wil 1 *t)e notified bymail. . \^ 

Evaluatipn and^revision of the program will Be carried out 
\inder the direction of outside, professional evartlators-. 

T , , 

-Personnel who satii s,fjc<04ri ly complete the M hour j/rog ram' 
will be enpo^rage^, '^ut not ' requ fred^ to give instluction 
^nd/or.courf,seiinn,ta^;thelr studentS'-.Hl^'.j.n "the scBool day 
and wtihin appropriat^ ^^^'[^^9^^' \r^^^^:M\Br curriculum. 

-Selecl-d qualified personnel who ar7witlTftg to teach after 
school .groups of;-vol unteer -students to t?ecome paid peer ' 
leaders m ^choof si^e.^or nei ghborhpod-' Information-Refer ra 1 
centers wiM -be. pa i^a a Wte :of;'$7.00 per- hour- for a mini- 
mum rf 6 ^rxd ,^2ji^xMn,oi 19' hours. „ 



/ 



75 



Coooerat [ng 
Agenctes 




Project 
Oi rccior 



6ay Area Venereal Disease Association, Inc;^ 
California State* bni ve rs i ty , Hayward 

California Congress of Parents and Teachers, San Francisco 
Second District 

IHuman Rights Commission of San Francisco 

Planned Parenthood/World PopulatFon, Alaneda-San Francisco 

San FYancisco Department of Public Health \ 

San Francisco ^Medical Society 

Mrs. Joan Haskin, Director 
Project Teen Concern ^ 
San Francisco Unified School District 
135 Van Ness Avenue, Room 213A * 
San Francisco, CA. 9^102 • - 
Phone: (M5) 863-^680, Ext. 300 



APPLICATION FOR. ENROLLMENT IN PROJECT TEEN CONCERN 
April' 20, 27,, May A, 11, " 197^1 



Mr. 

Ms^ 



Last name . 
HomeQ^dresS 



Fi rst 



Ini tial 



School School Phone 

Hone Phone 



No. /Street 
Soci^l^ Secur i ty Number 



City 



Zip 



Pos i t i on : 



Leac 
^ ^upi 



acher^ 



Pupi 1 Services 
tjlurse^ 



What subjects?_ 
v^ob Ti tie 



*Credi t/s t i pend. opt ion selected (check only one)-: „ 



J. Unive^rsity credit and $30.00 stipend (psrricioant pays 
^ CSUH tui tion) • . 

2. S.F.U.S.D. Jnservice 'credit^ (orfe unit) and $30.00 
stipend ' ' "~ • 7"^ — 

3. $30.00 stipend and no, credit 




State bj^iefly why you are inte'-ested in this program^ (u6e other side of 
•% paper separate shfeet). - , 

Principal or work sufigtvi sor' s signature ' ■ 



Mai 1 ""to: 



K ERIC 



Mrs . Joan Haskin . 

Project Teen Concern 

San Francisco Unified School District 

1^5 Van Ness Ave., Room' 21^ 86 

S^n rrarrclsco; CA. 9^102^ 



^ROJ¥£T TEEN COXCERX 




Do you wonder how you car help young 
people nake responsible djep'sionf. as 
they become increaslng'y i ndeizrenden t ? 



Oo 'the changes adolescents go through' 
so^^ times cor fuse y,ou? 



Would you^like to'^be able to talk 
rore easily witfi studen^ts about 
sensitive subjects like sex and 
verereal disease? 



Do you v;ish you knew more facts 
yourself about J^pnereal disease 
and human sexuality? 



Are you alarned about the growing 
nunbers of teenagers who have 
or will get t- vener;eal disease? 



What 



Are you concerned §WWjt teenage 



pregna-ncy i 



if YOU ANSWERED "YE^" TO ANY Of 
THESE QJZSTIONS, THEN. MAYBE YOU'D 
3£ INTERESTED IN. . . 
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rrciecl leen Concern.' 



it IS o To-nour inserv.cc tra+nin^^ 
prooran for individuals conce-ned 
about Jlhso. High School students: 
teac^e-s . counselr--, ::^up;i ^rvices 
persr)nnel anJ nurses. 

WHq runs the traio-'ng prog^an ? 
The progran has been organized by the 
San Francis CO 'Unified School 0"i strict, 
and 's led by professionals in various 
fields. The Dro9''an is funded by the 
Departnent of Health, Lducatlon and 
We I fa re . 

Where is the program given ? 
The course is guven at 

George ^..'ashi ng ton f^igh School 

Bu-ngalov; ^-7 - 

30t-h Avenue at Arrza* St reet 

San Francisco 



When is the program qivjgn ; 
The cour.se nccts on loi-r 
Saturday nomings fro-'*: 9 



arid w"i 1 1 be 



consecut i ve 
00 A.M. to 
ven several 




Do ( have to pay anything to 
attend the course ? 
1*0., Vo^ Will "cceive a^siip?nd 
(r $30.0C,'as long as you attend 
.^1] four* r.eetings o" thd course, 
Tr e stioend is available regardless 
of vjhether or npt you choose to 
receive cred<it /or the course. , 

Who can apply for the prq^qrar ? 
All certificated personnel involved 
with Junior High^Schooi students. 



r.oo F. .. 

t i ne s : V 

- Novenber 3, 10, 17, and December 
1. l'973,.or* 

-'E^ebruary 23, March'2, 5, 16, 
)97^, or / 



pri 1 20,^ 27, May 11, 197^ 

deceive credit for the course ? 
You nay receive either I senes-^^^^ 
ter unit of upper d i v i s i on cred i t ^'^^\ 
f ron Ca I i fo rn f,a S ta-te Un i ve rs i ty ( $9* ^ 
payable to the University), or 1 unit 
of SFUSO-non-colleae inservice credit. 
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^PPI_v f-o^ THE PROGRAM? 



Either c.^ 1 I Project^ Teen Concern, 
863-^680, Ext.* 300, CK- fill out 
the tear-off below and ^end 



to: 



1 1 



Joan Haskin, Director ^ 

^ roj ec t Teen Concern 

San Francisco Unified School 

District ^ 
135 V.3r. rjless Ave., Rocm^ 213A 
San FranclTco, CA. 9^102 



^Please send mc an appHcation^ to 
the next Prcrjec t -Teen Cooxre rn 
Pfo<X,ram for cert i fi cated persoi^el. 



Name 



Home Ad-dress 



Hone Te lephone 



-Schoo 1 
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Sub jects 



COURSE OUTLINE 
Calff^nia State University, Hayward 

Act i vi ti 



Valuin.; and Decision Making 
-Influence of fK)ra}, ethical 

ar.J bpiritua! values on be- 

tavlor arid Jicision paking 
-R'3C',^ni t ion of cultura-l and 

ethnic aeterni nants of human 

behjvjor 
- I' :> 1 i CJ t i ons ^or school i n- 
-s c r.ic L • on 



les 



Nornal Adolescent ^^elopment 
•Physiological ana emotional 
changes 

"Masculinity and femininity 
--Roles and stereotypes 
-Commun i ty resources 
-Implications for classroom 
instruction 



-Lecture-d i s cuss ion regard- 
i ng theoret i ca I backg round 
of valuing processes 

-Group partici^p^tioQ irr ac- 

) t i vi t ies i II us t rat i ng * 
strategies of value clari- 
fication an^ determination 

-Evaluation regarding class- 
room imp^Iementation 



-Lecture-discuss ion regarding 
^idactic aspects 
-Review and evaluation of 

i As t rue t i ona 1 ma t e r i a I s 
-Evaluation regarding class- 
room implementation 



i 



LeadershI p 



Robert Newel I , M.A, 
ReprlsentatiWs of 
fai ths 

Project, staff 



major 



IJarveyyCaplen, M.O. 

Tom Clark, M.S.W. 

Planned Parenthood/World Popula 

staff 

Project staff 



Human Repi-oduc t i on 

-Male and female anatomy^ 

- Reproduction 
-Prevent i ng^ unwanted 

parenthood 

- Impl'i cat ions for classroom 
Instruct ion 



-Lecture-di scuSs ion regard i ng 
didactic aspects 

-Review and evaluation of 
of i ns tructional material's 

•Evaluation regarding class- 
room i mp I emen taction 



-AMartIn Gershman, M.O. 
f£Iaihe Grady. M.S.W, . Coordinate 
Specfal Service Centers, S.F.U 



Vt;'ne '■e^ I '3 t s'ease 
-nisto^y^^ ^ ' 
"Epij^emi ology 
-PrevejR^tion. tre'atrnent 
control 
^ 'Cocnr,Kjo\ ty resources 

-I'-pi ications for classroom' 
instruction ' < 



-Lecture-discussion regarding 
^ i dace I c aspects 

■Review and evaluation of 
instructional materials 

■Evaluat^ion regarding class- 
room implemer\tat ion 



Erwin Braff. M.O., Chief bf^ 
Communicable Oiseas^es^, S.F. Hea 
Department ' ;// ' \ , 
Ellis M^ltcheM. M.O., President 
Oermitolog^ca I Society 



S.F. 



Sess ion 


Subjects 


Activities 


Leade rsh i p 


Hoiks)* 

t 


Communi cat ion Ski 1 Is ' 
-Youth- pa rent- teacher 

commun i ca t i on 
-Pressure's on youth , 

f ami ly and society 
-Conf 1 ret and crisis 


r 

-Role playing 
-Psychodrama 
-Micro- labs 
-Eva 1 ua t i on rega rding 
c lass room implementat ion 


Rinna riohr, P.S.W,, Deputy 
Director, Division of Special 
Programs , Communi ty Mental Health* 
Servi ces Department of PldIIc 
Health 

\ 




fuanagemen t 
-Cultural and ethnic 

i nf 1 uences ' 
-Implications for class- 




Gerald West, Ph.D., Associjt'^ 
Professor of Counseling, C j m fornl 
State Universi ty , S.F, ' 




roon instruction 




" ^^^^^^^^^^ ^/ 


(2 Hour^) ' 


, Teaching Aids: Survey and 
EvaluatJon 

-SchooJ and community 

resou rces 
-Impl ications .for class- 
4 room i ns t ruct i on^ 

\ 


-Pane l/sympos ium of repre- 
sentatives of commun i ty 
resources 

- 1 ris t ruct 1 ona 1 aids: prev i ew 
and .eval uat ion 

-Evaluation regarding class- _ 

/rooq implementation 


Eugene Hub$T**/M^A. Health and 
r dmi 1 y Lire taucatfon, j.t-.U.S.D. 

CD 



This out! ine appl ied^to Cycles I and I I ; Cycles III,- IV, and V reflect the change ,^om six to four sessions. 
Credit for Cycles IVyand V was given through San Francisco 'State Uni^rsity. 
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FAMilY PLANNiNC 

Blackrt^n's Free Clinic S63-7878 
689 Mc Alistcr 

Canon Kip Community House 626-29SI 
70s Natonw (at 8th) 

Chi Jdren' s ><ospi tal , 387-87OO 
' 3700 Cal i fornia (Cherry) 

District Hea'ltti" Center n S58-3905 
38SO - 17th St. 

tifStrict Health Center #2 ^58-325& 
1301 Pierce. (Elhs) 

District Health Center ?3 kSS-}(>(>k 
152s Silver Ave. 

District Health Center 558-3J58 
U90 Mason 

District Health Center SS8-32^6 
,135I-2^th Ave. 

Everynan's free CliV»ic r 861-8883 
1.20 Church St> 

Fami ly Health' Ptoject 863-27^6 
ll'0^ nason.c . 

Kynter's Pt . /8a'y v Lt:w <^ 6^*8-02^^1 

Community Health Servi'tes^ ^ 
l'6^1 LaSal le 

Mi ss Ion Ke tghborhood SS2-3870 

Helath Center v ' i^^^ ^ 279 
. 2^*0 ShotwelJ 



S67-66OO ' 
922-1720." 

6^*8-8200 
6^*7-8600' ' ' 
666-1 * 
863-8111 ^ 
621-1003 

673-6739 

3^6r66GO 

387-7QOO 

863-^^680 
Ext. 300 

66s*7300* . 

771-8212 



Mt. Z ion Kospi ta I 
1600 OivisJdero 

Planned Pa/en»hood 
23'«0 Clay (C'ebster) 



S.r. General Hospitaf*. 
22nd ^nd Ptf.t rero 

St., Luke' s Hospi t al 

355S A^my (Valencia) ^ ' 

Uc^C.^Medl ca I Center" 
Third P-arnassuS * 

Urbarv* Indi an Health. Board 
56 Jul'iafftSV 
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' PREGNANCY COUNSELING 

Bi rthright 863-O8OO 
SO Oak St. 

--\ - 

"Canon KIp Convriunity 626-2951 
•House - 705 Natoma 

^Children's Hospital 387-8700 
'3700 California 

'Chlnato/n-North Beach 362-5728 
Fami ly Planning ^ 
Educariional Services 
511 Col umb'us 'Ave . 

"Di,strict. Health CenV^rs #l-#5 
(See Fami ly Planninl) 



AFPEIOIX I, Cl^fEYTn 



PREGNANCY TES TS 

Cathedral Hill Medical Center 
1801 Bush 'St. w 

Hai ght-Ashbury Free Clinic 
S58 C layton 

St. Mary's Hospital 
Hayes and Stanyan 

VO TESTS 



^.Bl ackn»an ' s Free Clinic 
6S9 McAlister - 

Canon Kip Corriunity Kouse 
70s Nato<na 



^Family Heal th .Pr^jecl ■.'863-2790 y City Clin, c 



1 10) ,Maso-.'c 

''Fort Help^ 
199 Tenth St rae 



"^Hunter 
Conmun 
16^1 La 



■^Mission S 
H9$lth Ce 
2^0 Sftot 



Street (Huvvdrd) 

s Hospital ' 
f orn J a 




S67- 
i*31- 
752- 

563- 
626 

S$8 
387- 



^100 
-17IA 
-^4 000 

•7878- 
2951 
380i» 
8700' 



ilth C^.rters' ^ I ^5 
1 ann I ng ) 

Vie' Clinic 
t r^et 



"^Mt . Z^on Hp, 
, 1600 D:Lv 



^Planne,d Paren' 
23'^0 Clay S't : 



vS. F . Genera 1 
m^d and Pjptreri^ 

■*St. juke's Hospl 
3555 Army (Va) ' 



*Urban Indian "KeaJ th 
'Board' - ^56 Jul'ian 

W6jn6n's HeaSth ^ 
totlective 

f -"Women's Need Ccnjt^or 
558 C layton ^ 



ProJ ect 



r ree Clime 



ew. Corr,mun 1 ty 



J6'3-.8n r 

^ *28??^^99' 
6^^-1003 



1 ^ 

Wonyin's Nled Tenter 
558 G lay tin 

SWITCHBOARDS 



The Crisis Line 
fisWine Switchboard 
Haight-Ashbury "SW-i tchboard' 
Project Teen Concern 

Sex, Information ^inc 
S.F.. Women's Switchboard 



V *Also do' pregnancy tests^, 
jOUQ^TIONAL SERVICES - 

Chinatown-North* Beach ^ **' 
^ ly, Planning Educational 
?. »;ces 
, 51 ^ Columbus Ave. 



or'rrot^d Hya ' th 

P-lann&d Parenthood. 
?3^0 Clay St. ' 



S. F . <5eneral Hospi ta 1 
'and Potrero ' 

St ' 'Luke ' s Hospi ta) ' 
3555'Arrry (Valen.c^l 

U.C. Me;dical Cent<;r/ 
Thi rd and ^arnaSSu's 

l/rban I r\d> an Health Board 
56, Jul ian St. - ' ' 



861-8581 
863-2790 

-02^41. 



-3870 
. 279 

522-1720 



Women's 'N<;ed Cehter 
362r5728 558 Clayton 

. NOTE: 



6^*8; 

666 
863 
62P 



8200 
-8606 
-'1 1 1 2 
{81 1 1 
-1003 
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City^'VD CMnic. 
250-Ath Street. 

Hunters P t . /B^^^ki^pw^ . 
Coninuni'rf. Health Services 
' . 16AI LaSalle 



J* -^Bc sure a^nd-ask if there 
\ 558-3^i| any charge "fpr the service. 

2. Alf adxiresses shown are 
■872-3130.-'" ^--i-^o • 

-3. Appointment hours vary.^ "^^ 
:J Be ^re an^.call befoce going? 
to cl fnlc.»'* * 



APPENDIX J, CHAPTER iTT 



RESOURC E MATER'u 

iram 




Sons, 1968 

^^jr Ian j_He rant . 

Cc)l 



■;KLCr'i 



roy^ Vo'-i Should Know Abour V P. ..But Probably nnn ■ ^ Met roDol i tan L i 
U Insurance Company, 1971" ^ — ii—ii- metropolitan Life 

) Jersey: , Ortho Pharmaceuti cal Corporation, . 197? ^ ' ' 

The HowW-To-Book . \ New York: Julius Schmid Pha rmaceut i ca 1 s , ' 1 971 . 



PAMPHL-&TS 



N 



■■Foct. About VO." San Francisco,, California: Aronab ^ducts. " ',' 
-'"sJi P^y. ."*''™''" °f Disease.'^ California Medical,., 

' ^-^1- s:=ur^::a, ■Lirrip:^iK;"i--r-'-''' 

"■''"span-i^'nSVn^^rsbi. /^zar U.oratories. Uval laMa rn'; 



ERIC 



- . « • • ■ !)4 



''I 



If 

s 
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AP-TICLES « 



'"""'Ab'siinenJ'pas; '''f 'Ttl ''^^^ ' -^the Myth of an 

. Abstinent Past,^ Fami ly P 1 ann i ng. Perspect i ves . January, I972. ' 

■ - /-''^VJan^rry'i^ts;?^ ''''' the." Black" Grand^ther Tbe Crisis .. 

Knntncr. John F and Zelnik, Melvln. "Sexual Exp^erienc^ of Young Unma'rTled 
' - the United States." Fa.i fy- Planning Persp ..H n^.::!^^- 

• '""'^iy'r'V "'"^^"''^^ Pregnancy - Why'?".' Hdrva.rd Crimson . August 10. 

■ Being Touched."' ^ ' 

''''•'''ca^i^n/"'' m\'-'%'m' ^"<^^^^t's All ThisAbout Va 1 ues.' U ar i f i - 

cation? Media S Hethody .' M^rrh , 19.73, " ' • 

"'"'';une!'t97f'°'" Population Ref^W B„r..„ 

F^ret;.el.' Paul W "Whales a^nd Polar Be'ars ." Newsletter . Los Angdles County' 
Superintendent of Schools Office. Februa' ry ^9:>0 . 

■''''VlaNfy 5aiuJ'""'Nrn''r"'', ''^"^ "Helping 'chi I dreh to ■ 

Llarify Values. ' NEA Journal . October. .I967, / ' 

• UNITED FOR:L.Ft (a 1 T mater i al s s.ppl i ed jj Un i ted For Life, San F^r^'ncis^o. 
/ ' -i-aijrornl^;.. none wer^ pMphased.by the 'Project) ' 

"Abortion is a. Human' I ssue" * - 

* . . ^ . . ▼ . - / . . . 

/'Beqause We All-Want to Protect Life. We Must\now 'wh'en. Life.Mins" . . 

, B.irt(?righf Flyer ■ " ■ ' 

' ^ Hr'tndbook on Abortion ' ^ \. » , 

Letter to Schools / ^ ^ 

. * ^'To Af.fi'rm Life » ' ' ' * . * 

FILMS . ■ • ■ . 

< ';VD Attack Plan" <WaIt Disney ; aIso;avai table in Spanish) 



•ERIC \ * / 
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DCVELQPED BY PROJECT TEEN CONCERN 

Bibliography > < , ^ ^ 

Tcnchers Resource Guide for 'Student Servfces , ' ' " " 

Training Program Object-ives ' ' - 

- • • • • f ' " : . 

■ MISCELLAfJEOUS , ^ _ • ^ ^ • • ' 

BiH;n.;!fjey. Andrew. "Maxiinlzing Human Potentral'' (text of snUVh H.i- \ 

city Clinic Information SKeet (San Franc fsco aTpartment of Public Health) ' 
Constructive OpeQn^ss (Drug , Education Office, '.-OaMand Public Schools)' 

'"^""o:p:rtien\^":rpu^T?rH::?t^r'^^^^ -^^^'^^^ 

Facts of Life In California - 1973 (PgRCC) ^ - . 

J'Kathy is-9" (Community *Sex lnforma:tlon and Educatlon'^rvl ce. Inc!) ' ' 

L^Xi^from a Boy (Parent Effectiveness Training) ~" ■ 
■•Old, woman/Young Woman (sketch; Sonar. Communication, Programs for Education)- 
' ^^''''t^^fi:;^:^^ ^^-^'V Life^catlo^roject. 

'''"schoots)''" '''"7 """^'^^ Oakiand'publU ' * 

VD,Ba> Charts_^ (Callf^nla State DeDSrtmeat of ?ubi\L Health) . , . ' 

'■^'p^bfMh'oofs^ iducatlon.:^fflce, Oakland ' 

-'^-P^bUr^^^^^^^^ -l?^-tlon ,n the California . , ' 



96 

c - 
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■' . . ■ APPEHDIX CHAPTE R JII 

r . ^ f — . r 



^ r \ SELECTING A ^RESOURCE/Tl^mER consultant' 
Interest can be' added and the traini ng^Vnchejj ^''''"^oP\} 



n g i "^g i n *an 




-outside expert is a^speaker or trainer. In identifying th i 5 person) for 



6'jr prograrrj^t'h'e foljowing should be consi der-f^'d ; 



•What, are your goals for this se^sior.? ^ • 
Is'^t outside speaker or trai ne'r. tnoC5est opp-^oach? 

?\s this person known to be an expert. in his/her fi.eld? 

•if -yes, will Ih-^ speaker/expert work within your guidelines and 
pJrposes for the session • At the least this nieans oxtecider) 
. telephone conversation, at best a planning session. ' 

, * Your trainer needs 'to knov^; - . , * 

-A.'^ount of time reserved. - * • 

-Who are rKe part;cip3n-i-s and what hjve tney rec(3ived 
' before, i n' thi s. area? - - 

-Overall pian and process for the r.esjion. 
^Amojnt of reimbursernent and speci f i c .arrangements for the 
day (in writing),. '> '^J ' -c- 

•|f vou haven *t heard the person ^yourse I f befbre^ \e" sure to jet 
several evaluations of the persons ability to communi-cate with 
persons of varied backgrounds, to ^stabjish rapport, ^r\o to 
convey knowledge. < I - ' * - - * 



.... ^- "'3: 



sample evaluation form p. " / 

• ' Cycle ivT^ appenph l, chapter hi 

project teen concern 

( 



The ptirpose of ih.s quest ionrM re Is tc enable us to eval/te this trainl^ig' 
fo-.Pdt.lioih ror- the-S.F.U.S.O. and for HEW which is fund^g Project Tee*' 
Concern. Op« of our goals is to devulup'^i ;traijiing. mod] that really works 
■Your reactions w,n form theUes is ■fDr.mcdrfyi-;ig succ^ding sessions'. 



Nane 

Pes i t : o.n 
ScHcol ' " 



A - Tc whd-t extent vy^re yo.r -ers^nol rbj -xtl/s realized in the training 
p .ogiarn! U ' rc i 'one nu"-b'-r) 



v/^ot at I 
si 1 . 



' Nei/ral 



As ccxnpletely 
as possible 



B. whar'extonr did trie pr.^gran; i/v-ur opinion, succeed in meeting its 
objecti ve^? (c i re i e 'orfe ^number ) 

Oo v:?'^' under- tan-^\ih:- lise'ff value cl ar 1 f i cat jon? 

^ ^ 



dll- 



Ais completely 
as possible 



Car, /ou ^ppjy v3l ui ncj^st r ai'eri ^& 'w i th students? 

■ — Vr 



1^ 

'Mot at 
ill 



•Neut ra 1 



\A's completely 
as possible 



3. ^Vp'^you^^ware o#the i'nflljence of moral, ethical and spjritjual values 



.5. 



Neutral 



, 5 

^ completely 
as possible 



Can,yo;;srecoQaize trre^p'sychorsocial chfRgeV^ tha-t occuM-n adolescence? 



. Not at . ' 



. 2 



Neiitral 



• As completely 
as possible 



Are you able to describe and discuss. male and female reproductive 
anatomy^ antf physiology? * ' 



Not at 
all 



Neutraf 



T 



»As' cqmpletely . 



-as— pp^s i b 1 a 



6. Are you awaie pf a variety of .neth^ds of prevent I ng.^pregnancy -snd 
. oi^varyin^i dt ti trades atjout their ose? . ' • 



ERIC 



mt at 
all . 



T TT 

,* ''"'Utral ^ ■ 



. , ■ 5 

As completely 
. as possible 



7. Have you increa/ed your knowledge of the prevention, tfeatn^nt and control 
of >?en<?real dis'ease? . 



Not at , /• 
a 11^ / 



3 ^ 
Neutral 



As completely 
as -poss-ib.Je 



8. Has p.>fticirnt!on In oroup process increased, your cor^uni cat.ion skiJls? 



I 

Not at 



■ i 
Neux ra 1 



Ab corjpl^tJ'iy...- 
as poss ible 

'^''V/^S-ln'Seha'o^^r'' """""^ ^J"^^' .^"^ differences th^t influence, 



1 

Not at 
all 



3 

Neutral 



7' 



5 ' 

. As conp'Ietely 
— as' possible 



10. Do you know severa r^connuni ty resources ' thai are available" for referfa 1 of 
■ problems involviny venereal disease and premature parenthood? ' 



1 

Not at 
all 



3 



Neutral 



I. - > 5= 

As" completely 
as po^sibje, 

• . - r ■ ' ' '\ 

Please- rate each of the" sessions as_ to.-tj^e all ot ted for ipst'ructi.on '{see page j").. 



1 

Nat enough 
t ime 



3 

•fiiyht artount 
of* tine . 



/ . 5 . : 

Too'/nuch 
time : 



It 



111 



I . 

Not enough 
t ine 



1 

' Not enough 



3- 

Right anount 
of tiiie 



Too {Hucf^ 



' \ 3 . ^ 
Right *anount 
of tine \^ 



Too much 
time 



IV 



1 

Not enough 
title 



3 — 
Right nnount 
of tine 



J- 



•To<? much 
t i rne*" 



. 99 
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Please rate each of the sessions as to how well it helped meet the objectives 
of the f{r|0r,ani. . ' - 



1 Wl / I _ • Excellent '^bod Poor 


\ Introduction, - Objectives * • Joan lia.skin 

r • . . ■ ^- . 








. V^lM'ng Strategies Kitty Ares^on 

nili- ■ ■ 








'II Veao^e.al disease,- * Julie Roseman 








GratJp iP rocess Harris Clenes 

- * • ' ' . , t 1 






f 


IIJ Sexl&ap:|jL>u 


Ha rvey Caplan 








Croud Process 

■ . -a. 


-. Staff 


r 






IV TrouBle Shooting Clinic* 

; f ■ ■ 


Harris CI ernes 








Gro"u(> Planning 


Staff 








> — ^ 





devices]\^'p(^) In this \rai aingv s'ess ion an^' (b) vvhetHer you would use • 
them Jn|y^iiJr student contact-S-._ One (J), is least effective, and five; (5) 



iswnos t^ief/ect i ve. . Y}^^ , ' , 
. 1. VMme'>^l^,ri'.r;iA'at ("Sn, .'i'-^^ ^ 



'. . (a) vt2 3 '•rS-; 
. ,.: , (b) • 1 2 3 -i». 5 ■ 



'1: 



3« * JComfort topic. djscu$>voa,ia/oj^p * i* {a)'u 1 "2 >Ji;i5 > .• 



^.C ^; •^ " TeacKerH, resource packet; • (a) M 2 3 ^'5 

vERJC ■ V- "■ ■..■y „-.:.■■. ■., , • • 

. ^ '' 'o. 



F. Would you want to be'parf of a follow-up session composed^of those' ^ 

-whp have completed trainins? If yes, what would.you like to have ' 
;^ inctuded in the content of such a meeting? m • 




• Z 'JPortant.par^f the s.^ccess of Project Teen Concera now rests with vou. 

^ The Departmcnt/f Health. Education and Welfare wants to know when, -and 

■ Jow. you plat>/t« workrWh studfertts. assist classroom -teachers , and/or - 

. become inv^ved with corpmuni ty "groups .rfot on the s?;,hoo] site. 

1. " _Are you/oW working/with a ^roup' of Itudent-^ with whom you plan to gse 

the informat.ion„an^ sl^ills present-ed in the training sessions? >s • N o X . 

If .ybu:answere.d no., proceed to questions '2', 3, and i». ■ - ^ 

Jf you^nswer-ed finish question '1, and proceed to que^stj^jns 3- and k' 

Number of st,ud(jnti:_^J ^ 7 aiju t. 

.When do you'meer.? -Ulo&s tirne.C after school,, etc.) ' . ■ " ' 



" any ,af these €t;uden\5 .av.ai lable as resource persons ta adul ts and 

students pn -school site? ,Yes_^ No • - 

Out-;i.de school sl\e? Yes • ' NrT" '. ■; 



-.Do yp.u-pla'h-to wbrkwith a grpupof students^hen the tVai.ning session Is 
•v.^ ^, %comp ieteo7- Yes ^/. ' No ' , , s ■ ■; • - • . 
^•V ' "/.<4i^^ ''"P''. ^-^ea.»!e state why — ; ' . " • _ ■ •, -• ■ ;•■ f : 

./:*. / »<pw farg^ a group db-ypu. plan to work >i eh? ,' ' " \ ■ — . , ' 

, : i V/hen7, (class t?me, •afferr "school , etc-. f'-i •' • • — ' ' 

. • Wil-i; any, of,>hese students then> ;aVaVMb»e a^. r^sourae- persons to adults"-. 
V- and. s tudents on' school site? Yes ■ . f "No ■ -. " • 

-i ' Outside school. st-tcL: Yet ^ No — ^ •, ^ " " 



_, Wj you need' furt^er 'consJiiat-ion vy.i th ttte Projec't Di rec ttfr J n- getting 

, started wit>? youn group- og^tudents? . ;.Yes . \ ' .^ q- . , 'j .. ' 
Gwe phone numbe-r' and-time^en you canj'be ij^eacK'ed" ' " ■ ' , 



... -M 



yqi^'Plan to a^ as .a i^source per.son to other .jteacKers" on- school site? ' 

" " -r ^ Yes " --,N o : . / ■; J ' • Vx-^^ -• ■ ■' • . - • -X"'^ 

* / ' ij-.. '- ''■'■■■7 ■ .' /'■^/ ' »^ ' ' ' _Ss.' -. • 

A. y'- yik' ;'Ve'yc^ ^ssgciated WUh\any, coniniuoityVg roups' -f(i-Vw'hom^y6u' carr qJve ■ In-' i- — 
* Jor'natjon 'about Vp and pTem^ture pTrehthood 'and' Project feeatCo'rtcern?^ • '\ ' 

•J -x Ninfe---.- ^-vv ->..■■ > ' i.schoo f-. . . ' - 
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APPENDIX My CHAPTER III 




An Educational Program \p Prevent Venereal Disease and Prerhature Parenthood 

SAMPLE- ACCEPTANCE MEMO 



||T0: Applicants, Project Teen Concern — *> 
IfROM: 'Joan Haskfn, Project Director >. 



September 24» 1973 



1* 0 happy to -inforni you that your application for the third trai'Pi'hg* 
III I ' pycle" of Project Teen Concern has beery^ accepted. ' 

'^^^^ for Cycle IM areV * ■ * ' = 

. f ' Four Satur;day mornings September 29, October 6, t3, *and^20 
i « 9:00 a.m. - 1 :00 p.m. ' " / 



30t^ Ave. 



t^^r sessions .wi1 1 be helijl^at George'^ 
)pshington iligh School, 30th Avenue * ' 

V\ ^Id'Anza St.reet*, Bungalow T-7.. 
^fifease dress 'ijiformal ly. ' 

r .yi .. : •• ;•• . ' ■ \ 

•^tfi^^ook forward -to- SBe-fng^ou on September 29. In order to begin the 
• * " ^^9*^ 9'00, I .am^reijues^t ing that foV^the fi/st session you arrive. 
f ^f^8-A5 to get regi^$tration>and paper-^Sork completed. \ylf you are^taking 
" Wi? course for unh/ersity credit „ please bring a check for $9*00 payable - 



• : m California Statb Uni.versi'ty^ Hayward. 

' \ ; Jl ' ; *^ ^' ; • \' ' • • . . , 

Tf;' you have any further questions,' ca'l 1 the secretary of .flroject Teen 

- ' , Concern, Janet**V/einberger, at 863-W8O, .Eod.- 3bo! V ^ 

4r - . " ^ • ■ - - ■ . " ' , ' "<^. ; ' \ 

I. 



" / <. ,i * * ■ o 



V ; .s.^oo'pefitfno Ajfencies t> 

\ ' rB4y Area Ven^'eal OiseajseAssocmtiort. Inc. 

\ tSCanll^mtaSJa!0'UniVor$i!y. Hayward 

\, \ '"Yt Canfornia Congress of Parents and Teachers, San Francisco Secood Oittnct 

' 'I o^vHumaoRighis.ebfrifnission ot San Francisco ^ ^ ' • /* 

' -NS ilJr'*^*^"'^^/' Pa/emfiood/Wofid Population *Alameda-San Francisco . 

t J V f 'San Francisco DcpafimcntolPublic><eallh 

^v 's ^ ' '.V ' ^w'cisco Medical Society > 



102 



^'^^^jp^M^<^%ti iPranilsco Unified School Oifirict, 135 Vaa Netai^ye.^ Robm 2t3A. San Frlrj^ilco, CA WIW • (415)'8e3^4eW, Ext300 . :\ 



- ■• ^ * .JNFORMATION' PROCESSING ( I'P) 

' Goa I s : • ' / . c - ' 

par+icipants'activery .in the learning process. 
To. faci I itate th^. speake|r addressing the. concerns of the participants. 
tVbegi'nniil^'"!'"^ ''"^^'^^ ^'^^-^^"^^ that w.i I I, invol v; students fro. 



Group Size /'" \ . • ' j 

•Any^ number^ o'f small groups ^of four. 

— - 

T ime :. 



^ . 'Ten minutes before" speaker- 15 n,inutes following presentation. ' 
Progess; ; • ' *^ " ' ' ' , , 

• t -active listening • ^ * •/ ^ 

-active evaluation • - ' ^ ,^ . v ' \ 

' ^' l^ttTl^ll^l°' ''""■^^^ to 'divide randomly -into groups'of four 

• < "^^^^ discuss for ten mlmites: • ' 

I '"^ concerns and questions in thrs ar^a?" 
' ■ p + "^^■'■•^"^^■'■'""S ^ J hope the speaker wi.ij answer?" ' - . 
^ Put these on^the- wafl on .butcher p'^pen. rSpokespe^sQ^n re|.ays>oncernsV 

^*'l?L'enta?ior ' nco^porati ng_ the i r .questi'Jns ' into the V ' 

■ ' TLT'd!scuIs':''^'°''' "+he,3ame gro^s of four fo^ 15 minutes. 



-What did I gain.?: What kfood .out forme? 
-Wh^t further information do I riee'd?' " 
-What do I rail. Into, quest ion,'? " 
iPut^se questions on b I ackboard "or butcher paper.) 



* tf I^TnS"^ writes two 'further questions for speaker and' brijtST^hert back 

. to larg^ group.- Write on butcher paper.x^r blackboard for splaker 

t . ' ' ' f . » ' ' ' 

6. --Speaker then. r^pcfnds.iiid,;wraps'^=up session. ' " - ' 

lift .*•/'* • ' ' • 



PRm&IPLES FOR DEVELOPING GROUP LEADERSHIP SKILLS .- ' '. 

/ (Harris Cletnes) ' ' • • 

The following generaj "principl'es are usefiyf*for those in a group leadership * 
position, in order fb faciei.! fate cornmunfGet I on> trust, and ifft-eractlorf. 

' . • ■ ' SASE ' ■■ 

Structuring ^ ^ - . . . ^ ^ 




uss4on ^ 



Circl^ ^tiniulates discus 
Starting ' - - 

Stopping / ^ \ ^ 

Ground rules tci I lerstatements and put-downs ' ' 
ExpectaWons , , ^ 

How to talk, waft, listen ' • - 

From lessTieavy, heavier , 

* ' Your (jwn behavior^as^ leader""" ! 

A A I I QW i nq ^ / / . 

* Keep^silent; whetl not to answer . ^ • ^ , 

S_ Suggesting ] -'^ , ^ , ' ' * • 

Summarizing an area, ra-phrasing, tunning it. back to the group: 
• \ pick up on the thread> . ^ > * 

^ * Focus may not n>eed to -ba mai nta i ned- r bring penson bacl\to area of 
W focus. • ^ ' ^ 

' €ncouragin<T ' ' 

"Te-^t mfe more/' "elaborate," "Do you want to" go further?'" 
■ Structuring - "gate keep ing"^ important -with; h igh I y verbal people. 
Model openness yourse|.f - model *y sharing something you-^can* 




' 4 • - 

" ' APPENDIX^ CHATTER III 

Please circle the appropriate categori es : * Please fill Ih: ' 

Your-age range:", Un^er 30 30 to. 40 * kl to 50 . O.lr SO ^^u^'Zyi^^^ 

Sex: -Male *Female ■/ 1 • • ^ " Today 's d'^e ^ 



PR9JECT TEEN CONC€RN' , / • 

^ ' SiiiM'VENEREALDI^E^ 

Which of the following is more l(l<ely to cause Insanity? ■ • \ ^ 

A. Syfih.1 1 i s ' • ' 

B. Gonorrhea. .■ ' 

C. I don't l<now. *- ' 



■2. In which of the following wayl would a woman most probably' get to"a doctor to 
• be. treated for gonorrhe^- w.i ttt i ri the shortest, tine after she was' i afected'- 

A. ,She notices a discharge fron her* vagina. , - " - - 

B. An' infected man knows either that, he became infected from her ol \hai he 
may have infected her, and -he- tel Is, his doctor: . r 

C. - The InfectiOn^^s spread to her uterus and tubes and she has great:pai,nv 

D. T don'j't l<now. • . , ■ • -i 

3. Could a person ;>/^o 'had a cha/^cre^ (th'e first sign of syphilis) pass syphi l^is' : ' 
^ .along tp other perscJns without realising that the chancre was there or that ^ 
■ he or she was sick? , • , • 

Yes, . * . , • 

B. No, ' - • ' . . - • ' ' * . • - ^ 

Cr Not likely. ' • • ^ . / * , • 

.D. I don^*t 4now. . . • ^ r ' ^ 



k. One of these diseases U almost never" passed from one^'person to another , 
•• 5>ccept during Sexual relatioos. beea'use it must enter the mucogs .neqbran^ 
i-nsi-de a body exit. -Thp second'may be parsed along in other w.ay3. bec-ause - 
It may enteC the-.bpdy almost anyw,hero. Which of the following is-corf-ect? 

. , '•A.^'The first* is gonorrhea, the second i,s s.yphilis.' ' ' 

■'B, ' The first. is syphilis, the second is gonorrhea: - 
C I don't know. V . ' * . ' ♦ 

5- If a woman thought .'she migtit te'7nfecleTWth gonorrhea, which would be^he 
sm=)rtest thing for. her "to do? • , ^ 

^ A. Wait untM^ someone caught it f r(im her to make sure/ 

B. ^6o„to-a doctor or a. health department 'clijnic and. ask be examined - 
for gonorrhea. ■ ^ \ ^ ^ . ^ ^ • 

VC-. Avoid,embarrassnent.* Go to- a doctor and ask for a "complete"'- \ ' " 

e^mi nation. ' / . . \ • : \ ^ 

D*« * I dorl't know. ' - \ - _ ^ 7 ' 

;■■ V . • . • : V 10:5 : 




r 



If person A had direct contact with person B, who h^ad-.+nfectTous syphilis, 
which of . the foil owi^ng could we^count on as the most reliable way, for A to 
•get to a doctor' and be* treated for syphilis? * ^ '\ . * 

A. 'ALgets a Vash, and slight f^vfer, and goes- to a doctor to.be treated for it* 
B- Sooner br^ later, A will have a-^blood test' " for -the Army,' for a job,, to 

' get. married, etc., and -it will show positive. • * - 

C/ .B-is t^reated for.Sryphi 1 is,* and she tells the doctor^'j^at shekel ther caught 
. ' It from or gaye it to A. - ' m' . ' . • 

0, I don't kndw. . ^/ ' 

' '* - . • ^ - * 

For How jjng aft^r he is infected vj/ith syphilid can a man pass the disease- on 

to someone else? ' . ^ - 

•A*. -The first '90 days only, , • - ^ ' / \ V 

B- From 6. weeks to 6 months, ^ * . ' ^ 

jj^. Two years. • * . y 

^v. I don^t know. ' ^ • ' . ^ 

1^ a man and woman both got infected with ,syphi 1 is' at the same time,»a|id 
neither was treated, which could pas's the disease on to anybody for the 
longest period of time?. .. .. , * 

A» The man. • • ^ ♦ ' 

B. ' fhe woman. ' ' 

C; No difference. - ^ '^^ ^ 

-D, .1 don't know.' . / ^ ' , ^ 

'if a husband and wife each had a bloocj fest before getting married, and their 
blcfod tests were both ''^negat i ve'-', would theife be any reason for the wife to ^ 
ha\/e. another blood t^st after she became pregnant? , ' . 

jA,. Yes. V , ^ ^ * ' . • ^ . 
•/ B. Nor- > ^ , ^ /, . ' ' ' 

/ C, I don't (enow, * . ' * - y : 

[ -Which of the foMowing is true ?bout tjjbal pregnancy from gonorrhea? 

.A, •.Ijt is a natural thing fx^r every pature'wpmanV-^ * *' *h ' 

B. It cannot be- avoided. / ; .'^''\ / ^ 

'C,^ It can be avoided by prgmnt treatment. . 
D, . I don^t know, : , • . „ 

Whi*cK of the following statements is true? ♦ , . ^^ 

A, Sexual relations cause venereal disease.^ * ^ ' ' • " 

B. Venereal <rtsea.se, may be passed from csne per^qn to another during sexual 
. relations. . • " ^ . 

|C. VenereaJ disease can be passed from one person to another only during' 

^ sexual relations. - ' • / 

0. I don't know.-* ^ . • . ' 



12», A w6man with untreated syphilis can pass syphilis on to her unbdrn baby .for 
' Ijow long? . * . 

*A. Up to iwo years after she*s infected. .* . ,^ 



B. Indef i ni t'.ely . . * » 

As long as she has signs of the disease. \ / ^ 
D. I don ' t .know. / . . * , - "/ 



M3. Which of the following new bati^ should have spjeciaJ drpps of medicine -pjj.t:^_ 
in thei r eyes? ^ * • 

A. Those whose •mothers, are known to have "gonorrhea . 

B. Those whose mothers are khowa to haye' sypjjM i s . = * /» • 

C. AM new babies. \ X' . • ' " . . 
/ O. I don't^'know. 

Most men begin to realize there is something 'wrong with them witlnn which of * 
\ the fol lowing- time periods after'they are Infected with gonorrhea? ^ 

\ A. 2 to 6*days. ^ . ; " 

^ B. 1 to 30 days. * • • / ' * 

' C . 2 to 6 weeks . • • * . ' ^ \ . ' 

* ' D. 2j* h9ursl, # * * : , ' ^ ^ /• 

' f.* I cfon't know. \ ^' ^ , - , : 

. 15. If the first sign of syphilis appears between 10 and* 90 days after infection,' 
where' could this, be on the body? ; ^. - ^ - : 



• A. Around or on the "sex pa rtSxj^ only . - ' 

- 'B. ' Al^nost anywhere. ' • , . . , ' 

C. .On the mucous' membrane only. * i * ^ 1 ♦ 

0." I don' t (enow. . \ ' J\ ' ^ ^ - . ' 

16. ^upposc you ^thought you might have syphilrs.' Vqu went to ^ doctor ^nd were"* 

examine^. He cqul^^find. nothing Wrong with you. . You:-had no Bjqn's of syphilis. 
Your blood test was not "positi.ve" for. syphilis; that'is^ i t was "negat i ve"' 
Which of the following would be frtle? , . . • ^ ^ r 

A. You could be, suVe now that you, did not hove Syphilis. . , ^ '* 

B. If you had^s^ohilis', you pot over it without treatnent. • 



D* r don ' t know. 



C. You might have s.>^hij-is. 



Er|c ..: * '^^t; 



I • ANSWERS TO QUIZ ON VENEREAL DISEASE, 

* A, ' • . ^ / ' > 

:B, Assuming all these things h^pened, B would^e raore^likely 
' to happen first. * ' * . . , 



3. A\* * Chancres are often hidden, painless ^hd withou| noticeable 



accorapapying syiaptoras. 



'4'^ A, ■ . ' ' ' , • % 

5. . B, A patien^ of ten has^ what he thinks is a "complete" physical 

examination without having a cultu\e. done' for* gonorrhea. This i^ 

a, disease (difficult to diagnose, in women eiven when the^doctor is 
, looking for. it, 

^6.- - GV-^ y ■ . ': ^ . . ' . . 

?• >C, This "is the test 'answer, generally speakingv'-although -in 

individual cases, the other might be correct',. The irapot'tant thing 
^-■^ is that a man«may*be infectious through the second* year, 

8, B, ; The woman 'can pass ^ it on *to her unborn baby thr;ough. the fifth 
year, • ^ . ' ^ ^ .v* - 

9, A,' Either one could Jtiave been, incubating syphilis, 

10. C, , 

11, B. 

12. B. 

13. C. . 



14. A' 



15. B. Somfetim6s secondary, syphilis is ""the first sign.-. «' I 



Goals: . 

To .identify areas of comfort and d'iscQmfort for teachers. 
• . To uti I ize group, members as support groups for each' other. , 

To Identify technlqu'.^ a;d resources " for teach i ng 'fro^ within.the parti>ipanls 
Directions : ' / 

I. 



/ 



1.- 



^-What ffiff iculti,^ would on^ encounter'. - . • ■ ' 
- teaching in this area? " - • 

,':av?:SS^ page^beU^ ; ' 





I 
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TOPIC-COMFORT .QUEST l-ONNA I RE , 



NanRe . ' ■ " Date, 



Phone / ' ^ ' - ' Grade , Leve I 



Rate each of these areas on a five point scale Jn t^rrns of how. comfortable yoU 
would be in teaching this particular area of human^sexual ity, * .* , 

^ I - very uncomfortable * ' . ' ' . ' ' , , 

- somewhat uncomfortable '* 
-3 - -neutral or uncertain 

4 - somewhat comfortable 

5 - very cdmfor^ablje 



Topics : 

= Venerea \\ W sease 



. • " Prema r i ta I Intercourse , * - ' " * 



t 



Pregnancy > Prevention ' " - 
--Physiology of Sex - - ' ; 

^Pornography * . j ^ . > ^ * ' ^ {' 

Sexua I Enjoyment ' ^ 



^Homosexuality 

Masturbation ^ 

Abortions;.// 




Fleis« fill fn: SchooJ 



■ 97 
Grade 



Age Birthdate. 



AFfHHDIX R, CHAPTER III 



J, Sex 



STODENT QUESTIONNAj RE^REVI-SED VE^SIOm/ FA I . ,974. 
"TEEN COSM:frn KNOULEDGg iWFMTnpv ^ 

OIRECTIONS: this is a multiple choice tesf PJ*.;»cI • " . . 
letter printed to the left of the anclr ^"t^ 
toeach'question. Choose a BES? answertrPA?^^^^ 

guess. . B<^5ure to answe^Lr^q'estt^^^ """H^"' not know. 

a, docs not hurt, but Is not very'effectlve. ■ ' . ' - /-^ 

bi Is parnful, but is very effective. 

V 



2, Which of th? following Is^he cause of "gonorrhea? 



a. Sexual Intercourse. . , - ' . ' 

b, perms . ^ ' . ^ 
, c,^ -Sex organ strain .. -\ - 

/<rr Syphilis . , • - \ f 

y - . ■ . , ~ . . ' ] ; ' 

3. Hasturbatjon-Jpjlylng with oneself). . .. , , V 

a. - Is. In no way harmful"^ the body. .| ' % - " ' 

b, -causes a weakness of thV body, and lack of energy. ' 

c. .is a sign of emp^tional prbfcLlcrhs. ' > 

d, ■ can lead to homosexuality. . , 
_ * '. . •— 

4. The birth control pill works because.,, , * , ' - ' 

- t'. \l t^^^^ egg-away from the sperm as thfe egg goes 'd6wi> tl-e tube 
b.. It keeps the egg fronKbe+ng formed. ..J * ^'^"'^'e tuDe. 

■ di- J^n^^^S^IS:,:^^^^ '^^--y releasing anjgg/ 

,5. How , do, hunan beings get syphj Hs? • ^ . 



5^ 



[6. 



a* By sexual contact with anvjnfected personv. • 
b.. By sexual intact with^cyred person. - 
C. Jy weir rng the clothing of ?nc Infected, pcrsor. 
d. _AIhofi.*he above. ^ 



r 



If son.«,ne beil.y.,_a VO lnf«tJoS^ey hav,: Occurred, S,obld done? 



«.. Walt until s<)me of the symptoms appear. . • • 

• tJrJi''2r°' ^^"'"^ department'and^sk-.tq be exfimipcd for •, ' 

^^VmrA^i ^■!^^7''^ bracking a doet<MLfor a physical' exam Inr^t Ion. 
);^:t^.'»fk.;a druggist, .for medicine, ta cure th«7KloodXixX - ' " _ 



7» The time when a womani U. qnost UkrlVto get pregnant ls^ • 

a. midway between menstrual perlod$i . . ' ^ ' 

b. the week before and the week^afker th« menstrual period* 
ci\ during the menstrual period. » 

8, How can.a pregnant woman who has untreaj:ed syphilis pass syphilis on to 
her unborn child? ' - . 

a» The baby lnherlts.lt. - 

b. The germs pass through the placenta (where the baby Is attached Inside 
. - the' pother) to the baby, * "\ ^rW. / , ^ 

c T'hc baby's eyes may Ue inf^teJ ifi^h -syph^Jts-^ p.a55ts "through 
the'^frth cianal* . • ' ^ 

9* Of the followipg posslbM Itles, how wMI a woman with gonorrhea te most 
likely to 'find out she has the cllsease? ^ • ' 

^ a/* SKe can tell from her own. discomfort and other symptoms. 

b* < A: man whi^ has sexual contact with her will notice his symptoms and 
may telhher, or name her as a contact. 

c, 4t doesn't^make ^ny d If ferenfce, , 1 1 will go away anyhow.^ ' 
There are no reljable signs of having gonorrhea In women. 

I0» ir people are Informed about. VO, and cooperate with their health 
. departments, VO . 

a*' can be reduced and control! ted. ^ 
' ^ b* can be reduced, ^but not controlled. 
d» will still remafn an epidemic; 



H.^' What Is the most common result of untreated gonorrhea fn both men 
and women? . « , ^ 

• ' ' ' . 

a. Ster.H.l$y^^hot being able to^be-a mother or father). 
b» Los^s of .hair/^ \ ^ 

€• . Increase In acne. ' • , ' ' ^ ' 

' ' d. Nothing; It w|^l go away. * . ; ^ ' . . • 

12. The condom (rubber), when used properly, offers protection from gonorrhea 

a. onlyN^4r"l^he man usingi lt» ' * 
"b. only aD^b^50% ,of the time, , 

cV Jot th.e wom^fTas wel I as t^^^i jnan^yj 

13», -ln*tb^ early stages of jn^fectlon-, a person wTth syphilis may notice 

B. notnrng unusual. ^ ' ' . . ^ 

b. a low fever, swollen glands, and a sore throat* - ^-^^^.v ^ ^ 
ct, a skin sor^^callcd a chancre. . . . 

. 6\ any of the TlrsV three^holces» 
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ROLE PLAY WITH A HIDDEN AGENBA, ' 



APPENDIX S, CHAPTER ill 



• .— 



Soa Is : * * '* ^ • - * \ 

This role play is introduced: \ 
U To-develop^ouriseling skills jn a school se^tinq 

I 

2. To put participants in touch with feel ings' of adolescents. : - 
'- *^ • , ^ , - 

; V3. To- develop ski I I i n obseryj ng verba l_ahd non-verijaT cuVs. 

"■4. To- learn to give feedbW in a positi"ve 'c"ontex-fL' ' • ' 

Group' S ize: • " ' ' ' ^ , " 

-Tl^arti-cipants groupinto triads. (Role play" in -a' triad \s more involved and' 
less threaT©n+ft€)H-:han a role play before an entire group.) 

Process : - . ^ . . . ' ' 

" • . . • - . , *-> 

I. Facilitator asks each member of triad to dec i dg' whether ttiey will be - 
J (a) .the teacher, (b). the' .student or (c) the observer. 

.2- The '!studeots".are as ked to leave the room and 'the "teachers" are given 
\ directions for the role as foljows:' ~" ' ' 

■ • . ^ J ■ 

Youare a so^sial studies teacher at a -coaservati ve junior high school. 
, ^ You have tried to get a sex education course .started and have experienced 

some criticism from parents and teachers in your school'. The vice 
^ ■■ principal suppor^ts you tut the pri^ncipa I 's , stand is unclear.; One- of your 
•v.^ student^ has requested a conference. You. have' a I ready mei the/mother 
; over the .sex education issue. You know' she is strongly rAigious^wi-fh / 

def.L.nii-e ideas about 'what' is right for her' daughter. ' T V > _ 

3t The "students" come back and are gi.ven thei r' directions with the 
. . "teachier£f"__out- of ''the room;'- " . , ' ' T ' -» 



You axe a 14 year oJ4..girr. You l.i l^e th-i.s teacher and are- viry 'i nterested 
in the class. You have -made, an appointment to a'iscuss a problem. The 
■ s.* ' -Probfem^ou present ls,,that you've been i.n love vith a non-datholic boy ' 
-tor two yeafs. • The-feoy is pressuring you ta hav$ sex anS yoj^^are asking . 
, The tSacherwhat yoii^hould^do. Yoti have been taught -this i^ong, and ' 
_-.you are afraid of .your mother". H.i.daen agenda ; What the teacher 'dofesn't " 
. know IS that you have already had Intercourse-, missed your l^st period, 
. . and are afraid you might be pregnant. When .you meet -fhe teacher,' give' 
' : -. . -only -the first i nf<5rma\tion but, not about the pregnancy. On I.J bri ng. up 
■ •. ' " " ^^3^ '^formation when yo.u, fee I ^you can trust the teacifer. 

~ ,. "4. ■ Directions to^ofeerver^:'' 0^ • 



/especially to be aware of what"v/^s happening if and^l^hen the stadenf 
-felt^she could, trust the teachet^ -and stated her r^ri^p'tjobTem. / ^ 



V'i'- 



^^^^ 



locT 



4. .(continuecl) 

ft", * 

For*example: What kix)ds of .clues diJ the teacher give that s/he was 
' listening? > " ' * 



S-IIT 

(2). 



I 



How did the teacher get the student to open up? What were 
some of the techniques? 



What happened fo faciiftate sharing 9f -feelings? 

4 

What di:d the teacher do when s/he was not getting' across 
to the student? . - ' 



5. At the'^nd of roFe play, observer^ gives feedback to the 2 participants 
V on the above questions. ' . i 

6. Faci I itator M^ads discussion with the^large group on tfje experience of 
- the paje, play\ / 




-4' 



y 
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APPENDIX CHAPTER III 



Goals-; 



TROUBLE SHOOTING CLINIC ^ 



.1. - To i dent ify/ the' unspoken. corKerns of teachers in teaching in the area of' 
sex education, v . ,» .° % . , - ^ h « i 

••• 2. To.g-ive an. opportunity for experiencing how to deal with" sensitive issuls. 

] ' ' ■ -'-^ ^. - - ' * 

5. "fe utilize the group, strengths as* consuJta.nts to a teacher. . 1 

^^ Group Size ; . • ; • ■ . . j . 

Divide total, groli'p Into small groups of 5. " 
Time: . * : 



^ 50'minutesi- 
Process: 



, FacMitafor has^already reviewed t^he cards wi+h concerns, fro^'the. previous 
meeting. One topic of^concerh that 'Emerged .many times was how to handle 
questions on masturbation-. ^ 



Facilitator.explains-that, in the, troubje. shoot\ng clinic, .participants are 
to act as.consujtants to each other* on ways to handle dif^iLlt questions 

Each group of 5 is asked to consider,. "How would \u answer a yo^ung person - 
who came up ^^d asked:. 'How do; you masturbat^^ ..orV^Db you misfurbate? • " ' 



Ask each group, to consi'der di f fe>dhces. fn hand I f't^ ASuestions if they were 
asked (a) in . the classroom, .(b) pne-to-one. ■ \ , ^ " ""^ ^ rney pre 



Each group Is to though they are ^risultants t^Ateachen, discuss the 
i ssues, and answefi^^ 'th.^i r recommendatfen- 'f or the te^cVr in 4he case! 



Choose a spoke§perScJa|jecorder to report back to ^hp-l-gjfge Voup the solution 



i 
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HI) : ■ ' ■ ■ ^ 

SAMPI.E QUESTIONS FROM TEACHERS ^ * ,\v, - " " :". 

~T^, j \ . . ^ :~ PROJEQT TEEN CONCERN « . ' APPEimx U, CHAPTER Wif 

4 'I , . ' ; ■ ' . « — - ' ~ 

^"•■/;|'. • ■ * Questions for Trooble-Shooti ng Clinic; . ' ' ' ' 

|,'^:| (problem involving, action/j nteract ion ' . ,> ^ 

j '. with students, regarding human sexualTty) ~ ' . , • 

l'' • ■ - ,. • , - , • ■ " . ■ ■ • 

^1* MM -teenager said to me: "Most of my friends go ail the way withlheir' 
^ fr'j, boyfriends, and- my boyfriend wants me to,.^1so.. I -don't wat>t to lase^ - . 

.^"h my boyfriend but I'm.afraid. My parents wduld-kill me if they find" > . - 

, ;|!.' J , ouJt-what we do sometimes."' ' . ' ' • , ' - • 

■•1.2.'. A young,^irl comes fo class with, monkey bitds on her neck and chest ,-,wea ring ^ 

j^^f-; a low cut blouse. ^What does the teacher s^y? (there is a Close relationship 

between teacher ahcf gi rl and grandmother). Then, 2 week? Igter, the' .grand- • - 

ft "^^^^^I the teacher that the. gij:> di dn' t -come home," she stayed at -a- ' 

— - boy's house. J'But the girl is very moratand wouldn't do anything," said 

\- ■ th,e-gran,dniother.. -What does tire teacher s^y-MTTre" teach er-fs also' her coun- ' 

J- • • selor).. , . , • ^/ ■ - 

< ' — ! " ' ■ / , ' . 

• 5. i have four teen*^ gir|-^studentij, whp^have crushes on me. I am single and 
; male.- These girls are ^th graders-. .rH-hey. enjov^cutting classes, visiting ' '.^ 

: • , me and bringing up' the satj^Ct ©.f ^ (whi^ch I tend to^avoi^d) .JhesVgi r I s ' •: 
ard "exceU-eht" in my cTa-^s. ' J . aw'-'f ond of. them — and I do not wkh to t'vrn 
th,em off to my class- — they are,.j:urned off by so many other classes. . • ' 

,-*». How .do you masturbate? D'ic^<fy*bu'€ver do i t? ' • 4."*' ' • '. 

■ / . y' ' ' . • ■ - . • • i ■ ~ ' •' 

5. How do Md^scuss topics.-'|i ke homosexual i ty,* when' I don't^ 



i 



How do Tdiscuss topics.-like homosexual i ty,' when' I don ' t^ Me Lcomf ortat> le ' • 
ab^ut Vhem? . » ^ ' . " ■• ' k 

' ; / . 

Chi Id: "Do you enjoy 's^x?" , i- ' , ' 



7. ' If a student asks ^ou if you masturbate and how. " ' . 

V • ^ / ' " . ^* • ^ /I 

8. Student asks yoLt point blank:^ '*How 'do you' fee 1- about pre-nar i tal ^^ex?" 

S. How'do^^5'6ne deal with the subject of premarital sex, etc., when one is- ' 
single?.^ ^ , , ' ' - • \ ; . . - 

jp. ' I don't like to be dishonest, but >l wou'ld feel uncomfortable I'f a student 
\asked me if I was a. lesbian/ I am rfot nervous about be1 ng le'sblan and 
dislVke hiding i t , but l*mnot quite ready to lose my job. yet. /ebple 
]^ » who are heterosexual have no qualm's about- admi tti ng i t',' and I feel that 
hedgrng aboyt being Jesbian' impl ies tb the student that there mu&t be 
* ' something wrSng wiTh it. • ' - 

.vlK Studenl^^i^ "Do you mastlirbate?'* ^ - ^_ ^ 



\2. J'f-a student asks me rn- class to explain in detai l, how he -.or she can, mastur^ 
bate. ' , * ^ ' > . 

V* 13. .A sixth grade girl who caaTffSs ,th^ she thinks she js pregnant. ' - 

''How.^do you cb.nfront a sm^'ll stature boy who goes around calling his- peers ' 
• ' "faggot*'? * ^ \ . 1 1 




■ ^'^^^ZJllZi"'- ''-S °^ are'c^l'ted names because^ ^IT 



problem be- s6'l.ved? 



.16.. In elementary grade's (i.e. K-6) a question was7rai.§ed o'^,the specific 
actions of how sperm entered.mother.:> / • : T ^^^'^ 

t • /. " 

tZ aL!.tr''' ^ror^'^ ^^-^^ discussing _prefhWitairsex.Wn 

the classVappears to be reticent, shy. and i nexper ience^J rn t4iis area? 

.18, How does a teaqher define homosexiTai i ty? * • , *. 

19. How can I help my student to be^more open and aCceptinq of different, 
types of people and different life sltyles i,^, horjK^sexJlV; ^eshVanl^ 

20.. Getting the students td' open up when talking about abortion — mos^^ 
students s^eem to shy away or have a 6ne-si:ded W 'How 'd-Q you get *• 
. the students'" to see" more than one view? .--^ ' -' ■ ^ 




-21. Whereide^ou draw t.he .1 ine. between explaining what you know is the'prope/ 

3 topac in a-^,c-lass.PoorT,^nd what you re-ally woufd 'sa^ 

to your own children? ' *. ' , > , v 

22.' Problem arising frbm discussions involving 12 .year old gi r l(sV* and malt. 



r,vjuic.,. dribing rrom discussions involving 12 
teachers. . ^ . - V 

23. To enj'by sex, i • 




5' 



V 



1 




. APPENDIX V, CUAPTER III 



' \ . FORCE FIEtf) ANALYSIS , 



Goals: 



r. To proyld^a transitipn from^the inservlce training to the schoolroom 
si tuation.^*v * • * 

To aniayze the components of a^problem, identify a goafl , and .formulate y 
concrete steps toward achieving the goal. • • • ' • * • - 

• ^ 3*. To utilize *the strengths in the support groups for assistance in i • • " 
. -formulating the goal and the steps toward- achieving it. 

Size of Group r ' /. - . • . * ' ' ^ ' ' . 

% 

Facilitator divides total group into Support groups of 5 or 6 people by 
^grade, level ^nd schqol '^function". / . ' * ' ^ 



T"!iri 



. i /aJIow ten minutes. to fih -out the form and five. minutes tor each person to 
^ work with'Kts/her support group (30 minutes in alL). — 

- Materials : " ; ' ' ^' ' ' 

K i . I ■ ' ' y ' ' - 

^\ - Mimeograph the Force F^eld Analysis fonn.to give Qut to participants. 
> i Process r / ^ ' \. • , * i 

J^^jj^^^. Facijitator explains the need to integrate the ffraining experience and 
develop a plan* before re-enteriHg the school :4^ituatIon. The Force. Field 
Analysis approach provides a way of analyzi,ng the problems and formulating 
a goal^lTM next steps. It Is also a useful prdblem solving' process. 
Revrp&^. thepry on Force Field Analysis, Appendik F, Chapter 11. 



^ci r?tatol:'^sBp each.p^l^^pn to: ^ '^^^ '-'-^^w: . ' ^ 

I. State h^/her problem and goal coming Q'uf; of. the 'workshop an .the fdkn. 

2/ lndi\Aidua4fy fill out the farm in^the group, llsfi'rtg the*i5upports and 
constraints Xblocks) tn three categories: . Persona IV^ Othfer People", ' ^ 
Situational . " ' ' 



• '3. Then .describe thS^main restraining force to the support grodp. 



^^-4. Obtain ideas ^nd feedback on the restraining force f ham the support .groupie _ 
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» PROJECT TEEN, CONCERN 



APPENDIX X, CHAPTER III 
' 4 . 



The purpose of..thLs questionnaire is to enable us to evaluatje tWs-traVning 
format both for the S,F,U,S;D. an^d for HEW which is fundi ng. Project Teen 
Conc^/n..- One of our ^Is Ls to develop a training model that, really work^. 
Your reactions will form. t*l€ fc>as^is ior mod^f-ying succeeding sessions/' 



Name - — 
Pos-i t ion 



School 



A, To what extent were your personal objectives realized* in the tr^TfiTng . 
^ program? (circle. one number) 

^ ' ' ' • ' ^ ' 

Nat at . l-r"^^^^^ ..^ Neutral ^ , >$^'66mp^ete1y 

- '^'^sM^i^<'-^t'^-^^^^^^ -^^r -as possible 



B. To what extfeht did-:'j|^^^j,\\#Wr of^JS succeed In meeting Its 
'^^~\r Do y^u understandable jjsgs of .j/Lj ue .cl^rl<j c^t ion? 



a 



2. Can" you -app ty valuing strategi-e'^ ^ith s;tude£i|^. 



5Jf J -'^^ Neutjral ^ ; X' - ' ' As *comptet<5ly 

-^.,jas possible 

^ ——3^ — ■ — — 

. Not at ' "Ne(krar . . . As. completely 

' f ..■ ' \ , - ' 3s possible 

3. Are you aware of the Inf'luence-oflmoral'; ethicaTand splrhua.1 values 
on human behavior?' ' , , 





' Neutral fv. ^ As compl^eiV 

■ -'V-^- ; • as possible 



k. Can you recognize the j^ho^^soclal changes that occyr#(|^doUsc6nce? 

,^eutral ' As completely 

.as possible 

5. Are you Ible to describe and discuss male and- female reproducflve - • 
. , attatomy and physiology? ■ ' . ^ 

N T ^ 2 ;; ~y ' -.V. ^— ^ — T - 

: ^ -Nojat ^ ^ Neutral As complet^ir 

" '.^ ■ " , • • as possible . 

6. * Are you aware of a variety, of methods of preventing pregnancy and 
. r. . of yary I ng attitudes about their uset 

'■ 2 ■< ■ 3 ^ ' T~ 5* 

CD?r-^ •• all/ • . Neutral, 12:0 . .>$.. Completely. 

^jryji;;; " ' ' • ■ . ,. « possible; 
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J- 



(-2) 



• .7. t Havis you increased youi* know'ledge;? of*5he preventiorr, treatment and contro.1 
of ven^'feal disease? ,^ 'mi \f-,^ 



1 - 
Ho\- at 



* Me-utral 



' ,^.As .compile tely 
\as possible 



0. Has-particirolion' [n qroup process incrcosecJ your connun i cat i on skills? 



2 - 



1 • 

Not at 
all 



)iBve you i ricreased' a./aren 
h\jrnan-^ehavi or? 



Not« at 
all' - ■ 




?ral 



f^b conpTe.tely 
as possible 



cujlfural and ethnic cfifferences thdt i»'nvf'luence^ 



.^3 ^ 
Heol ral 



As conpletely 
as pos?ijsrtrb 



\ * 10% 'e.o^you-^ljltow several corimuiiity. rfesource<?.AKaV-^-^^^^ for ' refer ra 1 . 6.f< * 

pcoblem^nvoJ vj ng yeneroaj. d^^casc and prema^^^^a rent hood? 



fit 



1 • 

Not '^at ' 



Neutral 



completely ' 
as 'poss i*b4e 



Please 



se rate e,ach W tKe, sessjon^: :4s ^to, ti.^e allott'i^cl for 'i nstrucU on (see page J). ^< - 



1 

Not enough 
time 



11 



, 1 

Not enough 
time 



111 



IV 



.'Not enough 



V 3 
Right amount* 
of tine 



3 



Ri^ht amount 
of tine 



• ; 1 2 

Not eno'Jgh^ . 
time " \ 



' Ri gh't amount 
of time 



\- 3 

Right amount' 
^ '.of tt'de.b 



* Tod much 
. time 



, Too much 
, time *' 



— n - 

toQ .much 



much 
•tijnb 



feERIC 
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(3) 



0. 



Ple^ase rate each of the sessions as to how we\l. Jt helpfedmeet the objectives 
•or the program. - . . • ' ^ 



,1 


Introduction -.Objectives 

• 


6 ♦ ' * 

Joan Haskin- 


tXcel lent 
• 


, Good 


' .Poor 




, Valuing Strategies 


, Bob Newell 




s 




il ' 


Venereal Disease 


Jul fe Roseman 


• 






« 


Group Process 


. Harris CTeijies 
* 








1 1 1 


Sexuality 


Harvey Cafplan 










Group Process 

* \ 


Staff . . 










Trouble Shooting Clinic 


Harris Clemes ^ 










Blassroom Planaing 


Staff 









Please rate the foliowing techniques on the i r- effect ? veness as teaching 
d,evices [^) in this training session and (b) whether you woul-d. use• 
. them , n your s,tudent contacts. One M) is least effecflve, and five (!) 
1 is'most effective. . ^ . ■ 



i. Vaiae cTari fijcation 
strategies . " 



(a) . 1 2 3 h 5. 

(b) 12 3 5 



. ( 



2. '• Gfoup^ p.rocess,: your goals 

speal<er -- and opftortu- . 
.n1ty to re-spond to srpeaker ^ 



Ca) 1 2 3,'«' 5. ■ 
(b) 12 3 4 5' 



3.r Comfort topic dfscussiorj group 



'{a)v 1 2 3 5» 



f "'^ /./Teacher^ resource packet -* ^- - "^"(s^ oA'^ 3^5 



ERIC 



* Would you want to be part of a foDow-up session composed of thos< 
whb.have completed, trai ni ngr? If yes /vvhatTwou Id you-l?ke to, have 
'included in the oont^nt o( such meeting?! ' • 



i 



^An important part of the su^ss of Project Teen Concern now resis with you 
The Department of^Health Education and Welfare wants to know when, and 
Jiow/you plan to work with students, assjst classroom teachers, and/or 
become inv61<red with cdmmun i ty'grouj^s^ nojt on the s<^hoo1%ite. 

Are you now working with a group of students with whom yoci fflan to use« ' 
t^e informatiqn and ski 1 Is presented-in , the ^training sessions? Yes No 

If you answered no, proceed to que'stions 2,^, and^'li. ^ * ,\ ' 

If you answered finish question I, aad proceed to questions 3 and k. 

Number of students : . fy 

When do you me.et? (glass time, after school, etc.) 

^ * f • — ^— — ^ ' - 

' ^ ' ^ ^ , . - 

- • ^ / - ' — ; — ^ ^ — ~ 

Will any of these students be available a$ resource^persdhs to adul ts^iaSd -r 

students, on school sita? Yes N o-. . ^ ' 

Outside school site? Ye«5 No ""^ ^ ^ 

Do you plan to work wfth'^group of student? when the trairTing^session is 

completed? ^Yes^^^ , N o.'- * - . - ^ 

If **no*;, please state why_ ; , ;/ 



How large a group do you plan to vyork with? 
When? -Jclass t i me ^ after scho<srJ^ etc. ) 



^Win any Of these students then, be^ aVai lable as resource persons to adults 
and students on school site? . Yes No ^ ' * 

Outside sctiool site? Yes No~ ^ — - 

^" ' — - — . 

Do you need' further consu 1 tat lon^wi th the 'Project Director in getting^^ 
-started with your 5roup of students'?. Yes Hp 

Give phone nOimber and time w.hen* you' can be reached' ^ - ^ . 



D<ryou plan to act -as a resource per^n to other teachers on schopl site? 

Yfes , '^^r' ^ o ^ " • * t 

Are you associated with any. commun I ty* groups to whom you can give In- 

formation^nbout V^, and prematiJre parenthood and Project Teen Concern? 
^^s . N o Do you plan to do so? (specify) [ '^.-^ 



.School 



INSTRUCTION? FOR GIVING AND, RECEIVING ' 
*. ' .- ' ' — — FEEDBACK DURING ROLE PLAYING i -l . . 

Suggestions for .Givin g F^PHh.rk- " ' ^^^'^'^ ^'^'"^^^ ' 

I. Describe the ojHier person's beliav ior^l us how you felt "about it. ■ 

Exompfe- "\Vli&n. you came in^ you spoke wi'tit a very loud voice and staried io 
•ba critical of Mary; I fel uncomfortable and' wan red to shrinl< back into a 
.corner."- ' 



• Avoid: • Giving a labe-l . Fcfr _e>.amp le, -in the sfatenenr, "You were not 

- polite," you are usinga tabei .• Rather, describe what you saw. "Mary 
spoke to you three tines -and you did jiot look at her nor didTou speak to 

^ her. I <2o\ angry when I saw this." ' ' ' '. . • 

- Another- label often used ii "good". and "bad." Such^^s, "You really handled 

'^ell,." Describe behavlorUnstead. ■ "Yoii .appeared calm and did not 
raise yojr vo;ce when Bill got angry at ypu. ■■■1. relatecKand fett closer to 

you." „ . . .• , ' -/—•-. 

2. Av4oid.gi'ving advjce unless the o-fher person asks fofc.-itv'i'tspecial ly avoid 
sbch statements •■•as "You shou.ld have done /'t ' 

^. Try to- describe behavicr<which you like,* and feel posifii/e- about, before 
describing^ehavior^ou do not* I ike. \ - ' 

4. vBe considerate ^^but honest. When" a person is tryifig something new like role 
. r playing, ^they are usually scared but willing to do^t if they can learn ' 
somethina. 'v-'' / • , . ' 



som§th ing. v-': j 



5uqqes.fi on^s >f or ♦ Receiv^g%eedback : ^ '• " ' V ' • ^ . : . 



1.^ Lusten to a^j j that^thfe person is saying. > You don^t have to. answer back or®-: 
r disp-rove it. ^i-'- ' ■ ' °. ' ' 

^ • ' : ■■ * ■ - ,-, ■ , 

.^tv...f^®'"®'5'3er. It is onegperson's viewpoint. "What they are saying about you is ' 
thj-ou'gh their eySs,^^ it says 'soritetfilng'abQUt theriiT too. ■ ' 

3. ^sk'questTons- if you don't understand." ' ' . 



J. [ Look ^t 'whqt" you did and/br^said through the^other person's eye^. Maybe ' 

they ^do have -a point*- ' ^ * . ^ ^ , ' * [ 

" ' * ' ' . \ \ 
5.* Show that Vou hear them. ' 

^ ^ " \ ' ' — ^ . * • ' w 

6.. Tell them how you saw your own" behavTor. ■ ^ . 

7, -Letnhe ofhep 'person know' wl^t khid. of "fee'dback' Is most helpful and when vou 

likei-Q.hear it,,' > • - • ^ • 



Please circle the approprrate categories: • , p,^^^^ t ™!^n^ ^\ CHAPTER III 

Your age range: Under 30 ^ 30 to 1,0 to' 50- -Qver 50 / Bi rtb Month— Day_^ '> 

^-^'^ * ' . - SAMPLE - • ; WIW"'^'^'— ■ ■ 



*■ - P60JECT TEEN CONCERN „ — - 

QUIZ. ON MAIE/FEMALE REP»CTTvr ^YSTE?ls' AND ADOLESCENCE ' 

Directions :- Ci rcle eifher "T" (True) or "T" (False)*: • ■ ' . 

I. When the-culture is unclear about v.alues./it makes it easier for'the adolescent' 
because whatever decision he ma-kes will be accepted. 7 adolescent 



'^r^t^^'t.:^':'''''' " ^° ^° ->-e9e^a,.ost certaikv^T .,r , 



3. 



-It is very unlikely that a father who is extremely strict abouihis dauohter's 
dating behavior wo^d also be seducti ve wi th her. " ° \ '^^"^hter s 

If a parent gets vWy upset when J, is., teenage r-chal lenges his .vSlues it probaty- 
lyjeans that the parea; is very sure his .(the parent's) values are"t6e coJ^elt 



T • F 

T F 

T F 

t' f' 



The incest t'aboo is universal 

m- /. c ' T F, 

7. All culttires require heavy repr^sior, and denial of direct aggressive drives 
e. Adolescence is a period of gr^t stress and turmoil in all cultures. 

9. The absence of. the hymen is aS^od^^iicrtorJthat a woman i^ iiS a virgin. 

10. 'Fertilization occurs in the* uterus. ^ ^ 

JSth'partn^Js!''"' °' ''"'P"'" ^^'^^^l? satisfaction in ■ T_ F 

' ^^'"""Wst'emr''"'' fundamental similarity between the male^nd female reproductive ' T 
• ?DI recti ons: Fill in th^blanks wi.th the appropriate word: ' C 

; In botB siexes the genital organs produc e ' " ^ c ells and^se X . • 

: -14.^ Testes are OHtside the body.and this serves the important function of -?ont rol 1 i ng 
^ 15. The-tube. leading from the bladder to ^the outside- of the body is the ' - . . , 
[ \^:. The gonads, in the femaTe aTe the- ' * ' . ^ . 

> , ^ ^ — — ^ * « > ^ 

.The genetic sex of an individua-r is determin:ed ^t the time of ^- • ' 

"^iBjrth^ontrol pills are combinations of synthetic > , * ' 

^ - . ■ . - , . : . 
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Pareiff^/Community Program 



INTRODUCTION 



Integral to the model of Project Je'en Concern was offermg an educational 
component for parents .of junioii^high scbooj students and ^he broader community.' 
* The /importance of. this came^f rW the staff conviction that 'parents* ^ like to 
' know what is happen^ing w i th'^thei r ^6h i I cJren, that many parents welcome an 
^opportunity to increase thVir communication ^comfor f fn an area they kno~w is 
important but for which they themselves were^given little reaH information 
and no tools for easy ^alking. ^Further, the -involved parent becomes an 
advocate for the^programr Acc^djngly a 12-hour pVogram for parents- w^s j 
offered wi^h a small optional append available To recover_.costs erf baby- 
sitting.^ (Ttve stipend was condi I iT^nal to • to6^ attendance. ) ' ' 

. A great deal of effort went^fr.to the recruilment o'f parents, but the 
.result was very satistyiiig to project staff and wel L worth the^tjme. The 
school distrjct itself oenefitte-d from the very positive f eedbac1<^ f rom the 
training sessions. 4f the community training component is to^be included, 
it i^ important that a field worker, -^f^least half-time, be r^ruited because \ 
contacting parents-and Community avjencies Is so t ime ,consuming, •Affiliation 
should be sought with a college that. has students In 'health education or aNied 
studi'^s who^.need a field work- p I acemenj assignment. This should be a student 
with a desire to become invoMvedJn making communi ty -contacts and with the 
ability to se I I . the -program. ' ' '-^ " 



mms OF ?Mm4g0mumTy regruitmewt usev 

, IW PROiJECr TEEW COWGERW 

-'Jn^omcvtion %i.Yit hX\t to janlo/i hl^h hckoot^pcJiZYVU 
'Jhlomation about P^oje^ct Tccn ConcoAn ^ nompapoM, 

IntZiidlnQ gmoAoZ (UAculation and noyighbo^ood papeA& 
-Taping o^ Ipot announcm£,nt6'^iok njadlb andjil by 

a mombeA of^lfkz Corman^y'' AdvJ^o^y^^Gom^^ 
-Vviict maUJUng to cormanAJiy'gKoap^ ; . ' 
-Vi^pUbatio,n o^ po^toM ix> niii^Wbonkood l6cdte^n6,' 

ho^PiitaU, hzaZtk ctnt^, .cotmunlty ctriteM, 'ttc. 
-Spzaking 'to 6fhall gxoap^ o,^ pojopi^a mzojUng loh, a 
' va/Uoty 0^ n^oMSyt^; done, by ?n.ojt(it 'Vvit(iton. and 

ileZd mnk placmojuit students- iiom San VnanCyUco 

State. Unlve/uity . ^ . . j 



' , In terms ;of design this^was the e^sies.t c^Dmpon^nt of the ProjecfTeeh 
Cdricern rnodel;; the participants wi^re ihere^for tbeir ovm infor^nation and 
developing their own communication skiMs, whlte ln the teacher training 
there was the need to be aile to translate the program for students jmmed i- 
ate^y;• The content and 'thfe format t'emajned essentia I ly^. the. same throughout* 
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except for changes in consultants used.- It would be* easily rep Ui cable in 1 
tnost.-^communitles by identi'fying capable! resourcjBr consultants. The .session j 
that presented the most difficulty in pecution was the final one on conkr- , 
^unication skills. Here^th^need for ak experienced group facj l-i tajfor is* 
particularly true. A creative approach^*© developing corfimunicatio^'''-skll I s^ 
within a'family is necessary, -for the success and relevance of th«, sessior 




^Over 50^ of the worJ<shop tiiyie' for parents/communi ty* peop le wps de> _ 
to values clarif ication and communication skills. TKe project director and 
^the social worker attached to the project acted as faci I itators, but didactic 
^material was presented by careful ly sel^ected outside coasultants, IParticjpant 
evaluation was excellent, w4t,f>. many expressing interest in an advanced workr^;^ 
s.hop, (It fs suggested you review Chapter I, 'page 5 for more background " 
^^--this ^component) . - ' " . • 



;tL 



An Interest i^pg cross-s.ect ion of parents attended these session^, ^ 
total of 130 in atK All cultural and ethnic groups ijn. San Franc i sco .were 
repre^sented., as well as all economic strata from middle class to ghetto — 
parents* Staffr felt* these cro^s-cul tura I and cross-economic experiences 
,enr I ched the program .for^ the participants alid demonstrated tN commona I i ty 
of parent concern. Some were parents of teenagers and pre- teenager's-. Some 
were staffs members from youth-oriented agencies and school paraprofessiona.ls. 
Some were young couples planning to be parents! Both parents-were encouraged 
.to come together and with their teenager If they wished. One group of parents 
that proved ye ry/.recept Ue to this kind of program was the nursery school ^ 
parent. Parents "Of young chi ldt"en ,i?ften are more open and less threatened 
in dealing with que„st ions about ^^gTa I i ty than parents with teenagers. Staff 
partfcularly,.^enj^6yed onetlacR teenager (male) who brought his mother faith- 
fully for fhe entire program^ andjalso attentled the advance(f parent component 
in^ear two. * ^' ' • ^ , ... ' 



Keric. 



^ OBJECTIVES FpR A PAREfrT/COmuum WORKSHOP 

J_. To hel.p parents Understarid-the problems of teenagers th^t a 
school health/sex education program could help meet>. 

2. To provide a structure for sharing concerns and vT^Wpotnts ^■ 
o^ parents in this sirea. . T , v 

3. To provide Information about ^human sexuail fty. 

4. To Increase comfort and skill In communlcatlng-about human « 
se^ua I Ity^^ith chi ldren, and' adults. • ; - • ' 

5. ^ To i^dpn'fffy ayatjabte community resources and'^support 

groups for parents., ^. /. ^' 

6. To build understand I ng-^^rid support for'a schopi program. 
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PHASE I : PLANN 1 NG^ A PARENT/COMMON I TY ^TRa'I N4 N6 -PROGRAM " 



PLANNING mOCEVURE 



Step *l : ^ ; "~ 

Plan for:_times and places. 

Schedule 3-hoar sessions.. 



Step 2 : " V 

Arrange commlQnity 'col lege or 

adujt education credit (optional)", 



^- Step 3 : ^ - 
Recruitment of parents/community 
There is no substitute for the ad- 
vantage that comes from personal 
contact with community groups. v 
This mejhhod consistenfly produced 
reliable resufts, stimulating the . 
interest-^of people, with 'their 
subsequetvl- enroljment in a tr^j n- 
ing cycle. ' , ^ -7 

Limit ^^toups to 30 participants. 
Allow laad time of^f months ^ ^ ' 

Stager* " ' - ^. - ' 

(fe^ign format::^- - 

L Use model from teacher' tr^Fvihg 
for areas to be covered. Un- 
like the cycles for certifica- 
ted personnel^ the InitiaJ train- 
ing model used wiih community 
participants remaiaed^fessenti- 
^lly unchangejj. 



2. Select training.consultants. 
Send confirming letter. 



R&SOURCE/COMMEWT 



A school or the Dis'trict Health Center* 
in a central location, preferably. 
'In urban conamuni ties parking is' an 
important consideration. 



Money for reirnbursement- of consultants* 
i3 available through apprpved adult 
education courses. ^ 
A stipend of $15. GO -to reimburse for \ 
babysitting costs was' paid to attendees, 

Field students for outreach ^ ' 

Students to rfes igrr^sters 

Local papfer, radio anti TV stations 

^hatp and advicd KZQO^tAlnQ ik(L ioViovo- 
Iyiq fA)QAz invaiuablo.: 
-Sc/teeiung t/uUning matoAJjoJU 
-Evaluating Oj{ ^pudif^ic tut itm^ 
'Suggutlng meani pan^antaJi and 
comnunfbty involvmant 
'VtvoZoplng. oatk^ch K(i(MuUXmzYit 

See Appendix A, Chapter IV, for an out- 
line of the content of^the community 
training^sessions. \^ 
See Appenc^ix B, Chapter J V, for a 
sample fLyer. 
See Appendix;!:, Chapj-er IV, for. sample 
announcement*^ 



Review^ resQ-UPc^ persons in youi*- commun-' 
.ity^,.,.-Sge Appendix Chapter ill, 6n' 
'Selecting a Resource/Trained Consultant. 
In pKoje^ct Teen tondeAn, the. pnof^u^lon- 
aU n)ho condaQjtud tht tAalning 6u^ion6 
i^HAd dio6Q.n not only f^oJi thoAA oxpz/il- 
ewce and KQpuXation, btut^ pdAticula^ 
att(iYv6LoYi givnn to ^choo^ing paopJbi 
\^ho tha VKojtcX ivizcto^ know coutdr ^ 
comanA.catQ. wqjU mXk poAttcyipant^ who - 
began tht tuuning 6U6ton6 voltk dlvo^n^t 
ba,<ikgKoiind^ and voAying livtt^ o{^ ^opku- 
tLc^iXion and txp^^itnct in tha a/ce/u OjJ 
W cmd pKngmndy pKovantion. 
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PLANUim PROCEmE 



RESOURCE/COmBKT 



3* Select materials* A packtt o^. 

oJUi tpp^pnAJitt topics dUl(^- 
faoted, and tht cont^j/vte yiomcunid 

Prepare* packets and evajuation 
form. 



Materials were sefected from the re- 
source 4 ist developed for the**teachers, 
see Appehdlx J, Chapter I I'l'. ' " 



See AppencJix D, Chapter 
evaluation form. 



IV for sample 



Step 5 : 
FingI arrangements. 
Inspect faciirty prior ..to training ' 
and arrange "for comfortable seating, 
coffee, etc' 

Confirm times with alJ outslxie 
trainers.* -v < *' 

Xonf irm dates with a I t interested 
participants (Sometimes anranging^^ 
^babysitting -is a great he3pJ^ ^'^* 
Arrivei early beforejeactT^ession ' 
to, set u^ , 



Need movable' chairs, blackboard,. 
butcher paper, felt pens. ^ \ 



Have 16 mm projector and^cpeeTrfavai iable, 
Tablje^ Qo'ffee pol^cups;;^ et<^> 
Cookies suggested. ' 



^^i^ed name -tegs 
List -of part ici'pa*>ts 
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PH/tf E I I : DELI VERY OF^/fnE WORKSHOP 

y. ^^^^ 



THE PROQRAM FOR PAR^ (fmKSHOP 



T-imo, 



Aativity 



Session T 
7:00.-10:00 pm 



Session I I 
7:O0-IO;OO pm 



\ jr-^^J^^^r/ f ac i I t tator I ntroduces goa I s 
I pf .the,prograrif; introduces the consul 
tant, and welcomes parents , 

'M ■ • - . , 



A Pre-test^knowledge i.nventory is 
administered, 

ToRic; Values & Decision Making 

Influences of moral, qthical, and 
spiritual values on behavior and 
responsible, dec isLP/f making. 

Recognition of cultural and ethnic* 
determinants 6f . human behavior'^ 

Implications fpr home instruction * 
and parertt/community education. 

Topic: Normal Adolescent Develop - 
ment ^ ' , ^'^^ 

Physjoiogieal & emotional changes 

Masculinity/femininity: roles and 

stereotypes. ^ * 

Community resources. 
Impf icat.lons for hjjme instruction 
and parent/community education 



For a 1 1 4^sess ior)s: ' 
I . Trainer should me^t 
with eSch outside speak- 
er prior to ses$ibn. 
(See selecting a Con- 
sul tanf. Append ix^K, 
Chapter I hi) 
2» Trainer introduces * 
consultant and ^corfacl l- 
^tator->here needed ^d 
provides a bridge.* of . 
continuity. ^ 

See App.endix Chapter 

IV' * - ; 



'denfify a consu I tanf ' 
who is^ experienced in 
work ingZ with the Vajues 
Clarification techniques 
(see Chaper 111) 'and 
who can 'explain the ; 
theory. , 



Review I}) forma tj oh . 
Proctssing techniques',' 
Appendix N, Chapter 1 11 , 
for Sesstions *l I & Ml 

Use f ilmf^^About Sex" 
(Tex>(fre' Fi Ims, N.Y.)'*- 



ERIC 
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Re/6ouAcc/Comment6 



.SessioV I I I 

7:00-10:00 pm 
s 



Se-ssion 
7:00-9:30 pm 



^ 9:30-9:45 



9:45-10:00 



Topuc:> The^ Facts of Life 

-Human Reprodufction 
-Making choices' about parenthood 
-Venerea I disease 
-Communijty resources - - 
- Imj^l ications for home instruc- 
- tion and pareni-/com(njni ty 
education ^ 



Topic: Communication Skills 

-Parent-youth, parent-parent commu- 
nication ' * 

-iPresstires on yo^jth/ famiMy and . 
society 

-Conflict and crisis management 
-Cultural and etbnJLc influences 
-Implications for home instruc- 
tion * ahd^ pa rent/ commun i fy!^, 
. education- 

Adminster post-test ' 



l^eave time for evaluation. 



At. I east one- speaker in 
the area o,f human 
sexifal ity should be able* 
to address the areas of 
intimacy, .trust and^ ^ 
commun*ication as 
essentia I to a ' - 
success fu I re I ationshi p. 



Try for a speaker who is 
experienced jn^deaMng 
wrth confMct resolution 
in^ fami hy si.tuati^ons and 
who can use. an expefi- 
^ential^ fnethod rather 
than a lecture format. 
Role play was used for 
conf I ict' resol ution. 

See- Appendix E,' Chapter * 

m 

Sample form. Appendix D, 
Chapter IV.. • ' n 



Junior High School teaching aids" were avai I able for preview and e'valoation. 
Comments and reactior^s were encouraged regarding j^i^teri a Is suppjied in the 
parent^ information j)acliet. . . ' . ' . ^ 



PROJECT TEEN CONCERN 
TRAINING PROGRAM FOR PARENTS & COMMUNiTY 



^ Ss5^fon \ 



Octobsr 3 



VALUING MID DECISION MAKING 

-Influences of moral, ethicaj, 'and 

spi ritual' values on behavior and' 

responsible decision making 
-Recognition of cultural and ethnic 

determinao'ts of ; human hehavioV 
-Jmp 1 i cat ions for home^^i^^trtTction 

and parent/ponmuni ty ediJcatitfn - 

Robert Newel 1 , M.A. 

Coordinator, Office of Drug* "Education 
Oakland School District 



Session [ 1 1 



October 1? 



4iORMAL ADOL^SII^T DEVELOPMEflT 

# -Ph>7sTolog lea Land emot ional changes 
-Mascul ini,ty - femininity:- roles and 

stereotypes 
-Community resources 
--Implications for home In'Structlon 
and parent/community education. 

Harvey Caplan, M,D; 

. University of California S^n Francisco 



if . 



m 



Session II 
-J'JHE FACTS OF^mFE' 



■October; 10 

■■%\- 



' } 



-Human Reproduction - ' . ^ 
*4ndrevy Chigos, M.dI'^ 

Chief, Department of Obstetrics and 
Gynecology - ^, ' 

St. Luke* s Hospital 

-Venereal* Disease 

Jan CobblVi^. < . ' ! 

* . ' Educat'l^on Associate , 

Planned! Parenthood/World Population 



J: 
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Session . IV 



October 2k 



COMMUNICATION SKILLS ' * 

-Parent-youth, pareni-parent communlca- 
, • " tlon ' . " • . ^ , ^ 

-Pressures on^ youth, fa,tni;iy, antfsoclety 
-Conflict ^nd/cr^jsls manageme^t*^' 
-Cultural inS'^e^hnlc InfJqer^esJ : 
-Community re^urces * ' . »- 

^Impl I c ^tiony^ for home Instruction and 
parenf^conm^n'ity education- ^ ' 

^tan Shajit 

Alameda County School District . 
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do you wonder how you can help 
your child make responsible deci- 
-slons as he becomes increasingly 
fndependent? 



-Do the -chancf^ your teenager is 
going throughrVorry or confuse 
you? ^ ^ 



Do you feel embarrassed when your 
chi.ld isks you about subjects 1 1j<e 
sex and v^ne.real disease and 
wpt\der HcM to respond? ^ . ^ . 



•Do you wish you knew more /acts 
yourself about venereal disease 
and human ^seXual i ty? 



' Are you ^alarmed^ about* the growing 
numBerS of teer^agers: who have — " 
Vor wi^ll get — venerea I'd isTease? * 



Are yoii concerned abouf teenage 
pregrt.^f>cy?^., , ' ^ » - 



IJ^ YOU Af^SWEREO-^YES'* TO ANY OF 
JHESE QUESJIO^ls; THEN MAYBE YOU^O 
BE INTERESTED JM*:.. 



PROJECT TEEN CONCERN 



What is Project Teen Concern? 
It is a J2-hour graining program 
for parents and community members 
who jwant to help prevent the problems 
of venereal disease apd too earlyi^ 
pregnancy in teenagers. 



Who r-uns the> traininc^. proc^ramf 
The program has been organized by- the 
San Francisco Unified School Dla/rSct, 
^nd is led by professionals iri^rl^us 
fields.' The -program is funded by- the, 
-Department of Health, Education and 
\4lfare. ^ 

Where i^- the program given? 
. The '^course Is given at: 

District Health Cerlter #1 * 
3850 - 17th Street - 
San F^nc} sco 

When is the program given? 
The course -,^)ie^ts on four consecutive' 
Wednesday evenings from 7:00 P^.M'. to 
lOteo. P.M. , and w^i 1 1 be ^given - several 
times:*, * - 

..-November.?, 1^,-28, and f 
December 5, J 973, or" ~ 

February 27, March 6, I'S,. 
. v20, 1974, or . • ' ^ ' 

April ik. May Tr87 15, 



, Do I have to pay anything to 
attend the course? 
No in fact, if you ne^<rmoney 
tcjJfcover expenses such-^ ^aby- 
si/tt4ng or carfare, you can receive 
a total of $15.00, as^long as you 
attend all four ^meetings of the 
course. 



. Who can apply>.for the program? ■ 
^ ^>AQX^^lt: can apply. 

How do I apply for the*proqram? 
Either cajl Project* Xeen Concern, 
863-4680., Ext.^306, or fill out 
the tear-off^ be low and s^nd it 
to: ^ 

Joan Haskin, Director 
Project Teeri Concern 

Francisco Unified School 
11 strict * 
135 Van" Ness^Ave., Room 213A 
San Francis^, CA. 9i«l62 
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Please send me an application to. 
the next ear^nt/communjjty program 
of Project- teen Concer¥h * ^ 



Name 



-Address 



Telephone 



I 

to > 



' . ' PROJECT TEEN CONCERN t ' m'- - < 

of thc^ - i 

San Francisco .Unified School District 

announces ^ 

VENEREAt DISEASE AND PREMATURE PARENTHOOD PREVENTroN 

A Program Designed for^Parents and Community Representatives Cpjicerned 
About Young Adolescents 

AboMt . -State and San Francisco health Authorities state that VD is 

Project epidemic-, and project that 1 out of 10, and in some communt • 

Teen ^ ties, 1 out of 2 minors, now have or will become infected 

Concern within the next year or two; with gonorrhea, if the epidemic 

cannot be controlled. 

-VD education no later ^^n the yth* grade is encouraged by 
newstate law. Teachers need preparation- which, for ffnan- 
c^ai reasons, the District at present is unable to provide. 



-Many parents need and^want to be educated themselves about VO^ 
human maturation and sexuality in order to discharge their 
obflgatipns as the prtlrie educators pf their children^ parti- 
cularly on sens i tij/e. subjects so closely related to moral, 
ethical and spirftual values and, family beliefs and^standards,^ 

-Project feen Concern Is a program funded by the Departmen^^f . . 

Health, Education and Welfare. Its purpose Is to make more 
'isffee^tiye the discussion of VD and premature parenthood pre^ 

vention. Opportunities for developing competence will be^ 

offered to t^e .foHowi ng: 

- , - certificated personnel , grades 7, 8 and 9, to communicate 
effectively with young adolescents about responsible - : 
decision making particularly related to human sexuality, 
and* the prevention and control of VD and premature — 
j)areythood, • , 

^ parents and community representatives , to communicate 

[fectively with their own childr.en and other adults in 
the* above areas, 

- students , .grades 7i 8 and 9, to be pee1r leaders 
informal situations at Information-Referral Centers to 
be estaWTshed on school sites and/or in neighborhoods. 

students, grades 7i 8 and 9, to act as resource p-6rsons* 
when requested by classroom teachers. 
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(2) 



Dates 



Location 
of Training 



Stipend 



Enrol Iroent 



Educjatlonal proq^rams for parents and community representatives 

Will star^ In M«y, 1973, and consist of .4 jneetlngs fdr'a 

total ot]2 hours. " ' . 

-Hay 2'^ . 7 - 10 p.m. * . ^ 

i -May 9- 7 - ]o p.m. - . 

-May 16 7 - mp-,m. : • 

-May 23 • '7-10 p.m. 

D Is Jrlqt Health Center #1 ' . " • , 

'3850 - 17th Street ^' ^ - , 

San Francisco ' ' ( 

Upon .satisfactory completion of^ the 1'2 hours, participants 
are eligible for a stipend of $10.00 for partial reimbursement 
of expenses S4jch as carfare, gas, etc. - ' 

Interested parents and: community representatives may obtain 
an application blank from their PTA or parent group president, 
from any junior high school pri'nclpal; or from the Project 
Director. Each twelve hour session will be limited to k^i 
participants. Completed applications shouldbe mailed to' 
the Project Director (address "be low) as soon as possible": ; 



Post- 
s training 
' Plans « 



Participants who satisfactorily complete the 12 hoQr proHram 
will be encouraged, but not required, , to; share their knowledge 
with other paV-ents And their own_chiJdren in Informal situations 
and,when possible, with' Interested 'groups in the -nelghboHhood 
or community. Some partrlcipants may.wlsh to supervi'se ^fe 
"trained youth who wl 1 T staff .neighborhood Ijiformatlon - -Referral 
Centers. ■■ . ^ ; , 

- Bay Area Veng£eigJ.^_Dlse^" A^^^ . . 



Agencies^ 
^^ jCoope rating 

SFUSD 



Director 



Califbrnia Congress of tarenfs and Teachers, San Francisco 
Second District - . ' ' 

1"' * ' » 

, California State University, Hayward [ 

HOfnan Kights Commission of San Francisco * - . ^ 
Planny Parenthto'd/Wprld Population, Alameda-San Francisco 
San Francisco Department of Public HeaTth - -^-^ 
'San Tranclsco MedicaV Socfety ' 

Mrs. Joan. Haskln^ Df rector * ^ - ^ 

Project »Teeri Concern • ! . 

. San. Francisco Unified School [Ustrl1:|^, 
. 135 Van Ness 'Avenue y Room H3A / 
San Francisco, Ca. 94*102 1 Qq' 

Phone: (415)^863-4680, Ext/300 . 



, s PARENT - COMMUNITY ' 

APPLICATION FOR ENROLLMENT IN PROJECT TEEN CONCERN 
May 2, 9., 16,- 23., 1973 ' _ 



Mr. ; - 

Hs. |_ . - 

^ Last name \ First 



Initial 



Home address . ^ „ «k^„» 

- — — H ome phone 

NumberTStreet City zTp~ 

Business address Phone 

Number/Street' CI ty zTp" 
Social S,ecurlty Number__ 

Ages of your children 



School (s) ,your children attend 



List any c^uKity agency with which you are associated 



State briefly why you are Interested J n thFs program (use «ther side of 
paper or separate sheet) " " ! _ 

Mai K to: Mrs.. Joan Haskin^ Df rector u # 

Project Teen Concern 



Sari FrancUco Unified Scliool .District 
135 Van Ness: Avenue, Room 2 1*3 A ^ . 
San Francisco, Ca. 9Jt|102 , . \ \ 



SAMPLE EVALUATION FORM: * • ■ ''24 



-VARENT/CWviuNITY CYCLE PROJECT TEEN CQNCERN • Al'l'^NUIX D, CHAPTER IV 

• ^ 

The purppse of this questionnaire Is to^enable us to evaluate this training 
format both for the S.F.U.S.D. and for HEW,which is funding Project Teen 
^ Concern,^ One of our goals is to develop a training model 'that really works. 

Your reactions will form the basis* for modifying' succeeding sessions. . 



Name 



A. Tblwhat .extent vyere your person_a1 objectives realized in the training 
program? (cTrcle one number) ^ ^ ^ " 

1 2 ~ 3 5 [ ^ 5 

Not at Neutral ^ As completely 

all N ^ - - as possible 

B. To what extent jiid the program, in your opinion, succeed" in meeting Its 
objectives? (ci rcle one' number) * ^ * ' 

1. Do you understand the uses of value clarification?!^ 

r 2 : 3 5 ^ ~5 

Not at Neutral completely 

^ all s> ^ as possible 

2. Are you'aware of the influence of moral, eihicaj^ and spiritual values _ 
' on human behavior? ^ * ^ , ^ .-^ 

^ T ' 2 ; 3 . ^ : r 

Not at Neutral As completely- 

-vrall ^ as possible^ 

3. Can you recognize the psycho-social changes that occur in adolescence! ^ 

Not at all ' Neutral . As completely ' 

^ . * ^ — - as^posslble 

Are you able to describe and discuss male and female reproductive 
anatomy" and physiology? ^ ^ ' ^ ^ - 

Not at _ , Neutral - . * As completely 

all : as possible 

5# Are you aware of a variety of methods of prevent ing.frfegnancy" and 

of varying attitudes about. their use? ^ ' 



^ ^ Not at^^ . r Neutral^ ' As completely. 

all • " ' . . ^ - as^possibje . 

6. Have you increased your knowledge of the. prevention, treatment and . 

control of venereal* disease? ^ * 

'4-- T — 

rn^/-- Hot at " N^utral140 ^* completely 

..all . - / ^ . as possible 
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— D-IV 



'7. Has participation in group process increased your communication skills?^ 

1 I m — — 



l^ot at 
ail 



3 - 
Neutrai 



As_ completely 
* as possible 

8. -Dq you l<now several communTty resources that are available for referral 
of problems'- rnvol vi ng venereal 'dPsease and premature parenthood? 



' 1 ^ 
Not af 
all ■ 



- 3. 
Neutral 



—T- 

As completely 
as possib1.e_ 



C. Pl.ease rate each of the sessions as to how well it helped meet the ob- 



jectives of the program. 



1 

r 


Valuing Strategies 


Bob Newel 1 








II ' 


Human Reprod.uction 


' -Andy Chigos 




■A 






Making Choices About 
Parenthood 


Elaine Grady 










Venereal Disease 


W^lt Gordon 








III 


Adolescent Development 


* Tom Clark 


* s 










Harvey* Caplan 








< 




Fi Im: About 
Sex 








IV 


Commun ica t i on 

— » — 


Rinna Flohr 
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Please rate each of the sessTon'^as to time allotted for instruction. 
I Valuing S^rategies - Bob Newell • 



1 

Not enough 
t ij^ie 



-_3 - 
Right amount 
of time 



Too much ^time 



II Hdman Rftproduction/MlkinglTRoices .About Parenthood^ Venereal Disease 
Andy CKigos,- Elaine Grady, Walt Gordon ' * ' 



Not enpy^ 
time ^ ' 



3 

Right amount 
of time ^ 



T 



III Adolescent Develxjpment - Tom Clat;i<, Harvey Caplan 



,1 

Not' enough 
time. 



3 

flight afijount 
of time 



Vi Communication - Rinna Flohr 



/ 



-1 

Not enough 
time 



. 2; 

4\ f'i 



■■■ -3- ■ 
Right amount 141 
Of time'. - 



Too much time 



T— '"T 1- 

Too fnuch t ime 



Too much t{me 
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'IV 



If you answered no, pro^^ed to q^uestions 2, 3, an&^k. 



Number of youth 



•Number of adults 



When do you meet? 



Type of group (church, PTA, other') 



(If "no", please state why] ' ^ ^ 




Type. of group (cfuirch, PTA, other) 



■3Lrt":??/a"Xr"?e"l^" -.th^e project D,rect»; ,„ .etUn, 
^Give phone number and time wKere yow can be reached v " 



Name 
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PRE- AND POST-T Ekt ' ' 
f lease cir<|Je the appropriate categories: 
Your age ratine: Under 30 30 to Uo k\ to 50 Oyer 5b 
Sea: Male' Temale " " 



'ft. 



• ' ££OJ|gI T£iN CONCERN 
KmiDG£lNVEN^ 



I 

APPENDIX E:- chapter IV 
Please_ini In: ^ 

- Birth flpnth O^y 

Your ffilddlQ- 'lnitUl__ 
Today's date ■ 



DIRECTIONS: This 'is a mul tf pie choice test P\^^<» a. : . 

, letter printed to the left of the^n^lr !«* t!* ^ circle around the 
to each'question. Choose a BES? answ:rtrEACH"^e::- '° ''.J'^ BEST^wer 
guess. Be sure to answer every^ question. '^You do not know. 

r. Which of thvfonowlngis.the.best way of deterflnlng-if you have syphilis? 
a* 'Check for ^ancre sor^es. 

6* Have a urinalysis, / . *^ 

€• Have a blood test, / <^ — 

<J- Yog will noMce It the pain when you urinal ^ 

2. Which oV^e fol lowln/ls the xause of gonorrhea? v V 

a# Sexuat Intercoursje * . * ^ . 

. Germs _ / * * 

c. Sex organ strain^ ' . . ' ^ ' 

Syphilis r / • 

1'. .Wasturbat'ion (playing with oneself) .1. 

a. Is In no way harmful tp the body. 

causes a weakness of the. body and lack of eneirgy. \ 
c. is a sign of eiybtional problems^ . ' . - ' 

■ can lead to homosexuality.' . ' - 

4.^ The birth control pill works. 'besause ^ 

Itc^ Intercourse /ith a man who lis tfonori-hea she Is mor*. ^ 

likely to contract gonorrl^ea herself if ... ^ . prrnea. she is more 



a. she lsj>regnant, ' ^ ' 

b. she has already been in general ly poor" health. 

c. She has been taking birth control pi-Ms 

d. she fails to urinnte soon after Intercourse. 



6. Treatment/ for syphif:? ..7." 



a. , makes a. pers'or. irr.cn. to further InfectTon, for a period of five da.vs 

b. Is easy and rclctivv'h/ painless. p«riua or rive da.ys. 

c. Is very paltfftrt-Hf syphilis has' a I ready advanced to Its \atm\t:,„^^ 

d. .requlres>edical,. attention for^several months. 1 stages. 
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7# The time wh'en a woman, fs least tjlkely ta get pregMtfTTs 

di^ midway between meristruaT^perlbds.---'^^^^ . • ' > ^ 

b. the week be^re apd the week after the menstrual period, 

c# during the menstrual period. I 

d. at the time when her body temperature rises^llghtly. ^ 

6, How. can a pregnant jiMSjan who has ^untreated syphilis. pass syphilis on - 



4 



to her unborn chll^? >^ 



a. Tlie baby inherits it. . 1 

The germs pass, through the placenta (where the baby is attached ^ • 
Inside the mother) to the baby.. I ^ . ^ 

C. • The baby's ey^es may be infected with syphilis as It passes through 
the birth canal. - 



9. Of the -fo Mowing poss ibi I i t iest^hoi^ wifl a/Woman wUh gonorrhea be 
n^st likely to find out she has. the disease? • • ^ 

a. She can tell from her own discomfort and other" jsymptocps.v ' ^ 

b. ' A man who has sexual contact* with her wllj r^tice hi^ symptoms and 

may -tell her, or name her .as a'^cbntacU ^ ' ;^ • ^ ^ 

c. It doesn^t make any dlfi^f^^, it^TH go a^vay anyho^/ v ^ 
_ • d. There are no reliable s'igns ^of h;^jH ng jc^iSorr^ea irt women, - 

10. If untreated, thoi^fSi^ncre sore\'arKl^ 



a. , spread 'throughout 'the blood stream, thrpughout \- the body. '\ 
,b. disappear. >45^ <^ " ^ ' ^' 
% infect the eyes, .causing bl tndhess. . 
d. resutt»Jn. blood poisoning. 

n. .Which of the fpllowiftg^ not a symptom of syphilis.lh men? '^^•^ ^ 

d. Painless sore around genitals or face. 

b. Uncomfortable u^'matibn. 
C* Body rash. ^ / 

/ d. Sore throat". / - ' - - 

\Z. The C9ndom grubber) , when used properjy, off(ers protection fr 

'gonorrhea ...^ . ' » • * . < 

a. only for/the man usin.g it. 7 \ > 

b. only about 50%^ of the. time. . ' ^ V ♦ ^ 
' c; for the/ woman as well as the man. ' 

I3# In .the early stages of lnfection\^||persoh wl th syphilis m^ay^notlce V; 

d« nothing unusual.. ' ^ < f ^ 

b. a tow fever, swollen glands', and a sore throat. ' / 

, . .^^ c. a*skin''Sorej*cal led a chancres, ^ ^ . ^ , ^i! 

b ' *^ any- of the first three choices, i^. - ^ '^^^ ' ^ 
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\ . AmTU DES TOWARD SEX ' , ' 

A series of statements fol low. You arc to choose among: agred. undecided " 
but probably dgree; undecided but probably disagree; and disagree, 
fach I tem is assocriated with, a con'tent area of sex education and your 
response will depend upon your own attitude. , 

DIRECTIONS j Read each itatement carefully. Then indicate how strongly 
you agree or disagree with the statement by-cfpcling the letter p^ecedln^ - 
your choice. For example, if you are'undecid^ but probably agree 
the following statement, you would indicate it by circil^g "b" as shown. 



Example:^ . ,^ " \ 

Older people just don't try to understand the youth of -today. 

flndectded; probably agree 
t'> c. Undecided; probably di^t^ee ^"^""^ • ' . 

'd. Disagree 1 ^ \ / . 



t 



I4B 



£4* 



7 



x 
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I. If>blrth control wor'o fc-ely ava'i lab l/ to' minors, it would encourage sexual 
activity. . ' A / ' ^ ' . . 

• a*^ Agree . ; • . ' 

b« Uf decided; probobly agree / ^ 

c#. Undecided; pfobably disagree / * ' ' ' , 

d. Disagree 



\ 



?• Changes in famijy structure are partly responsible for^exual promiscuity. 

a. Agree ^ . '-^ ^ / ^ \ 

Undecided; probably agree 
c# Uridecided; probutly disagree 

d. Disagree ♦ - • ♦ 

3/ It Is better to have an abort »on .than an unwanted^ pregnanxy. 

a*,^ Agree ^p^^ ^ 

^b. Undecided; probably agree *^ * - 

c* Undecided; probably disagree ' . t'^ . 

,d. ^Disagree ' ^> 



Birth control 'should bo used 'by unrrarricd people who are sexual ly 'act fve, 

a. Agree ^ / • • ^ . 

b*. Undecided:;<^probably agree ^ 

Ct UnS^ecided; prubcoly disagree , 

d, ^ Disagree , / ' ^ 

5* ^toVa I ity' should not "enter into c*lassroom discussions on sexuality* 

a. , Agree ™ . • V / , ^ . 

b* Undecided; probably.ag»-ee - C- ' ' ' 

c. Undecided; probably disagree^ *^ . 
^ d/ Oisagree^*^' , - ^ • 

,6r Including sex educiatioh in the school s^pdiiinotes prem^Tltal sex* 
a. Agree « 

\ b; Uf'iecf'ded; prc^bably cgrce- , 

c. Undecided; probabl,/ clisagree ^ ^ ' ' * 

d. .Oij-agree ' . • " ' . 



7'f Parents shou^d be info.m;5J if ;rheir child ha?i a venereal «.d>iseasci 

" - ^e, Ag^e ^ ;^ / . * * . v 

'^b. Unaecided;_prcrebjv agrc^,, - A O • 

C.^ Unde.dpe.1; prd»;ab[y disrj^ce , ^ '*:^y ^ ' ^ ' ' , 

•V Q d. OisaqFee - 



Attrtudes Toward Sex • cont'd. 



, . '^^^e^t^.^oulddfscoora^jc-thelr chll^^^^ . . 

' ■ .'a. ' Agr«c • *. 

b. i^idecfded; probably agree , ' 

c. Undecided; probably 'disagree \^ ~ 
o. Disagree 4s^ 

.9. Young people need to question the values of their parents. ' 

a; ' Agree ' " ' 

b. -Undecided; probably aqree v . ' . 

c. Undecided; probably disagree 

o. Disagree " ' . ' - 

' \ 

10.. There hSs been an increase in sexual orftm}r;..f» t 

in >exuai promiscuity In recent ye^rs. 

- d. Agree 

b. Undeeided; probably agree / 

c. Undecided; probably disagree ^ 

' a. Disagree ' ' * ^ . 

H. A man who doesn't have premarital <:ai» «..^».,i.t ' 

. ' Pi^obab I y not very masculine. 

>ai. Agree * . 

b. Undecided; probably agree . . ♦ • 

C. Undecided; probably disagree - ' 

d« Disagree, ; " 

■ «2. „ It Is more Important for girls than boy. to c^trol thelr sexual feell 
- a. . Agree - "^"4.^^ . • . , • 

b. Undecided; probebly agree ' , . 

c. Undecided;~.probab|^y d^^aecee • • ■ 

d. OisagRee " ' - - - « . . • 

. 13, -One ^r.te n„i„ ccnceros in our »ocrety is cinfusion about se«.ro.«. 

d'* Agree ^ / r^^T^ 

Undecided; probably agree- ^ _ , 

. Undecided; probably disagree ^ v . 

*!• Disagree r 

*• * , ^ . - "... ' - 

1^. Sex Isia^very private matter /^nd |hould n p,blt,c. 
a* Agree ^ ^ - ^^^^^^^^si^^ / " . ! 

Urtdecided; probably agree "^-^ ^. - 

€• Undecided; probably disagree . * . . . . . ^ 

c. Disagree * . 



-. .■ 
■ , Bi I ingual Program 

- .INTBe DUbTlOhl. 
■ , J : • 



Ma^Dy school dlstric;j's throughout the cquntry are in the process of - , 
.developing bi-|,ngual teachfng program^. Those student;s who do not have ' 
tngW^sh as their prijn^y language dften ar-e deprived of vital -educational* 
• components ay&i^able to the' totaj school ^population. This was true in • 
San ^ranci SCO- where these non->Engllsh speaking sfuaents had not-previous I v 
received any health education. ^ • 

In addition, the newly arrived immigrant parents are at, a great disad- 
vantage and have many needs.. They .are 1 so' I a ted by .virtue of language, come- 
from a very ^ifferent culture and set of values, and sometimes have received 
little formal education, and are ^.tnuggling to survive: Often they find 
themselves bewildered by the socral sftuatlon 1heir children find thems-ehves 
in,, and lack the infonnation to help them. A schooJ program that, reaches 
-out, to these parents can have real impact and build closer understand i'ng 
between home and school. This was' the model developed undffr third vea'r 
fUnding" Of Project Teen Concern.- . ' 

■ ^ . ■ ■ , ■ • • 

The Project Di rector -fi rst -secu-red the approval and enthusiastic coop- 
eration of the Bi-linguar Teac.hing Department of the S.F.U.S.D. Six teastfers 
were recrujted and attended -a cycle of Pr-bject Teen Concern in the spririg of 
•(,974. The two. languages represented by those teachers were Spanish and 
.Ghines.e?- ThPs-core of teachers -fj rst met together in August before the 
start .p^ school'.. With the project director and the social worker to' fhe 



project, they then selected ■ teaching Itiaterl a I a. .'<C^y also carried the 
. . ;"®.fR°'"^''?',''^"y for P I fining the parent .workshops'^n^fsiodent classfes. The / ' 

c i/i^'f tr^*'®^" .'COUj^ey Has /tKree^-jun-ipr high scfiools in 

■Satf Ftancfscof' fefd^r^.the tourse'began;- an orientation meet ing 'to pa rents 
^ of the participating students was helH at_each of, the schools." A'heal+h- 
- ®^"f^|on^ training program arranged by project staff .was subsequently c6n-. 

ducted for .the parents.^ on topics^they requested. the sociaT worker and 
^.fleid„wrker attended .a 1 I these meetings with^the teachers. IhWe parent 
• -orientation meetings were wnsi dered. vi ta l. tp. bui I di ng -support for the pro-"- ' 

Tv/o .factors were the^ey to the s.uccesJ oi the parent orientation meet-J^ 
. <ngs,^4^hp subsequerit-:Efgalth information ^eti'ngs'. . The. first was the half- 



time.fieraworker^, one Chinesfe vpuqg^h.and one" -Spani.sh speaki ng young woman, 
"^1%^^ known an.,d acj:epted in. fhei r dwn' communi-tiaf;:' These two ^young people 
worki.ng unde-rlthe- supervis.ion 'of-.the -socia I wprk'er^f th's proje^, combined 
enthusiasm- and t^ct v^ith ..a".secj.efe of home' vi'slts an^ telephone cal Is. Baby- 
■sittmg.was a!:rahgJd»and..y.oufh servi rig- agencies wef 6 contadted'in order to 

make tKfi n^ron+e '^hA'<7r^i\^r^,^^Y.i.,. - ' ^1' t ' i .. . » 



is 



make •W'parents.^n^^m^^^ of t-he fieal tf> needs of ' yo 

" ln.o«r:ofjinlon,^..^t'<ould be diffi^ulf.to ^auhch -thf^^proq^arn V 
• frreJdwbrkers':^ ^ . • . / ^ , v 7;.^ 



ypuilg peopfe. ^ 
i+h*out these ^ 



: The second, key factor, was the briingual^ teacher. Since, this person ^' . 
carried the res^nsibi I i ty for the presentaf ipns. in +hese two programs, the 
abi l lti^rno.comniunicate clearly, to" extend a warnMnyi tation, and to handle 
effectively the questions of parents -were paramount. This was strikingly 
apparent i'^;two or three of the Spanish' bilingual teachers who managed to 
secure at;^t4ier r. meetings a wide range of parents^- grandparents, relatives, 
3mall chlt-dren and even animals! Making i^e occasion somewhat social by 
offering food- and informal ity -was an important -^'ngrediept. Staff was very 
impressed by--fhe response to films s^ich as .!!Boy to Man" and "Girl to y/oman.'\ 
Men as wel I as women asked very basic quest ior)^;about VD^nd fami ly planning* 
anji wanted their young^ople to have thi^ intvOrmation jult as they had * 
chosen these topics 'for themselves. The bve'rall feeling of these meetings ^ 
I n'*the^ Spanish speaking communi ty was of eagerness and responsiveness to „ 
the-prdgramr ^ . ' ^ 

A-lthough the same procedures were follow'ed^ fieldworkers ^detailed 
^ in the planning process) for the Chinese parent/communi ty component as for 
' the Spanish/pa rent/ community component,, the Spa^oish program proved to be 
enornpusly successful while the Ghi^jese component |ps not. Research by the 
Chinese fi^ldw5rker showed that evening school meetings had seldom been 
successful IjjT conducted in Chinatown/' Reasons given were the varying hours 
-ot work '(ma7iy'at,,o-rgh,t) for the p^viJ^^criVed :i rami grant', *thVChinese cul- 




were identified as willing to a-J^fejid a meeting.; 

• !r> \975 the f i ve" Spapi sh bUri^gyaJ teachers taught 188 stLxJents on • 
topics related to Project ^eeS JCbncenv including additional mater^i^al in. 
heal t^ejJu cat ion. \The on I y^^^^|ne?i, Chinese^ bi lingual teacher taught 60 ' 
students in the same areas. ^""JiieH^cher evajuations werts very positive,' 
and this- program wltT be surviving rb the classroom, -thanks to some special 
bi'lin'gual funding. \ • ' • 



The family life eduction component was presented fn a broad 
health edVcation framework-.- ' ^, - 

Parents wefpe-'^l ly^ informed b'efore the student programs b^an. 



Parents were asked to select the health edujbai^joh gpmppnents 
they desired the^ir children to receive. 41 



Parents. Were offered^"Heal th Information*' meetings oh topics they 



chose, in advance of , the" student program^, tojacilitate fami ly 
communication. These programs were, conducted^ Ijd thSir own. lang- 
uage, by bilTngual Instructors. - 
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The objectives -for the WJingual component for parents are simi tar 
to those for the parent component in Chapter IV, Page 112. for those 
interested in developing a bilingual component, following is the process 
ysed in the San Francisco Unified School District. ^ ' 



^HASE I; PLANNING A BJ LINGUAL HEAl^tH EDUCAlfoN -PROGRAM 



V' 



step 



Secun^ admirU strati ve approval for the 
^development of program; 

Step 2 : 

Secure approval ;fef the administrator 
of* the BiHi^gual Dept.' of yotir-^^ school ^ 
district^Jl- ; ' • ' ^ 

" Step 3 : r . ^ 

Recruit bjl rngual teachers, .interested 
in par-ticipating with'Project Staff. 

Step. 4 : . • . V ^ * 

Recrui t bi I ingual workers frdm local; 
college health education or social 
^v/ork programs Whci^^iire' interested fn ^ 

workrngjj} the community. 

• » * . - . ^ 

Step 5 ;^ ' ' ' - "-^-r- 
, Assess'needs ofi^bi I ijigual teactiers . 
^for train ing'jn heafth/sex education 
^ arid offer i,n-service to these teachers. 

Step- 6 : • \i 

• Form a epmm"ufiit7 Advis;>ry Committed. 



Step .7 ; ^ ^ . * 
81 1 Ingual^ teacher activities, prior te 
'.beginning of seho^K.- 



RESOURCE/COAfMEWT 



Personal contact. Teachers were 
pain for the extra hours^f 
planning time. . ' 

Th^y^were: essential to the 
s^ucce'fes. o.f /the' cori^punr ty. part . ' 
of ;the b:i;t ingual program; ■ ^ ^ 



.l:n you have a-^teathec in-service 
component, make that training 
available to bilingual teacheps. 



See Chapter I, page 2 and' 3 for • 
,more background. This commi-rfhee 
was very helpful In- Suggesting . 
'outreach to thfe Chinese and 
Spani^sh community, afid in re-^ 
vi.ewing the materials for cul- ^ 
tural sensitivities^. 

Three planning sessto^s total i'rig' 
J2 ho^rs^were Peld at'the^S.F.^ 
Unif i'ell' Sch'cto I Df stri;CiK of f ijpes 
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^nuNNm pmEvuRE 



a. Preparation of -lesson plans. 



b. Review of films - bilingual 



Review of written materials 
' (Spanish, Cantonese & Englrsh) 
'and realia, pamph lets, .charts, 
. dra'Wi^ngs.' - . " ' 



Prepare list of c'ommun'^ty health 

' ;^6sourc6sJ:or^^ete•r^a^^ ' 
. -rnformatipn. 



v.e; Prepare bilingual brfen+ation 
information fpr parents; - 
descrip^f i£>ri of Proj'ectT gpalstr' 
•and* how* 'they re late to the " 
, chijd and parebti. \ 



.Step ^ 



Joint plannin^'of teachers' and Pro« 
jeQt staff fpx'^parent brieiptatfon 
jpeetings* ^ . ' \ ' ' - ^ 

a. The teacher^i U ^nd' a fetter-- 
^hOmar about program. ♦ The tone^of 
tJwL fetter stioulxi be. positi.vfe, 
^ * Iliformal, friendly. ' * 



RESOURCE /COUlfiENT 



Content Jn Project Teen Concern: 
-Hygien^yffener^al, Disease 
' -Nutrjition^;-^. ' . 

'-Reproduction ' 

-Contraception • 
-Adolescent Growth i^^Dev^lopmen't 
-Parenthood 

-Delivery of He.alth Services ' 

For Project Teen Concern; 
-Gfrl to Woman (Sp,,/Cant., EngL) 
. -Boy to Man (Spr, Cant.,^EngL)' 
-VD Attack Plan (Spanish, English) 
"3- Trigger Films (non-verbal) 
-Inside/Out (2 of a series of 30; 

teacher training- in use of films 

followed) 

See Appendix A, Chapl-er V: " Listing 
of Spanish bi I ingulf materials. 

HodeZr-Humn ToA&o ' 

^ With '.^sistance lof^project /dfrlc-r 
' tan and s^oci'aj worfe 'staff.. : ; - 

• ■» • 

Sample Project' Teen Concern infor- 
mation flip charts are available'' 
by wrjt.ing the Educatio'n Dept."* , 
at Planned Parenthood, Alameda- 
San Francisco. 



1 ■ 



'See samp'le.'Appendix B, Chapter Y-. 



•ERIC 
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PLMmWG procevure' 



l>. Circulate informational flyer in 
, ' community and -send one flyer with 
the^ letter above. 

c-_Fol'l6w jjp phone call invitation 
for each parent/guardian before 
roeeting^by fieldworker. -^Offer 
transportation if needed. 

Hold meeting at chi 1 d^s.schpol , with 
" social, situation offered by • 
bilingiial teacher and including 
refreshments. 

Step 9 : ' ' ^ Z ' . 

Planning for Health Information 
Meetings. ^ * . 

a. if there i^ ^japse of 
^^ip,^ between Step 8*& 9, home visits 

by fieldworkers are suggested^ 



.5 -^-f 



c. 



Fieldworkers make phon'et^cal Is 
3>d^y or ty/o before the meeting/ 

Mafce personal contacts with ' 
coR^anity agencies and other 

^.groups and invite them to 

^attend., ..-^ 

* AgairC fieldworkers pi'an - 
refreshments and cotfee7 pre- 
pare materials, f-ilms and eval- 
uation forms. 



RESQURCES/CQMMEm 



See sample) Appepdix C, Chapter Y. 



Two days prior to maerfing. 



\Encxxu^ge older a^nd younger 
friends and' relatives to 
attend.. 



At the very least, a fbl low-yp 
written reminder should b^ sent. 



See Append f5c?:,G, Chaj)ter V, for Ust 
of agencies^cont^cted '^in Prpject 
Te^n Concern, * I * 



^16 mm projector and screen. 

Have materials for parents foV * 

previ.ew. « , ^ . 



PHASE 11; DELIVERY OF PROGRAMS 



RESOURCE/COmENT 



I. Bil-fnrgtfal parent orientation 

meetings:, ^ 
Schedule prior to start of student 
program for 2 reasons: H to assure 
that parents are informed of what wilj_ 
be included in the Health Unit, ' { 
especially that they be aware that the' 
topics of adolescent maturation and 
venereal disease will be discussed, 
2) to offer them, as niembers of the*.. 

::!Commun i ty , a Health. Information 
f^eting, Invite parents to help 
^choose the fbpics^.that wi I I be 
covered from a varied Mst^which is 
posted on butcher^paper*. Verbal 

.evaluations elicited by facilitator 

- at encLof meeti ag^ 
• 

2. Student .Classes :- 
Bilingual teachers schedule* and feach 
heal th/sex/educa-t ion units for students. 
Jeacher dletermines the totaJ time to be 
spent; on hfealth ^ucation, ; ' 



3. Heal th. Information- Meetings^ re- 
schedule t/rese meetings for parents/ 
communi.ty at schools. Topics chosen 
by parents. Encourage. parents, ' ' 
bring other adal.ts with, them. ' ^ 



3< ^ 



The facij i tator mustibe- bi I Ingual. 
In ihe Spajvuh^compone^ VhojtcJt 
Ttan ConcQAn, pcuimU ^QAt ontovJi^ 
agtd .to b^ng o-tfie^ mojtheM Xht 

pxe^.QMcutLdn6 wc/lc conducted in - 
SpaittUh and Inciudzd ioZZomngi 
-Vl6CLUi6ioyi ojj Zn^omcUioncii ^p 

'Vloiolng of^'pmphltt^ to bz u^td 
by Jthz 6tad^U6 , ' 
-Viewing, o^ Spa^tUk veMiom iht 
i{^ni ^'&OiZ-io Woman" o^^'Boy to ' 
Wan/' and "JW Attack Plan." 

-QiiQ^tidrUi, an^wz/u, and cormQnt6 
jJ/Lom tlio^Q. attending. 



'See Appendix H'> Chapter ^: '"Student 
Knowiedg'e I nventory" ' 
See Appendix, D, Chapter V:T''"Student 
Knowled'^e J ^Vento^9;"' pre/and post- 

•'test Tes,ujts.., ■ _ / 

PaAznt& ' choice, in P^ojzct Tton^ 
^GmceAn:^ 
•%t66ion I: l/cne^coZ Vi^ca&z and 



CommiXivication 



See*^ Appendix E\ Chapter. V:' List of j 
b'i I ingual resources materials. " . 
Pamphlets appropriate to topics * } 
d^iscussed should be available. 

See Aopendlx F, Chapter V: Samjrle . 
^valuaMon by p^^rticiFrants.' 



SeA Appendix G, Chapter. List 
•of GCfflfjynUy groups contactea* 
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Project Teen Concern, * ^ . . , 

^ RESOURCE HATERtALS 

,nC BILINGUAL PROGRAM: SA N FRANCISCO UNIFIED SCHOOL DIST RICT (distributed to PTC 
^. teachers for use in^their Junior High School . class rooms) 




. Pamph-lets • , : 

• *Speak Clearly -About VP. 
Span? sh and English 



The Engaggfiient Ring ' 

Spanish and Engl ish 
To-Be a Mother/To Be a Father 

Spanish and English ~ 



i 



la 



asy Heals Th | i. Please _ 
Spanish an^^Engiish * ' 

*Gu}de to Good-Bating Miniature 

-Spanish|and Engl ish 

'Liny t;e'd 'quant K/es of.ther^uide - 
arl>.^yal lable free of charge ^ 
f^om^l^he Oakl'and :off ice'of thel^ 
^ Dal ry/if\s^oc,^: telephone number: 
562-30^15 ^ , 

^ *Jose> el ArrlespadoZ . . 

Spanish^^nd Engf ij^h^ - * 
*Whl.ch Birth Cori't rorM^thb^fs Right for You? 
^Spanish and;EngJIs|i^;^ ^ . > 

New Baby 4j3 y^ur House 
. Spartish and English 
fopdTror a Health Mother and/Hby^ ^M^- 



Youngs Drug Products 
^P.O, Box 5 

PIscataway, N.J, 0885A-^ 

Publications Section 
Infprmation S Education Dept. 
PJanned Parenthood* Federa- 
tion of.America, , kr»c. 
810 Seventh Avenue 
New York, ^.Y. 10019 

American Dairy Council 
111 North Canal Street 
Chicago, Illinois 60605 



*Cajorle Cofftrj>l for You 
Spahlsh'and English 



*When^YQu're Golnff to Have a-Baby 

Span l-sh^ a^d Jin^ M sh 
*Hey Kldsl ..Here's the Plan for Eating 

*The Btq Fou^- Pat Iv Countdown 

Span ( s h -and Eng U sh * • „ 
Free In Hnil ted quantities " 



Eroko Company ' 

7912 Manchester 

St: Louts; Missouri 63IA3 



"Ross Laboratories , 
Educational Services , Dept. 

$25 Cleve^land Avenue-. 
Columbusj-r^Ohlo k^l^ld 

iteToK''^^Cpmpahy . . , 

900 #; Cahuenga Blvdr 
.Los^ Angeles kCA. 9003°8 

Carnation 



1 



lER^^*«VanaMe of charg^ ' 
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50|5-WM shire 
- Los Angeles „^CAt 90038 



Del Morite,Cdrporatlon 
2-15 Freinont 'Street 

"P.O. Box mjS 
San FrarKlscovCA. ,9^T19 

. Te 1 efihpne 1; 78 1-77.60 
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PTC BILINGUAL PROGRAM: SFUSD (cont.). 

Pamphlets (cont.) ^ ^ ^ 

' *What- You Should Kncw^ About TB 
• Chinese and English --"^ 
*Thrs Is Hr> TB Germ' ' 

Spanish and English ^' 
*Lo Qu^Tddo El Hundo>NecesI ta Saber 

- Acercj" de TB \ \ ~ 

Spanish - , / ^ 

/ *Como se Protege a su Nino de TB^ . 

*How Rico Carty Beat TB ^ 

. ^ Spanish artd English 



i 



The Gift of Life 
t;:^ Spanish and English ~~ 

Tht Spani sh vers ion was reproduced 
at the S.F.U.3.D. ■ 



*Stop VD with the Facts 
Spanish and Englisfi 



*To Be a Mother/To Be a Father 
. . . x:h i ne s e - • •« 
^Chlng NIn Clinic flyer 
Chinese and English 
^ ^Pelvic Examination : 

thiftpse ahd.EhglisH 
• * • 

*Peligro{ Danqer l 

Spanish/English ^ 



Hat FoodS' R i ch - i n I ron 
Spanlsh/Engl fsh ^ 

^Clty Clinic Infor^nation Sheet 
Chjnese/Engllsh 

^Danger ! / 

, CHTnese/Engllsh 



FILMS 



VP Attack Plan " ' 

Spanish and English 



San Francisco Lung Assoc. 
259 Geary S^treet 
Sao Francisco, CA. 9i»l02 
Telephone: SSZ-llO^f 



- — *.:'^ 



Boy to Man 

Spanish, Cantohigse, an^d' English if 

6fH to Woman .• 

' Spianlsh, Cantonese', and £ng,llsh. • 



Health ^Education Service 

PtP. Box 72ff3 

Albany, New York 1222i» 



Pfizer Laboratories 
235 East ^2nd Street 
H&H York, N,Y. 10017 

Ching Nln^Wlnlc 
51 1 Columbus Ave. 
San Francisco, CA. 
lel: 362-5728 



San ^ritU cd C 1 ty C f t n I c 

250, FoJrtiCStreet 

San .Francisco, CA. 

-X«.l J , 558-380i» . . , : 

reproduced at'SlF^UiJ^D/ 



Walt 0rSh'6y ,^i^at,l.onal' . 

Productions " 
800 Spnora Avenue . 
•6-^endahle,JCA.- 91201 .J 

' ChurchW .FllmsB *^^" ' . - '^ 
.'662 North Robertson" B*iV,d. 
Lqs Apgele$, CA. 9^0069 •T'!'"; 



-S 



' rn^i- ^avaJlable free%f charge 
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; • An *<>"Citi«i|«IPfOflfim to Pftvent Venereal DlMiM and Premalure Parenthood 

SAMPiE LETThR T<>' SPANISH PARFKifc;- . ' . 

' 15 de enero de 1975 - , 



Esttmadbs padres de famiil^u • .1 

- • . •' • • - '■'•■/ 

Como ustedes saben, sus hijos/as est&n participando en un proyect(f 
^ pilotd §,ducacional de salud, "Project Teen Concern" en su escuela. ."^ 

§4' un<sesi6n de brientaci6n.de padres de faniilia que se llev6 a efecto 

, el btoflo de 1974, muchos padres expresaron su deseode recibir un 

curso de entrenamiento educac'ionai de sakd en Espafiol para ellos mi^- 
jn9s. -El personal del Proyecto Teen Concern por lo consiguiente, pla- 
ne6 esta clase de programa que se describe ep el panfleto adjunto. 

« 

. . . • Esperamo? puedan as|stir a este cjirso*, . Si ustedes desean particjpaf 

ecf estas clases, por favor envlen la forma de aplicaci6n que se inclu- - 
ye en el panfleto a la Qflciga del "Project Teen Concern" lo mas pronto 
~ . . posible . Si usted tiene amigos, familiares o persanas adiijta^ intere^ 
sadas en asistir, nos gustarfa les sugIrieran='Uenar una forma de apli- 
. • * :.caci6n tambi&n. - • . " ' - . . 

• , Si tiena aiguna pregunta relacionada con el prx)graiiia del Proyecto m 
"Teen Concern" llame al telMono de la oficina del proyecto (863-4680), 



"ext. 300. 



-Siriceraniente, 

Joan Haskin, Directora 
Proyecto 'Teen Concern" 



' MAESTROS; - - - \ ^ 

Blanca Feisel (Horace Mann) 

. Delfina Jerez (Horade Mann) , 

' .'\ Rolando Morales (James Lick) 

Rosa Elena Nufiez (James 'Sck) 

- " Stefanie Rosemond (Everett) . . 

, . , Coopf rating Agencies 

> Bay Area Venereal Dijrease Association. Inc. 

m • Calirornia Stale -University. Hayward 

W ' r^i. . Cati/orma Cbpgress of Parents and Teachers. San Francispo Second District 

^ ' Homan Righte Commission. of San Francisco 



Planned Pafonjhood/World Population. Alameda-San Francisco 
San Francisco Department of Public Health 



% San Francisco Medical Society 



. ^'•^••^0 ^"''•?<^ School Oiiitricl. t35. Van Ness Ave . R^iom 2I3A. San Francisco. CA 94t0.2 • (4l|)fe63^46ea Ext. 300i 



7^ 



. iLc pxeocupan los cambios per los 
cual^s estS. pasando su adplescente^ 



I'Se siente molesto cuando su hljo/a le 
hace preguntas relacioD^as co;i temas 
ct>mo sexo o enfermedades venfereas — 
y se preocupa de como darles una res-'*- 
puesta adecuada? 

I Le predcupa los casps de adolescei>- . 
tes que esperan nifios sin contraer 
i;Qatrimonio? 



lEstd ustlct alarmado/a por el nfimerb 
en^icLmiento de adolescentes que tie- 
nen o contraer&n ehfemiedadea venfereas? 



iLe preocupa el aljuso o exceso de dro- 
gas tomadas por adolescerites?^ 

,1 Le gustarla tener la oportunidad de 
hablar sobre estos tejpas con otros 
iltos? 



SI CONTESTO "SIJ' A ALGUNA DE 
jESTASJpREGyNlfAS,/ ENTONC|)t 
ESTAiNTEl^SAIX)^^^ 



PROYEdTO ^•TEEN. 



ERN!/ 



^ Que^'es el Broyecto Teen Concern? . 
Es un ptograirta dfe salud educative que- 
se ofrece en espafiol a los padres de 
familia y^miembros de~l:a comjmirfad. 
El programa se tratarS de. loj^ sigujen- 
tesrtemas: 

_ -Drogas ' ' 

-Adolescencia . ^ ^ 

-Enfer;rnedades Ven4reas ' . * 
-Planeaanie^to Familiar ' 



;.Quiep est& a cargo del programa? 
El programa ha sido organlzado por el 
Dlstrito Escolar tlnificado de San Fran- 
cisco y esta dirigidp por prof^ionales 
de habla hlspana especiallzados en di-' 
ferentes ramas. El prograipa obtiene^ 
. fondos del Departamento de Sahid, E,du^ 
ca cito y Bienestar (Health, Eclttcation 
and Welfare.) 

^ D<5nde se tmparte el programa? , 
El programa se ofrece en la sigulente 
direccibm , ^ 

. Disbritp de Sahid #1 
3850 - 17th street ^ 
San Francisco' 

^ Cuando se iinpart^n las biases? 
Las clases son de*i3 hor^ po^dos ^ 
ntfches^rcinte los dias maxtes^Vll • 
.^k?„3S?»oiy^^ marzo de 

197f de 7:00 a lOJOO p;m. 
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;.Tengo quQO^pg^^o por asisttr a 



^estejcurso?; 

No— al cbntrario, para pagar gas- 
^ tos' per cuidSdo delaiflos y transpijr- 

tacibn, usted puede reciblr un total - 

4e $10.00, sfi.asiste^ a las dos 8<Bsio~ 
' nes del cui^o; 



to 



m 



<?^'QuieneS'pueden hacer una* soli^ ' 
citud para elprograma? 
Gualquier adulto puede apUcar, 



;.Como poedb yo hacer una soli^ 
' citud para el programa? 
Complete la forma abajo de la linejEy 
c6r.tel|i y envfelt^ a: - * 

^ ^ JoanHaskin» Directora. 

^Project Teen Concern ^ 
San Frazicisco United School 
^ District . ~ _ ~ ''^--'-'^^ 

135 y^hJ^^ 

; ;Sjui Francisco,^^^'C^ 

Pa^a obtener mas copiaa cfe^esta soUr* ^ 
citud llame a la C^icina del^Proyecto 
"Teen Concern", 863-4680, Ext. 300 

Me intetesa asistlr al pro^^ama de ext^^ 
trenamientb de la^'comunidad del ^'l^oyeo^, 
to T^een Concern:" ' . fe 7 

ttembr e ' ^ j ^ i 
Dlr^cci6n , ' ^ ^ 



TelfefoQ o 

N<i.--d^I^ Segurd SoctiSLl 



i 



Edades de sus nifios 



Escdelas a lias que aatsten_ 



•r 



SAMPLE 
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APPENDIX D, CHAPTER V. 



Student Knowfedge Inventory: Bf Ungual 
. Statistical Analysis 



KEY: 'N •= Number of students^ taking the test 
R = Range of correc,t scores ' 
M "» Mode of scores 
m « Mean of scores » 



Horace Mann Junior High School 'PreTest ^ 58 0-10 sTs" 



Post. Test 59 



1-11 



m 



5.73- 



James Lick Jjanlor HVgh' School 



PreTest • 21 



Post Test 27 



1-7 



M 



m 



XTo" 



TIT 



T 



Post Test 15 



5-9 



/ 
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Project Teen Concern • ,. , 

Btllnguai Teachers; EvaTuatfon Questiennat re 

Dld,you teach health as a separate unit, or Integrate health education 
Into your teaching of other subjects?^ . . ^dtion 

Horace Mann: Integrated cfass 

James Uckrv .Separate unit 

Marina: Integrated health and ESL Reading • The students 

^^^^^ed to Improve their reading- through health 
articles. - . • , 



Approximately how many students received health Jnstr^ctTbli?^ 

Horace Mann: 88 - * . 

James-4=4ck-: kO-'~ — _ 

Marina: ^ '60.'* . 



A. How many class hours ^n health do you estimate that each student 
received? 

- - Horace Mann: 15 hours - ' . - 

James LlcJk: 15 hours . ' <^ 
Marina: 20 hours 

^^'^^^ U.l ■ a) th^ right a^unt -of time- b) tdomuch c) too UttTe? 



/ / / V /Horace Mapni. ftlghtiitotint 

JameSyUck:'^ Too lltfele , . « . ' - - 

Marffia: Right amount ^% ^ ~ ' 

What topics. did you cover In your health,educatlon Instructional p^ograf^? ' 

Horace MannV-$jx/reprodWtlon . drugs ,'con)munlca''ble diseases/ nutrition 
' dental care, VD, teenage problems, commuftlcatlon ' " 
bejtween peers, parents, ana society 
• ■ ■ -' '>■.'••-'} - ■' .' 

James Lfck: Sex education, birth control ,.^dental^ and boHy care, 
' ■ . anatony and physfology • . * " , % ^» ■ - * 

Martna: ."^Physiology, VD, birth control , decisions, and values. ^. 
Wiat Was the studenf response-tp,the'he?1th WcafloaVroftrara^ «. - - 

Horace Hahn: . .Very Interested 
• James^Llck: Very l_nte res ted . ^ J*^ . ,* 

Martha:' Mdclera'tely Interested iGl • ' 



6. 1 What two topics evoked the greatest student interest? 

Horace Mann: VD and family life 
^- James LI cl<: -f**Sex education, bi rtf> contKo.l 
- jMarfna: Birth control, physiology 



7^ 



Sefu'n'^^'''"'^'^ writ:t€n-nfat^emrs,jn^r7>^ 



Horace Mann 
James Licl<: 



Films: 
Real I a : 
F 1 1 ms : 
Rea' H.a:' 



"VD 

to Woman" 
Dickinson bi rth models 



iTacferPlafr," "Boy to Hany< ''6l Jf^^-^* 



"VD Attack Plan," "^y to Man," "Girl 
' to Woman" 

_^L^'^.L"Son^ bi rth models, birth control- 
(SeviceSi^ chart , 



Marina: 



Films: "Boy to Man," "fei rl to Womari" 
Pamph lets: "To? Be ^a Mother/To Be a Father". "Glft^of^ 
Life" ■ . 



8. 



9: 



>Do 9ou feej you'needed more trabijig in any particular health area? 



All schools answered "No." 



Were you disappointed In^any. aspects of the Project .Tfeen Concern program? 

, ' <• . • ' • ■ 

• All the schooTs WeVe basically p>ease<t:%bout the>rbgram,\cbmmentlng 
on good follow-Up by s:t^f, encouragement.' and addJt lonal worklhbps. 
One teacher felt; that ,lh-y,iew of ther amount of eKt^t^a > 1 1 me he spent. : 
In relaf-loA to the Project , .thfefe^ shouldHRive been more monetary : 
corupensatlon. , . . . , '= •• 



10. Mease make any ;c:omment'S about 'the program, its content-^'etc. ,' which" 
. you thrnk we. should know.' I ^ ■ - ' 

■ ' ' / . ■ ■ ' -^'Z- - ^ ' 

. . Marina:- - '%precjtaj:ed the additional community sffpport by ' 
. ■ ChfhgHin - feel: there should be close- cotimunl cat ton • 

■.- V ^'y^^ r^se organizations belcause of their ej^perVencei. 

- . James Lick: "A larger variety of finms and fflmstrlps In Spanish v 

• ^' '^/needed.* Also a fund to biiy additional material's- 

^' , '■ ■ . snould^e given to SacjT teacher. ■-^ ' 
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\ APPENDIX CHAPTER V 



I^SOURgE HAT£R lALS : SPAN 1 $H HEALTH: \ NrORHAT \ ON H EEf i NGS 
• , > (all niaterf&ls-llst^d.are In SpanJ^ ]~ 

Stesstoh #1; Human \Reproduct ton. Venereal Disease^ l^aVily Planning 



Pamphlets 



- ^ablando Claramente de' Ehfermedades 
J Vener^a^ 



Se r . Pa d re/Se r "Ma d re 



.Er Don de la Vida 



^Peligrol Dahger ! 



^*Alto a las EnJFe rmedades VenerrCas.^r 



"Combatalas -con Hechos..-.! 



^Cbnsejo's l)ara el Hombre^y'^la Hujer 



* 6utdadct de la'Sllud Donde Puedo 
Ir Para Cur arme? _ ""i 

*BKrthright . ^ 

'(suppl led by UnJted for Life at 
thel r reqaes 



Films 



— 



VD Attack Plan 



Youngs Drug Products 
P.O. Box 5 ^ 
PIscataway, N.J. ^ 

' Publ;l cations Sectiop^ ^ 
Information 6 Education Dept. , 
Planned Parenthood Federa^' 
tlon of America, Inc.'" ^ 
810 Seventh Avenge 
New York, tf.Y. 10019 ' 

* Health Education Service 
P.O.. Box 7283 ' * ' . 
. Albany, N.Y. 1-222^ 

'StSfT^Fr a n c t s c o a( H n l,c ^ 
250 ^ i|th Street ' ' . ' 

. San /ranclsco, CA. 9i|10'3 
Tel:. 36?-5728 ^ 



Pfizer LaboratoKLes. > 
-235 East i|2nd Street ^ 
New York, N.Y. 100J7 



Office of*' Famt ly PVaiinTng 
Faml lyHealth, Services, Siectlon 
State Departmeot^of Health 
.-2151 Berkeley Way 

- Berkeley, CA. 9^70'1« - 

. Developed b^-Project Te^ 
' Cortce rn ' ^ 

. United' for life , ^ 

• 578 -^^ith/ Avenue . 

* San Francls^co, CA? 

■ \ 

■ - 4.: V ' ■■ • 

Walt Dlsoey Education^al^ 
• production^ \ 

- 800 Sonora Avenue 
, Glendaje^ ;QA\.9126l 



^available free of charge 
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SAMPLE EVALUATION 

PROJECT TEEN CONCERN 
\ PRQORAMA DB U .COMUNIDAD UTINA 

.„•.'.' • : • " . lyALUACION " - . 

Sesio'n #1 ' 

- ■ •, ^ . t 

A • . -■ 

, Ha adquirido usted mas conocimieii.to acerca de las partes masculinas v 

Temeninas del cuerpo humano? ' 

(Ponga un cfrculo alrededaf del nuraero indicado) 
.1 . ' 1 • ■ . 8 2 -3i, 

2 ' : = ^ ■ — 



1 ' 
^ninguho 



un poquito^' 



T 



T — 5 

bastante 



'"^ - ■ - - ' 

: "2.. Haiaquirido usted ma^s conocijniento acerca-de fomas „de prevenii«' un embarazo? 



37 



-1 

ninguno 



un poquito 



T 



bastante 



3. ,Ha adquirido usted ma's cohocimiento acerca de tratamientos 
^ontrolar las enf emedades venereas? ^ , 



y nianeras -de- 

. 'is- 



J .2 

.ninguno 



.7 



2 ■• - 



. 35 



"2 



uri poquito 



ii. ^Ha ^rendido usted algo mas acerca 'de las agencias de salud de 
.teas cuales ofrecen ayu^a; con ex^enes y tratamiento' de enfe-^ 
y con planeamiento fariil£ar-?^- 



> 0 r 




• '■ ^ 
.bastarite 



ununidad 
venereas 

.35 - 



.1 • - 

ninguno 



un poq;ii_Jo 



bastante 



Cojho/le parecid'*es1;a sesion?* 
(PoV favdr indique ^bajo) 



INTRODUCCION . - ^mm- 


- jtflccexente 


Bueno 


. Regulalf 
2 


. PLAmMIENTO FAMILIAR'-- 


33 ' ■ 


: . . 


• . ? ^ ' ' 


- ■ ENFERMEDADES VEKEREAS ' • //- 


-.r ' . r f 




2 • • ^/ 



^^raentailo Adicipnal: 
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PROJECT TEEl' CONCERI^ 
PROGRAMA DE LA- OOMUNIDAD UHKA " 
'■t%f EVALUACION 
Sesion # .2 . 



1# lla adquiricjo usted mas conocimient ) acerca de los efectos que'^ierien 

en ia merite y cuerpo humano el uso de las diferentes clases de drogas/^' 



(ponga un circulo alrededor del nu'ieroN^ndicado) 



32 



1 ^ 
nada 



.3^^^ IT 
un p )quito / ^ 



S 

bastante 



2# ^Decpues de haber 'atendido estas sesiopes, se siente usted mas capacitado 



y con mas conojgimiento^para poder^ aab^iar^aix los j.ovenes acerca de las 



drogas? 
0 



37 



. 1 
nada 



•2 



3 ' 
un poquito 



bastante . 



-3« Saoe. xisted mas -^ax^erca de los medics que tiene la comuaidad para ayudar 
con problemas de drogas? 



3 



0 



15 



J . li. 'Ca'aofllffe parecio.esta sesion? 



3 ' 
.un pcquito 



. • 1 



-3 . 

.Buena« 



27 
5' 

bastante 



52 



Bxcelente 



'5. '^Si desei hacer algun-c6mentarip acicional sdbre esta, sfesion, ppr faypr 
f^^ERJC hafralo,. a .continiiacfon: , , ' . . ^ 



149 ' , 

. ■ ■ - , APPENDIX 

■ • ~ • ■ • . ^ - . -V 

■ ^ i Spanish Bl.Ufigual Heal th. Information Meet ings ^; 

List of CommunKy>(^encies /Groups Contacted 

Mission eoalltion Education tommlttee '* 

St. Luke's Hospital - Ptiblic R&lations Department 

Mission Education Center " 

Mission- Chi Idea re Cpnsortliim * 

Latino Assessment Center - - 

Horizons :Dri^?mited . ^ 

Real Alternatives- Program 

James Lick Junior High School :.. J3I1 Ingual PTA 
Mission Mental Health Center: Staff Meeting 
Centra de Camblo 
.Youth at the Crossroads 

Health Center #1* * . 

Cat)io]lc Council for/the Spanfsh Speaking 

San Francisco Boys Club ' - • 

San Francisco Girls* Club ' * ^ _ 



Arrfba Juntas^ ' - ' \ 

Mission Fami ly Center M ' ^ • 



Berrt^l. tfetghts Cooperative Nursery ScKoof \^ 
Mtsstch Mental Health Center Adylso.ry Committee:' TeamM* • 
Mission MMtaLHeal th Center Advisory Commi ttee*: Teamr 1 1 



^Escuela Grado . hr - 

Edad _____ Sexo (ginero) - • " 

-<Pecha de naclmlento - 

; ;?regunt a3 acefca de lo Que conclerne a la .luventud ''' 

Lea la pregunta y encierre en un cfrculo la letra a la 
izquierda con la re».puesta correcta, 

I ■ • 

1, El tratamlento para curar la gonorrea (clap) y la 
sifilis '(siff , pox, bad blood; hoy dfa... 



J" 



a. -no duele^pero es efectlvo. 

es doloroso, pero e'^ rauy efectlvo. 
c. no es doloroso y es muy efectlvo sin necesdldad. de* 
ausentarse de la escuela. 
' <no duele y es efectlvo pero se requlere^que Aa per- 
sona se ausente de la^escuela. 

• * 

2. 6Cual es'^laT'causa de la 'gonorrea? 

a. relaciones sexuales. ' . 

b. germenes//^--^ ^ 

" tension" .Iso 6rganos sexuales. > - ' c' 

- d. la sffll/is. - ' 

3. Masturbacl^n (-* hacerse" la paja) ' ' ^ "'^ 

^ a. no causa ningun dafio al guerpo. * ^ 

- , b.,^. caiis'a .delJiUdad en el cuetpo y-^^rdida de^energfa. 
^c. es unp de ^o? sfntomas que Indican que uno tieile 

problemas emdcionales. ^ . 
7d-. llega a causar homo sexualf dad. 

i.' .Las pfldpras que controlan la natalidad (birth control pill^J 
soQ efectivas poirque. . . ' - ' " . . ^ 

•a. mantlenen al ^vulo separado del espeirtia mientras -el ^ ^ 
* v//03ruXo baja per el tubo^ ^ . 

-Vt^'^evitan <que- el dyulo se forme^ 

c. .-es'-una horaona'^que evita-oue el ovario de je -salir 
'-"^ ^al^vulo; ' ; ' -1 . 

V, d.^ ninguna de las' respue^ats > anteriores. 

5. 6C6mo se adquiete la ^sffilis? ^ ^ * ' ♦ ' . 

' jt. , per ■ c ontacjtfo sexu^i cdn. una persona infectada. 
b; por'oontacto sexiial-con una gersona ya Qurada de la • 
^. '^sff ills-^ / ^ ]' ' ' ' ' • • ' . 

-cU' al usar. la ^<)pa "de una '•persona infectada con el g^rmen " 
^de la sfXl'liL . ^\ ^ '^-167'^' .' • 
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• -P^e 2 Preguntas acerca de Id que conclerne a la .-luventud 

• Si Ud. cree que tienV alguna infeccidii venerea.' 'iqul 
' . debe hao-e*?- - . - . ■ . - - » . . . , 

a. -Esperar hasta que algunos de los sfntomas aparezcan. 

b. Ir al doctor o cllnica de salud a pedir el examen" ' 
.de enfermedades venereas. ' 

c. -Evitar la vergiienza y.pedirle al doctor que le haga 

solamente- un examen ffsico. . 

d. Pedirle al jfarmaceutico una medicina' que le cure 
. la sangre. - • \ • , - <* - 

. 7. La epoca en que la mujer 'tiene mas probabilidades de 
salir embarazada es... '* 

a. a mediados del-perfodo menstrual. 

b. una semana antes y una semana despues del perfodo 
menstrual. 

I c. durante el peribdo menstrual. > 

8. iComo puede una mujer encinta que ha tenido la slfilis 
y no^ha sido- curada, tr'an-smitirJLa sffilis al -nino que 

. tiene en su vientre? . ' ~ 

■ • a. ^El. bebe la hereda. ^ " . ^ 

b. 'Los germenes pasan a traves de la placenta (que 
•- es donde el bebe esta unido dentro de-la madre) 
al bebe. - , .■ 

_ c. Los ojos del bebe se infectan con 3*ffilis- al , 
pasar a traves del canal. . . " 

9. De las siguien-^es posibilidades, icomo puede una mujer. - ' 
con gonorrea enterarse de que tiene la enf ermedad?,^-. ./ J 




a. Puede . saberJ-o por sus malestare,s y otros* stomas, 
b; El iiombre- con quien ella ha tenido relaci-ones sear- 
_ .uales. notara -SUS s^ntomas.y se -lo jdira a ella, o 
sabra- que. ella. tiene -la enfermedad.- . ' 

c. No importa, de cualquier manera, esta- enf ermedad • > 
de^aparecera. ' _ _ ' . „ 

d. No hay sfntomas ciertos que indican'd^as mu^^es 
que tienen gonbfrea. .. ■ 

■Mbl^co esta informadd acerca td'e ias'- enf ermed^des — 
.venfr^as y coopera con el departamento de salud,. las-' 
enfermedades venereas...- , ' 



> ^ — a. pueden ser.-reducidas y conttoladas. ■ f . ' - . 

b, pueden ser redticidas pero no- co^treladas..- ' ' * > 
> • c, permanecferin como epidemia'. ' ^ • . 

iCual es -el resultado mas comun en el ser- humano que ' * ' ' 

'-'tiene gonorrea sin curarla? ./ . / 

. L a. La esterllldad tno. puedeh ser padres • ' ■ ' * 

^ b,. P^rdlda del cabelio. , 
V^\C Aumentoidel acne (espinillas) . it?o 

d,. Nada J la enfearmedad desapijecerS, ioti „ ' 




. . ^ .I*age 3 Preguntsts acerca de lo que, concleme, a.la .luvantud ^ ■ • 

12. Un cond6n 0 preseryatiyo, cuando se usa adecuadamente, _ 
•protege contra la gonorrea, , , . 

a, splamente a3.%.ombTe que lo usa, ' ■ V- r 

b, sxJlainente. el 505^ del tiempo, •. ■ 

c, tanto al hombre como a la mujer, * • . 

• ' J 3. Cuando la s'ffilis' empieza la persona, puede ,nptar..." . 

a. nada diferente, " . >~.^_jiJ' ^ 

% ■ flebre baja, inflamacidn de la glSndulas-y dolor 

. de^ Ifi gargfnta. ' ' - ' - . 

, c, Tiria lesion o chancro (lla^),* ' 

d, cudlquiera de las 3 respuestas ^terior»a. 





